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Exploring the Remittance and Economic Growth Nexus in 

Bangladesh 

Fatema Afrouse*1     Rizwanur Rahman2 

Abstract: Bangladesh is a leading recipient of remittances, with its share of GDP increasing 

significantly over recent years. This study reexamines the relationship between remittances and 

economic growth from 1991 to 2022 using the Autoregressive Distributed Lag (ARDL) and Error 

Correction Model (ECM) methodologies. Remittances have a long-run inhibitive relationship with 

economic growth, and there was a positive short-term association existing between remittances and 

economic growth. By applying the Vector Error Correction Model (VECM) by Granger causality 

test, it further establishes a unidirectional causal relationship, confirming remittances contribution 

to economic growth. Long-run advantage of remittances is that they develop adverse effects on the 

economy; this is reminiscent of the 'Dutch Disease,' referring to currency appreciation and failing 

competitiveness in exports. However, they have short-term effects with respect to consumption, 

productive expenditure from the government, and investment. To ensure that the negative long-term 

effects are mitigated and that economic growth becomes sustainable over time, the government needs 

to have remittance productive use as well as diversification of exports complemented by efficiency 

in government spending, increase national investment campaigns, skills upgrading of the workforce, 

and management of inflation. Strengthening economic policies can help counteract the effects of 

Dutch disease and optimize remittance-driven growth in Bangladesh. 

Keywords: Remittance, Gross Domestic Product (GDP), Autoregressive Distributed 

Lag (ARDL), Error Correction Model (ECM), VECM Granger Causality. 
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Introduction 

Remittances are part of the economic structure of Bangladesh and are a significant source of 

external financing for households as well as contributing significantly to the country’s GDP. 

With the large number of workers living abroad, remittances have been witnessing growth 

steadily for many years and thus strengthening the country’s financial security and economic 

resilience (Mijiyawa & Oloufade, 2022). In 2017–2018, Bangladesh ranked 10th globally in 

remittance receipts, amounting to $15.5 billion (World Bank, 2018). The share of 

remittances in Bangladesh’s GDP has risen considerably, making it one of the primary 

sources of foreign exchange earnings. These financial inflows support household 

consumption, reduce poverty, and contribute to overall economic development (Mahmud et. 

al., 2021). However, their long-term effects on macroeconomic stability and economic 

growth remain a topic of debate. 

Bangladesh has experienced substantial labor migration since the 1970s, with over 12.2 

million Bangladeshis working abroad between 1976 and 2018 (BMET, 2018). Migrants 

leaving their homelands, largely working in countries in the Middle East and Southeast Asia, 

send remittances that sustain millions of families (Hasan, 2008). The receipt of remittances 

has been a key factor in poverty reduction and improving household welfare, but the 

macroeconomic effects are multifaceted and diverse. Studies indicate that remittances can 

influence several economic factors, including inflation, exchange rates, investment, labor 

market participation, and government spending. 

While remittances contribute to short-trm economic stability, concerns arise about their 

long-term implications. Some studies argue that high remittance inflows may discourage 

domestic labor force participation, leading to lower productivity and economic stagnation 

(Mahmud et. al., 2021). Others highlight the risk of Dutch Disease, where an influx of 

foreign currency causes currency appreciation, reducing the competitiveness of export-

oriented industries. Despite extensive research, conflicting evidence remains about the effect 
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of remittances on the long-run economic growth of Bangladesh, thus suggesting further 

empirical investigation. 

Current literature has extensively examined the impact of remittances on household income, 

poverty alleviation, and improvement in financial stability in the Bangladeshi context. 

However, there is limited research that systematically analyzes the short- and long-term 

macroeconomic effects of remittances on GDP growth, particularly in the presence of key 

economic variables such as consumption, government expenditure, inflation, investment, 

and labor force participation. Though some studies reveal a positive correlation between 

remittances and economic growth, it has been argued by some scholars that large-scale 

remittance inflows can promote dependency and contribute to economic distortions (Hasan, 

2008). Employing the Ordinary Least Squares (OLS) technique makes the analysis rigorous 

as it offers a robust statistical basis for explaining the drivers of GDP growth. Using yearly 

data for more than three decades covering 1991-2022 allows for a thorough analysis of 

temporal patterns and thus for detailed probing of the transformed relationships between 

economic variables and remittance inflows. This divergence calls for rigorous analysis using 

sophisticated econometric models for re-examination of the role played by remittances in 

Bangladesh's GDP growth. This study aims to bridge the existing research gap by providing 

a detailed analysis of the relationship between remittances and economic growth in 

Bangladesh over the period of 1991–2022. The key research objectives are: 

1. Main Objective: 

○ To examine the impact of remittance inflows on Bangladesh’s GDP growth 

in both the short and long run. 

2. Sub-objectives: 

○ To analyze the influence of key macroeconomic indicators—including 

consumption expenditure, government expenditure, inflation (CPI), 

investment, and labor force participation—on GDP growth. 

○ To assess whether remittance inflows contribute to Dutch Disease by 

appreciating the local currency and affecting export competitiveness. 
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○ To determine the causal relationship between remittances and GDP growth 

using econometric techniques such as the Granger causality test. 

To achieve these objectives, the study adopts an econometric approach using time-series 

data from 1991 to 2022. The Autoregressive Distributed Lag (ARDL) model and the Error 

Correction Model (ECM) are applied to analyze both short- and long-term relations between 

remittances and other economic factors. These methods enable a thorough statistical 

analysis, with the capability to adjust for time variations and prevailing trends. In addition, 

the Vector Error Correction Model (VECM) Granger causality test is used to determine the 

directional impact of remittances on GDP growth. By combining these econometric tools, 

the study offers a detailed insight into the role of remittances in the context of Bangladesh's 

economic growth. 

The outcomes of this research will provide critical information for policymakers to formulate 

strategies that optimize the benefits of remittance inflows while also tackling potential 

economic issues. Important suggestions include: Stimulating remittances to be invested 

productively in such areas as manufacturing, infrastructure, and educational institutions. 

Policy formulation that supports skill improvement in the workforce to ensure economic 

sustainability in the long run (Mijiyawa & Oloufade, 2022). Strengthening macroeconomic 

responses to mitigate the threat of Dutch Disease as well as inflationary shocks. Export 

diversification to minimize reliance on remittances and maintain economic competitiveness. 

Future research should investigate the microeconomic impact of remittances with particular 

emphasis on their effect on income inequality and economic differences between regions. In 

addition, research into the role of digital financial services in remittance flows can provide 

insights into making fund distribution more effective. 

 

2. Literature Review 

Remittance inflows in Bangladesh have significantly impacted poverty reduction 

through income generation (Mahmud et. al., 2021, Okwu, 2016 & Barua, 2007). 
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However, Hasan (2008) argued the macroeconomic determinants of remittance in 

Bangladesh by using a balanced panel dataset of bilateral remittance flows from 10 

major countries (of Bangladeshi migrants’) to Bangladesh from 1993 to 2005. The 

results of the study show that the income differential between the host and home country 

is positively correlated while inflation differential is negatively correlated (Mijiyawa & 

Oloufade, 2022). Taylor (1992), Faini (1970) & Wahiduddin (2003) argued how 

macroeconomic variables determine the remittance inflow in Bangladesh. There is a 

negative relationship between inflation and remittance inflow, and a significant 

relationship with domestic interest rate, GDP, and exchange rate (Mahmud et. al., 2021). 

Barua (2007) used panel data from 1993 to 2005 to determine how macroeconomic 

variables influence remittance inflow in Bangladesh. They find a positive correlation 

between domestic currency devaluation and remittance inflow.  

According to Higgins et. al. (2015), host countries' unemployment rate and exchange 

rate are important determinants of remittance inflow and remittance has a positive 

influence on economic growth which is agreed by the scholars (Taylor, 1992; Faini, 

1970; Wahiduddin, 2003; and Goschin, 2014) . Moreover, Taylor (1992) found that 

migrants’ remittances boost Mexico’s Gross National Product. On the contrary, Chami 

et. al. (2003) showed an inverse but significant association between the variables while 

Barajas (2009) found an insignificant result. Meanwhile, Rao & Hasan (2012) found no 

association between remittances and GDP. Hasan (2008) examined the macroeconomic 

determinants of remittances in Bangladesh. He found that if the domestic interest rate 

goes up by 1 percent, on average, the remittance will increase by 1.94 percent and if the 

GDP of the five host countries increases by 1 percent, the remittance will increase by 

3.06 percent.  

Many studies have done on the dynamics of remittance and economic growth. Notably, 

Siddique et. al. (2012) conducted a study on remittance and economic growth in major 

South Asian countries (i.e., Bangladesh, India, and Sri Lanka). This article investigated 

https://link.springer.com/chapter/10.1057/9780230522534_8
https://www.researchgate.net/publication/228275567_Determinants_of_Workers'_Remittances_in_Bangladesh_An_Empirical_Study
https://www.researchgate.net/publication/228275567_Determinants_of_Workers'_Remittances_in_Bangladesh_An_Empirical_Study
https://link.springer.com/chapter/10.1057/9780230522534_8
https://ideas.repec.org/p/pra/mprapa/27744.html
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the causal link between remittances and economic growth by employing the Granger 

causality test under a Vector Auto Regression (VAR) framework using time series data 

over a 25-year period from 1980-2005. However, this study did not specifically focus 

on the nexus of economic growth and remittance in Bangladesh. Consequently, this 

paper aims to analyze the behavior of GDP growth and its determinants such as CPI, 

remittance, consumption expenditure, government expenditure, CPI, remittance, 

investment, and labor force participation rate. The findings highlight the need for further 

empirical research on how remittances contribute to the economic structure of 

Bangladesh, particularly in relation to investment allocation, export diversification, and 

productivity improvements. Further studies should explore prospective policy 

interventions that would help prevent adverse effects while encouraging sustainable 

economic development. 

 

3. Methodology 

This research uses a quantitative method. The quantitative method will involve 

analyzing the dynamics of remittance inflow, and the relationship between remittances 

and economic growth (GDP) and identifying the determinants influencing its impact on 

Gross Domestic Product (GDP). 

This study relies on secondary data collected from reputable sources, including 

Bangladesh Bank quarterly reports, the Bangladesh Bureau of Statistics (BBS), 

Microfinance reports, the OPEC Reference Basket (ORB) monthly report, and the World 

Development Indicators database of the World Bank. The dataset spans from 1991 to 

2022, ensuring a comprehensive time-series analysis. The selection of eight major 

remittance-sending countries—Saudi Arabia, Kuwait, UAE, Singapore, Bahrain, Qatar, 

Oman, and Malaysia—is justified by their collective contribution to over 70% of 

Bangladesh’s total remittance inflow. 
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Table 1: Dependent variable and Independent Variables 

Dependent Variable 

 

Independent Variables 

 

 

 

 

GDP growth (GDP) 

Consumer price index (CPI) 

Consumption Expenditure (CONSE) 

Remittance inflow (RMI) 

Government Expenditure (GVE) 

Labor force participation rate (LFPR) 

Investment (INV) 

 

The next table shows independent variables are selected based on their established 

importance in macroeconomic studies. 
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Independent 

Variables 

Definition & Significance 

Consumer price 

index (CPI) 

CPI measures inflation, which has an impact on purchasing power, 

investment, and economic stability. Literature (Barua, 2005; Higgins, 2012) 

highlights the moderating role of inflation on remittance utilization and 

economic growth. 

Consumption 

Expenditure 

(CONSE) 

Consumption leads to GDP, as remittances typically finance household 

expenditure (Mahmud et al., 2014). Higher consumption raises demand, 

with implications for economic output and growth. 

Remittance inflow 

(RMI) 

Remittances directly affect household income and national reserves, with 

implications for economic growth (Okwu et al., 2017). Their long-run 

implications are, however, contentious, with potential links to Dutch 

Disease (Barua, 2005). 

Government 

Expenditure (GVE) 

Public spending affects infrastructure, social services, and investment, 

shaping GDP growth (Romer, 2016). Literature shows that remittances can 

supplement or substitute for government expenditure, affecting fiscal 

policies. 

Labor force 

participation rate 

(LFPR) 

Labor force participation determines productivity and economic capacity. 

The effect of remittances on labor supply is unclear, with some studies 

(Higgins, 2012) indicating a decrease in labor force participation due to 

reliance on foreign revenues. 

Investment (INV) Capital accumulation is a fundamental source of growth, remittances and 

economic policy are its determinants (Barro, 1991). The distribution of 

investment determines the sustainability of economic growth and structural 

transformation. 
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Rationality of the Study 

It analyses the impact of remittances on Bangladesh's economic growth by key 

macroeconomic indicators such as consumption expenditure, government expenditure, CPI, 

investment, and labor force participation. Using time-series econometric techniques, namely 

the ARDL bounds test and causality test, it investigates both short- and long-term effects. 

The findings provide suggestions to policymakers to ensure maximum utilization of 

remittances, prevent Dutch Disease problems, and ensure sustainable growth and financial 

stability in Bangladesh. 

Model Specification and Estimation Methods 

Annual GDP is used as an indicator for economic growth, remittances received as a 

percent of GDP is taken as a measure of remittance, Household final consumption 

expenditure as a percent of GDP is taken as a proxy for consumption expenditure, 

government final consumption spending as a percent of GDP is taken as a proxy for 

government expenditure, CPI denotes consumer price Index, investment is used as a 

proxy variable of gross fixed capital formation as a percent of GDP, LFPR denotes 

Bangladesh labor force participation rate. 

The long run relationship among consumer price index (CPI), Government Expenditure 

(GVE), remittance inflow (RMI), Investment (INV), Labor force participation rate 

(LFPR) and Consumption Expenditure (CONSE) on GDP will be examined by the 

following equation: 

GDP= α0+ α1 lnCPIt + α2 lnRMIt + α3 lnCONSEt + α4 lnINVt + α5 lnGVEt + α6 lnLFPRt + 

έt... (1) 

Here, the long run elasticities of GDP growth are shown as α₁, α2, α3, α4, α5, and α6 with 

respect to CPI, CONSE, RMI, INV, LFPR and GVE respectively. α0 is the constant term 

in this equation and e, represents the stochastic error term. 
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Unit Root 

We used a popular ADF test to check whether there exists a unit root problem or not, 

along with the Phillips and Perron (PP) test. The formation of the ADF test with trend and 

intercept is shown below: 

Z t = Ko + K1t + σ Zt-1 + Σ ϕj ΔΖ + Ut 

Here, Z represents independent variables [consumer price index (CPI), Consumption 

Expenditure (CONSE), Remittance inflow (RMI), Government Expenditure (GVE), 

Investment (INV) and Labor force participation rate (LFPR) J. If σ = 0, then the variable 

is of integrated order of one, I (1). For the selection of the appropriate lag length, we 

used the Akaike Info Criterion (AIC) and Schwarz Info Criterion (SBIC). 

The ARDL Bounds Test is used to examine the existence of cointegration in an ARDL 

model. It helps determine whether there is a long-run relationship among the variables 

by testing the significance of the coefficients associated with the lagged levels of the 

variables. 

Short Run:  

ΔlnGDP = Σα1i ΔlnRMI t-i +Σα2i ΔlnCONSEt-i +Σα3i ΔlnGVE t-i + Σα4i ΔlnCΡΙ t-i 

+Σα5i ΔlnINV t-i +Σα6i ΔlnLFPR t-i+𝜀t 

Long Run:  

lnGDP = Σα1i lnRMI t-i + Σα2i lnCONSEt-i +Σα3i lnGVE t-i +Σα4i lnCΡΙ t-i + Σα5i 

lnINV t-i + Σα6i lnLFPRt-i + 𝜀t 

Causality Analysis 

We use the Engle and Granger test procedure. The Granger causality test with the 

augmented formation has an error correction term (ECT) when there is a cointegration 

relationship and the vector error correction (VEC) framework used. The specifications 
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are shown below: 

ΔRMI = Σ α 11i ΔCΡΙ t-i + Σ α 12i ΔCONSE t-i + Σα 13i ΔGDP t-i + Σα 14i ΔGVE t-i + 

Σα 15i ΔINV t-i + Σα16i ΔLFPA t-i + - S11 ECM1,t-1 - S12 ECM2,t-1-S13i ECM3t-1- 

S14i ECM4,t-1+ S15 ECM5,t-1 + S16 ECM6,t-1 + 𝜀1t …(1) 

ΔCPI = Σ α21i Δ RMI t-i + Σ α 22i ΔCONSE t-i + Σα 23i ΔGDP t-i + Σα 24i ΔGVE t-i 

+ Σα 25i ΔINV t-i + Σα26i ΔLFPA t-I - S21 ECM1,t-1- S22 ECM2,t-1-S23i ECM3,t-1- 

S24i ECM4,t-1- S25i ECM5,t-1- S26i ECM6,t-1+ 𝜀2t … … (2) 

ΔGDP = Σ α31i Δ RMI t-i + Σ α 32i ΔCONSE t-i + Σα 33i ΔGVE t-i + Σ α 34i ΔCΡΙ t-i 

+ Σα 35i ΔINV t-i + Σα36i ΔLFPA t-i +– S31 ECM1,t-1- S32 ECM2,t-1-S33i ECM3,t-

1- S34i ECM4,t-1+ S35i ECM4,t-1- S36i ECM6,t-1+ 𝜀3t  …(3) 

ΔGVE = Σ α41i Δ RMI t-i + Σ α 42i Δ CONSE t-i + Σα 43i ΔGDP t-i + Σ α 44i ΔCΡΙ t-

i + Σα 45i ΔINV t-i + Σα46i ΔLFPA t-i – S41 ECM1,t-1- S42 ECM2,t-1-S43i ECM3,t-

1- S44i ECM4,t-1+ S45i ECM5,t-1- S46i ECM6,t-1+ 𝜀6t … … (4) 

ΔINV = Σ α41i Δ RMI t-i + Σ α 42i Δ CONSE t-i + Σα 43i ΔGDP t-i + Σ α 44i ΔCΡΙ t-i 

+ Σα 45i ΔGVE t-i + Σα46i ΔLFPA t-i – S41 ECM1,t-1- S42 ECM2,t-1-S43i ECM3,t-

1- S44i ECM4,t-1+ S45i ECM5,t-1- S46i ECM6,t-1+ 𝜀6t … … (5) 

ΔLFPA = Σ α41i Δ RMI t-i + Σ α 42i Δ CONSE t-i + Σα 43i ΔGDP t-i + Σ α 44i ΔCΡΙ t-

i + Σα 45i ΔINV t-i + Σα46i ΔGVE t-i – S41 ECM1,t-1- S42 ECM2,t-1-S43i ECM3,t-1- 

S44i ECM4,t-1+ S45i ECM5,t-1- S46i ECM6,t-1+ 𝜀6t … … (6) 

Thus, 

ECM1,t-1 = GDPt-1-b11RMIt-1-b₁₂GVE t-1 - b₁3 

INV t-1 - b₁4 LFPR t-1 -C₁ ECM2,t-1 = CPIt-1-

b21RMIt-1-b22GVE t-1 – b23 INV t-1 – b24 

LFPR t-1 - C2 ECM3,t-1 = CONSE-1-b31RMIt-1-
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b32GVEt-1- b33 INV t-1 – b34 LFPR t-1 -C3 

ECM4, t-1 = RMTt-1-b41GDPt-1-b42GVEt-1- 

b43 INV t-1 – b44 LFPR t-1 -C4 ECM5,t-1= 

INVt-1-b51GDPt-1- b52GVEt-1- b53 LFPR t-1 -

b64 RMTt-1 -C5 ECM6,t-1= LFPAt-1-b61GDPt-

1- b62GVEt-1- b63 INV t-1 -b64 RMTt-1 -C6 

Here, the estimated parameters are aji, sji, and the one-year lagged error term from the 

long run cointegration equation is denoted by ECM, by assumption, finite covariance 

matrix and zero mean e's are serially independent. To determine the direction of 

causality, the F-test has been applied. 

Long Run Equation 

The paper examines the determinants of GDP growth by applying ordinary least squares 

method (OLS). To find out the presence of a long-run relationship among variables various 

modern econometric techniques can be used. In the study, the ordinary Least Squares 

(OLS) method is used to find out the relationship between GDP growth and other 

variables. Phillips and Hansen (1990) developed the OLS approach for evaluating co-

integrating relationships that has a combination of I (1). The resulting OLS coefficients 

are asymptotically unbiased and efficient. To accomplish the central efficiency, the OLS 

method is used to assess the long run cointegrating relationships among variables. The 

following form of long-run equation will be estimated: 

lnGDP =   αo + ∑α1i lnCPI t-i + ∑α2i lnRMI t-i +∑α3i lnCONSE t-i +∑α4i lnGVE t-i + 

Σα5i lnINV t-i + Σα6i lnLFPR t-i+𝜀t 

Ethical Considerations 

Since the study is based on publicly available secondary data, ethical concerns related to 

data collection and participant confidentiality are minimal. However, all data sources have 
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been appropriately acknowledged to maintain academic integrity. The research follows 

ethical guidelines by ensuring transparency in data interpretation and avoiding 

misrepresentation or manipulation of statistical findings. 

Study Limitations 

Despite its comprehensive approach, the study has certain limitations. To start with, it is 

derived solely from the second-order data and may not reflect unobservable socio-economic 

variables that influence GDP growth. Second, it is not modeling the explicit external shocks 

such as global financial shocks, change of policy regimes, and geopolitical tensions that have 

long-term consequences. Thirdly, although the ARDL technique is appropriate for small 

samples, other approaches such as Structural Equation Modeling (SEM) are capable of 

offering additional insight into causal relationships. Future research could incorporate 

qualitative aspects to enhance the understanding of remittance dynamics in Bangladesh. 

4. Test Results 

4.1 Summary of Descriptive Statistics 

Remittance can be defined as the amount of money sent by migrant workers to their 

homeland which is measured by million USS. The consumer price index (CPI) measures 

the change in general price level over time. Here, host countries’ GDP growth rate 

measures how fast the elements of those economies are growing and are denominated in 

a percentage. Wage rates are converted in US dollars. Furthermore, the host country's 

employment rate is identified as the percentage of employed workers in the total labor 

force. We converted the employment rate as a percentage form. 
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Table 2: Descriptive statistics of each variable 

Variables Measuring Unit Mean Standard 

Deviation 

Minimum Maximum 

GDP Billion USS 

1.9307 0.71827 1.04028 3.2914 

Remittance 

inflow 

Million USS 

(Percentage) 

2.6363 0.1433 2.3026 2.8449 

CPI Percentage 3.8818 0.8741 2.7132 5.2820 

Consumption 

Expenditure 

Percentage 

1.8995 0.02309 1.8617 1.9430 

Government 

Expenditure 

Percentage 0.7157 0.0395 0.6166 0.7950 

Investment 

(INV) 

Percentage 0.9154 0.1175 0.5961 1.0839 

Labor force 

participation 

rate (LFPR) 

Percentage 1.7731 0.0058 1.7614 1.7844 

 

Table 2 summarizes the descriptive statistics of each variable used in this study. 

Remittance inflow in million US$ (percentage) ranges from 2.3026 to 2.8449 while the 

consumer price index (CPI) ranges from 2.7132 to 5.2820. Moreover, GDP growth 

ranges from 0.6957 to 2.4332 while Consumption Expenditure (Percentage) ranges from 

1.8617 to 1.9430. Investment (INV) ranges from 0.5961 to 1.0839 and Labor force 

participation rate (LFPR) ranges from 1.7614 to 1.7844. Lastly, Government 

Expenditure ranges from 0.6166 to 0.7950. 
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4.2 Unit Root and Test Result 

To examine the stationary of the variables, the presence of the unit root must be checked. 

From the analysis of the characteristics of non-stationary variables, it is seen that 

spurious regressions can occur if Ordinary Least Square (OLS) techniques are applied 

to non-stationary variables. So, it is necessary to check stationary before estimation. 

Augmented Dickey Fuller (ADF) and Phillips-Perron (PP) tests are applied here to check 

the stationarity of the variables. 

Table 3: Unit root test result 

Augmented Dickey-Fuller with trend and intercept Phillips-Perron test with trend and 

intercept 

Variable t-statistics P-value t-statistics P-value 

LNGDP -1.142958 0.9048 -3.9427 0.0220 

LNRMIT -5.84077 0.0002 -5.68797 0.0003 

LNCONSE -2.18856 0.4790 -2.33077 0.04062 

LNGVE -3.04432 0.1370 -3.04432 0.1370 

LNCPI -1.91859 0.6209 -1.95867 0.6003 

LNINV -2.863421 0.1860 -2.643924 0.3247 

LNLPFR -1.472591 0.8174 -1.654306 0.7472 
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Table 4: ADF & PP Test at 1st Difference with trend and intercept result 

Augmented Dickey-Fuller 1st Difference with trend and 

intercept 

Phillips-Perron  test  1st  

Difference with trend and 

intercept 

Variable t-statistics P-value t-statistics P-value 

Δ LNGDP -4.2356 0.0115 -3.5683** 0.000 

Δ LNRMIT -3.5683** 0.0000 -3.5684 0.0000** 

Δ LNCONSE -5.4637 0.0006 -5.4672 0.0006 

 

Δ LNGVE -4.4099 0.0077 -4.3321 0.0092 

Δ LNCPI -4.6653 0.0042 -3.5683** 0.0042 

Δ LNINV -4.011643 0.0031 - 4.184415 0.0023 

Δ LNLPFR -3.568379** 0.0012 -5.246044 0.0010 

Note: ***P, **P, and *P indicate significant at 1%, 5% and 10% levels 

 

4.3 Johansen Cointegration Test 

In Table 5, Johansen and Juselius's (1990) test has been applied here to see if there is 

any cointegrating relationship among the variables. Likelihood Ratio (LR) test, 

suggested by Johansen (1988), is applied to determine the order of r. The outlined 

statistics either do not reject the null hypothesis that there is 1 co-integrating relation 

between the variables (r≤ 1) or reject the null hypothesis of cointegration among the 

variables (r=0). 
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Table-5: Summary of Johansen and Juselius's (1990) Co-integration test 
 

Hypothesized No. of CE(s) EigenValue Trace Statistic 5% Critical Value P-Value 

None 0.775720 103.5260 69.81889 0.0000 

At Most 1 0.621908 58.68025 47.85613 0.0035 

At Most 2 0.423430 29.50173 29.79707 0.0541 

At Most 3 0.343938 12.98199 15.49471 0.1155 

At Most 4 0.011170 0.336971 3.841465 0.5616 

Trace test indicates 2 cointegrating eqn(s) at the 0.05 level. ‘*’denotes rejection of the hypothesis at the 0.05 

level, ‘**’MacKinnon-Haug-Michelis (1999) p-values 
 
 
 

 
 

Hypothesized No. of 

CE(s) 

EigenValue Max-Eigen 

Statistic 

5% Critical 

Value 

P-

Value 

None 0.775720 44.84577 33.87687 0.0017 

At Most 1 0.621908 29.17852 27.58434 0.0310 

At Most 2 0.423430 16.51974 21.13162 0.1959 

At Most 3 0.343938 12.64502 14.26460 0.0887 

At Most 4 0.011170 0.336971 3.841465 0.5616 
 

 
 

Max-eigenvalue test indicates 2 cointegrating eqn(s) at the 0.05 level. ‘*’denotes rejection of the hypothesis 

at the 0.05 level, ‘**’MacKinnon-Haug-Michelis (1999) p-values 
 
 
 
 

Both Trace and Eigenvalue test results (in Table 5) indicate the presence of 2 cointegrating 

equations among the variables at the 5% level. This paper has conducted the Autoregressive 

Distributed Lagged bound test cointegration approach as well for getting a better result as 

well as corroborating with Johansen Cointegration test result. 
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4.4 Test of ARDL Bounds Test 

The ARDL Bounds Test is used to examine the existence of cointegration in an ARDL 

model. It helps determine whether there is a long-run relationship among the variables 

by testing the significance of the coefficients associated with the lagged levels of the 

variables.  

Table 6: Summary of ARDL Bounds Test 

 

Table 7: ARDL Bound Test Results 

Test Statistic Value Significance Lower 

Bound 

upper 

Bound 

I (0) I (1) 

F-Statistic 22.30964 10% 2.2 3.09 

k 4 5% 2.56 3.49 

 

  2.5% 2.88 3.87 

  1% 3.29 4.37 

 

Variable Coefficient Std. Error t-Statistic Prob. 

Constant -13.22264 5.058748 -2.613818 0.0399 

LNGDP --0.734932 0.083886 -8.761099 0.0001 

LNRMIT 4.261719 1.751190 2.433614 0.0509 

LNCONSE 4.368898 1.262254 3.461187 0.0134 

LNGVE 0.975271 0.372415 2.618774 0.0397 

LNCPI 0.272578 0.063788 4.273184 0.0052 

LNINV 0.411819 0.161990 2.542246 0.0346 

LNLPFR 11.70063 3.308743 2.549395 0.0051 
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From Table 7 the ARDL Bound Test results provide compelling evidence of a long-run 

association among the variables in the model. This conclusion is drawn from the 

calculated F-Statistic of 22.30964, which consistently exceeds the upper bounds at 1%, 

2.5%, 5%, and 10% critical values. The significance levels at each threshold suggest a 

robust statistical relationship, indicating that the variables jointly impact the economic 

system over the long term. The presence of three cointegrating equations, reinforcing the 

argument for a stable and enduring relationship among the economic variables under 

consideration. 

 

4.5 Short Run and Long Run Dynamics 

The significance of short run and the long run causal relationship is shown by the F-

statistics and t-statistics for the coefficient of Error Correction Term (ECT) respectively. 

Due to the presence of cointegrating association among the variables, the LR effects of 

increases in the remittances, wage, unemployment, and consumer price index on 

economic growth is found by estimating the following model: 

Short Run: 

ΔlnGDP = Σα1i ΔlnRMI t-i +Σα2i ΔlnCONSEt-i +Σα3i ΔlnGVE t-i + Σα4i ΔlnCΡΙ t-i 

+Σα5i ΔlnINV t-i +Σα6i ΔlnLFPR t-i+𝜀t 

Long Run: 

lnGDP = Σα1i lnRMI t-i + Σα2i lnCONSEt-i +Σα3i lnGVE t-i +Σα4i lnCΡΙ t-i + Σα5i 

lnINV t-i + Σα6i lnLFPR t-i + 𝜀t 

ECM t-1 is the one period lagged error term that can be derived from the long run 

equation. It is anticipated that the coefficient of ECM t-1 would be negative and 

significant. If it is positive, the adjustment will be explosive. ECM t has been well-

defined in the following equation: 
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ECMt = lnGDPt − α0 − ∑ λ1𝑖 lnRMI𝑡−𝑖 − ∑ λ2𝑖 lnCONSE𝑡−𝑖 − ∑ λ3𝑖 lnGVE𝑡−𝑖 −∑ λ4𝑖 

lnINV𝑡−𝑖 -∑ λ5𝑖 lnLFPR𝑡−𝑖 -∑ λ6𝑖 CPI 

S0, EC = LNGDP – (-1.6140*LNRMIT + 1.00*LNCPA + 7.9886*LNCOSE + 

7.1361*LNGVE + 0.470019*LNINV +0.261170*LNLFPA – 17.9917) 

The empirical results of the LR and SR equations are displayed in Table 8. 

Table 8: Estimation Results of Long Run and Short Run Equations 

 

The Long-Run (LR) results in Table 8 shows that, for a 100% increase in consumption 

expenditure and government expenditure will increase by 798%, and 713% respectively 

which are significant at the 5% level. A negative but significant association between 

remittances and consumer price index is also found in the LR, showing that for a 100% 

Variables Long Run Short Run 

LNRMIT -1.614038 (0.0661)  

LNGVE 7.136098 (0.0023)  

LNCONSE 7.988620 (0.0127)  

LNCPI 0.999991 (0.0000)  

LNINV 0.470019 (0.027)  

LNLFPR 0.261170 (0.9672)  

Constant -17.99167 (0.0360)  

ΔLNGDP  0.417813 (0.0001) 

ΔLNRMI  4.261719 (0.0009) 

ΔLNGVE  0.975271 (0.0042) 

ΔLNCONSE  4.368898 (0.0002) 

ΔLNCPI  0.272578 (0.0001) 

ΔLNINV  0.411819 (0.0006) 

ΔLNLFPR  11.70063 (0.0051) 

ECMt  -0.734932 (0.000) 
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increase in consumer price index, investment, and labor force participation will increase 

by 9.99%, 47%, and 26% which is significant at the 5% level. 

The Short-Run (SR) results indicate that remittance, investment, consumption 

expenditure, government expenditure, Labor force participation rate and consumer price 

index have significant positive impacts on economic growth. Table 8 also indicates that 

at any significance level the coefficient ECM (-1) is statistically significant; thus, the 

speed of adjustment for SR to the LR equilibrium is significant. The value of the ECM 

(-1) is –0.7349. It is negative, suggesting that when GDP growth is beyond or beneath 

its equilibrium level, within the first year it will adjust by about 7.35%. The adjustment 

process in the full convergence would be in long-run equilibrium; hence the speed of 

adjustment would be crucial in case of any shock to economic growth of Bangladesh. 

Paper makes keen points regarding long-run and short-run relationships of government 

expenditure, remittances, Labor force participation rate and consumption expenditure 

with consumer price index and their impacts on economic growth of Bangladesh. 

 

4.6 Causality Analysis: 

We use the Engle and Granger test procedure. The Granger causality test with the 

augmented formation has an error correction term (ECT) when there is a cointegration 

relationship and the vector error correction (VEC) framework used. 

The results of VECM Granger Causality has found short run bidirectional causality 

between CONSE and CPI (∆CONSE⇔ ∆ CPI), GVE and LFPA (∆GVE⇔ ∆LFPA). The 

study also finds one way causality from economic growth (GDP) to RMI (∆GDP ⇒ 

∆RMI), investment to remittance (∆INV⇒ ∆RMI), investment to consumption 

expenditure (∆𝐼𝐼𝐼 ⇒ ∆CONSE), investment to labor force participation rate (∆INV ⇒ 

LFPA), labor force participation rate to CPI to investment (∆LFPR ⇒ ∆CPI), labor force 

participation rate to economic growth (∆LFPR ⇒ ∆GDP), labor force participation rate to 

investment (∆LFPR ⇒ ∆INV), and labor force participation rate to consumption (∆LFPR 
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⇒ ∆CONSE). Moreover, no short run causality is found between remittances and 

government expenditure. 

The coefficient of ECMt-1 for remittances in the VECM Granger causality equation 

shows that the speed of adjustment is 7.34 percent towards the long-run equilibrium. The 

rest of the coefficients such as economic growth, consumption expenditure, and 

government expenditure are positively signed but statistically significant. Moreover, 

remittance and consumer price index (CPI) are positive signs, and CPI is statistically 

insignificant while remittance is statistically significant. 

 

Table 9: Results of VECM Granger causality 

Dependent 

Variable 

Sources of causation (Independent Variables) 

Short-Run 

Long- 

Run 

 Δ RMI ΔCPI ΔGVE ΔCONS ΔGDP ΔINV ΔLPF ECT 

Δ RMI  4.4300 

(0.109) 

1.88197 

(0.390) 

0.08802 

(0.9569) 

0.60425 

(0.739) 

0.5346 

(0.765) 

4.4075 

(0.110) 

-1.61404 

(0.0661) 

ΔCPI 0.7903 

(0.6736) 

 0.52244 

(0.7701) 

1.61032 

(0.4470) 

2.25146 

(0.3244) 

4.3912 

(0.111) 

1.3114 

(0.519) 

0.999991 

(0.0000) 

ΔGVE 2.42201 

(0.2979) 

2.76566 

(0.2509) 

 1.27187 

(0.5294) 

0.30396 

(0.8590) 

0.7446 

(0.689) 

6.4625 

(0.040) 

7.136098 

(0.0023) 

ΔCONSE 1.33724 

(0.5124) 

10.1386 

(0.0063) 

3.69793 

(0.1574) 

 1.89858 

(0.3870) 

0.2905 

(0.864) 

4.6763 

(0.097) 

7.988620 

(0.0127) 

ΔGDP 9.56287 

(0.0084) 

4.74100 

(0.0934) 

1.31602 

(0.5179) 

3.68275 

(0.1586) 

 2.0091 

(0.366) 

0.8433 

(0.656) 

-0.73493 

(0.0001) 

ΔINV 11.7276 

(0.0028) 

4.55590 

(0.1025) 

1.17878 

(0.4090) 

25.3964 

0.0000 

1.72523 

(0.4221) 

 6.4625 

(0.040) 

0.470019 

(0.027) 

ΔLFPR 1.84135 

(0.3982) 

6.54266 

(0.0380) 

1.27092 

(0.5237) 

11.0014 

(0.0041) 

7.77030 

(0.0205) 

5.7006 

(0.057) 

 0.261170 

(0.9672) 
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Discussion 

This study reexamines the link between remittances and GDP in Bangladesh over the period 

1991-2022. It finds a mixed but significant remittance effect on GDP in both the short and 

long run. The long-run coefficient of remittances is -1.614, p-value: 0.07 and indicates a 

negative, marginally significant effect on economic growth, confirming the Dutch Disease 

hypothesis. It contradicts the earlier studies (Mahmud et al., 2014; Okwu et al., 2017) which 

stated a positive link between remittances and GDP. The short-term effects (ΔLNRMI = 

4.26, p-value: 0.009) are positively associated, in line with Barua's (2005) finding that 

remittances fuel short-term consumption and economic activity. 

Consumption expenditure (ΔLNCONSE = 4.37, p-value: 0.0002) has a significant positive 

short-term effect on GDP, implying remittances raise short-term household consumption at 

the cost of productive investment. Evidence from existing literature (Higgins, 2012) 

indicates that remittances improve living standards but not necessarily sustainable growth. 

Further, government expenditure (7.14, p-value: 0.0023) significantly affects long-term 

GDP, indicating the role of fiscal policy in economic stability (Romer, 2016). The short-run 

effect (ΔLNGVE = 0.98, p-value: 0.0042) indicates that government spending affects 

economic performance with immediate effect. 

Investment (0.470019, p-value: 0.027) is positively related to GDP, in line with traditional 

economic theories of growth that emphasize capital accumulation as a key driver of 

development (Barro, 1991). Labor force participation rate (LFPR), on the other hand, is 

statistically insignificant in the long term (0.261170, p-value: 0.9672), unlike other research 

(Barua, 2005) which underlines the contribution of labor market forces to economic growth. 

For the short term, a rise in LFPR (Δ = 11.70063) significantly boosts GDP, implying that 

labor trends in the short term influence economic activity. The negative constant term (-

17.99, p-value: 0.036) suggests an economic framework unfavorable to growth when other 
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factors are absent. The large negative ECM coefficient (-0.74, p-value: 0.000) suggests fast 

adjustment to equilibrium, i.e., deviations of GDP from remittance inflows are quickly 

adjusted. This study is in line with the literature, showing that while remittances yield short-

run economic benefits, their long-run effects can be uncertain or even adverse due to 

structural inefficiencies and exchange rate pressures. Previous studies (Higgins, 2012; 

Mahmud et al., 2014) view remittances positively, but our findings reveal that they could be 

a stumbling block to sustainable development as they contract labor contribution and 

promote consumption over investment. Our policies should therefore direct remittance flows 

to productive sectors to mitigate potential long-run economic growth effects. 

When considering the long-term negative effect of remittances on Bangladesh's economic 

growth, these findings align with the concept of Dutch Disease. Dutch Disease refers to a 

situation where an influx of foreign currency—such as remittances—leads to an appreciation 

of the local currency, harming the competitiveness of the export sector, particularly 

manufacturing. Similarly, this study suggests that remittances could have a detrimental long-

term impact on Bangladesh’s economy, hinting at a potential shift in the economic structure.  

Even with the short-term advantages, remittances may unintentionally weaken long-term 

economic growth, mirroring the negative impacts of Dutch Disease experiences. 

The policy must target productive remittance use, diversification of exports, effective 

government expenditure, promotion of investment, human capital improvement of the 

workforce, and inflation management to counter Dutch Disease impacts on economic growth 

in the long run. Economic policy strengthening can curb the Dutch Disease impacts and 

provide sustainable economic growth for the Bangladesh economy. 

5. Conclusion 

In conclusion, this study delves into the nuanced dynamics of the relationship between 

economic growth, remittances, and various economic indicators in Bangladesh from 

1991 to 2022. The findings illuminate distinct patterns in both the long run and short 
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run, shedding light on the intricate interplay of these variables. In the long run, the 

negative and marginally significant impact of remittances on economic growth suggests 

a complex relationship influenced by factors such as moral hazard problems. The 

government can thus mitigate the issue of moral hazard through alleviating the issue of 

asymmetric information. The positive long-term relationship between government 

expenditure and GDP as well as the large percentage of wages in the economic structure 

reveal many things about the trends of the Bangladesh economy. 

Furthermore, marginal statistical significance of the effect on consumption expenditure 

also points towards the need for further understanding of this relationship. Results 

provide a complete perspective on the extent to which remittances, CPI, government 

expenditure, and consumption expenditure individually and in combination influence 

economic growth in Bangladesh. Validity of the research also becomes evident with the 

large magnitude of the error correction term indicating that it is strong in bringing about 

deviations from long-run equilibrium. Although such evidence provides valuable input 

to the body of research, it is important to consider the complexity of economic 

relationships and the need for regular research with perspective towards finding new 

dynamics. Future studies might explore additional factors and delve deeper into the 

specific mechanisms governing these economic interactions. In summary, this study 

offers a nuanced perspective on the economic landscape of Bangladesh, enriching our 

understanding of the intricate relationships that drive economic growth in this context. 
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Women’s Higher Education in Alia Madrasah of Bangladesh: 

An Exploration into Family Challenges 

Sharif Hossain1 

 

Abstract: The study explores a small set of factors of family-related issues of women 

studying higher education in alia madrasahs of Bangladesh. Even as educational 

institutions see greater female enrollment, enormous domestic obstacles thwart 

many women from advancing through academia. This study offers primarily 

qualitative with some quantitative analysis of family related factors that affect the 

higher education of women in alia madrasah of Bangladesh. Interviews with women 

students, their families and educators underscore the complicated interrelations of 

traditional gender roles, familial expectations and educational aspirations. The 

findings indicate a growing recognition of the value of women's education. However, 

entrenched family pressures and hindrances continue to obstruct women's access to 

higher education in Alia Madrasah. 

Keywords: Higher education, alia madrasah, family challenges  

 

1. Introduction 

Educating women is recognized as a cornerstone for national advancement and prosperity. 

Throughout history, the progress of civilization has been closely linked to the empowerment 

of women (Towns, 2009). In Bangladesh, where women constitute a significant proportion 

of the population with women outnumbering men by 3.22 million in a total population of 

173.52 million (SVRS, 2024) their development is essential for sustainable national growth. 

Recent data from the Bangladesh Bureau of Educational information and Statistics 

(BANBEIS) reveal that the gross enrolment ratio (GER) for higher education was 20 18% 
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in 2023, with a female GUR of 16.51% (Alamgir, 2024). Furthermore, Bangladesh is 

scheduled to graduate from the group of least developed countries 24 November 2025 

(United Nations, 2024).  

The role of educated women is increasingly acknowledged as Vital for the country's 

progress, particularly in light of a significant shift in workplace dynamics and educational 

participation. Although the proportion of highly educated women from madrasahs has risen 

over the past two decades, these students continue to lag behind their counterparts in general 

education. Among the myriad challenges they face, family-related obstacles are especially 

critical. Overcoming these familial constraints could substantially increase the participation 

of madrasah girls in higher education.  

While extensive research exists on the challenges facing women in general higher education, 

there is a notable gap regarding women in madrasah education in Bangladesh. Moreover, 

little attention has been given to the specific family challenges that hinder these women from 

pursuing higher education. In this context, the primary objective of the present study is to 

investigate the family related challenges experienced by women in madrasah higher 

education and to elucidate the societal and familial dynamics underlying these obstacles. 

1.1. Higher Education 

The idea of higher education has long been perceived as a demanding concept. The 

characteristics of higher educational institutions differ across different states (Ferdous, 

2019). In this context, while all post-secondary education may be considered part of higher 

education in some cases, only university-level education is often regarded as true higher 

education (Ehsan, 2008). In many countries, particularly in the Asia-Pacific region, the 

progression of higher education is structured so that candidates must complete primary and 

secondary education before advancing to tertiary-level education (Vimala, 2010). The higher 

education sector is vast and diverse, including fields such as the humanities, sciences, 

mathematics, arts, cultural and social sciences, technical disciplines (like medicine, 
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engineering, agricultural sciences, and applied sciences), vocational and skill-based 

programs, education and training, hospitality, management, teacher education, and more. 

This sector has grown rapidly and continues to expand, now covering all types of training, 

research, and educational institutions. Over time, new fields of study and innovative 

systems—such as work-study programs, e-learning, and alternative models like barefoot 

colleges—have reshaped traditional education, which was once more institution-centered 

(such as universities, colleges, and institutes). Students now have the option to pursue part-

time or distance learning programs alongside traditional full-time study. Higher education 

comprises all post-secondary education, training and research guidance at educational 

institutions such as universities that are authorized as institutions of higher education by state 

authorities. In brief higher education is education, training and research guidance that takes 

place after at the postsecondary level (Approaches for Systematic Planning of Development 

Projects: Higher Education, 2004). In the World Declaration on Higher Education adopted 

by the World Conference on Higher Education in 1998, higher education was defined as: 

“all types of studies, training or training for research at the post-secondary level, provided 

by universities or other educational establishments that are approved as institutions of higher 

education by the competent state authorities (World Declaration On Higher Education, 

1998).” UNESCO, the World Bank, UNDP and others use this same basic definition.  

Higher education in Alia Madrasah, like general education, refers to the two levels of study 

and certification after higher secondary (Alim). Here too, both undergraduate (honors/pass) 

and postgraduate degrees encompass the subject of higher education. 

Table 1: Hierarchy of General and Alia Madrasah education systems 

 Primary Secondary 
Higher  

Secondary 
Undergraduate Postgraduate 

General Primary SSC HSC 
BA, BBA, BSC, 

BSS, LLB 

MA, MBA, MSC, 

MSS, LLM 

Alia Ebtedayee Dakhil Alim Fazil  Kamil 

Source: Developed by researcher 

https://bn.wikipedia.org/wiki/%E0%A6%AB%E0%A6%BE%E0%A6%AF%E0%A6%BF%E0%A6%B2_(%E0%A6%AA%E0%A6%B0%E0%A7%80%E0%A6%95%E0%A7%8D%E0%A6%B7%E0%A6%BE)
https://bn.wikipedia.org/wiki/%E0%A6%95%E0%A6%BE%E0%A6%AE%E0%A6%BF%E0%A6%B2_%E0%A6%AA%E0%A6%B0%E0%A7%80%E0%A6%95%E0%A7%8D%E0%A6%B7%E0%A6%BE
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1.2. Alia Madrasah  

The word Alia Madrasah ( مدرسة عالية ) formed of two Arabic words. One is Alia/Aleah (عالية) 

and another one is Madrasah (مدرسة). The Arabic word (عالية) ‘Alia’ means high, exalted, or 

sublime, essentially signifying someone or something who or which is elevated or noble.  

Madrasah or Madrasha however we pronounce the word is originally derived from the 

Arabic language. The word madrasah/madrasha (مدرسة) is derived from the Arabic verb root 

  .darsun’ (to read) which means ‘a place to receive lessons’ or ‘a place to give lessons‘ (درس)

In Arabic-speaking countries and in Arabic dictionaries, the word madrasah refers to school. 

In one word, the Arabic word 'Madrasah' is synonymous with the word school. Besides, the 

English equivalent of Madrasah is 'School', the Chinese equivalent is '学校', the French 

equivalent is 'l'école', the Spanish equivalent is 'la escuela' and in Hindi ‘सू्कल’ is used. So, 

Alia Madrasah means a school where the tertiary education is given.  

At present, madrasah is understood as Islamic religious educational institution in many 

countries like Bangladesh. Madrasa in the conventional sense means the educational 

institution where the educational program is conducted in combination of spiritual 

knowledge and worldly knowledge (Azam Azada et al,. 2018). According to the Madrasah 

Education Board Act – “Madrasah” means a religious educational institution for the teaching 

and practice of Islamic scriptures and “Madrasa Education” means education related to 

Ibtedayi standards, Dakhil standards and Alim standards.  

Madrasah in Arabic dictionary means- 

لمدرسة هي مؤسسة تعليمية يتعلم فيها التلاميذ الدروس لمختلف العلوم وتنقسم الدراسة إلى عدة مراحل وهي ا 

الابتدائية والمتوسطة أو الإعدادية والثانوية وتسمى بالدراسة الأولية الإجبارية في كثير من الدول. وتنقسم المدارس إلى 

م الكثير من المدارس حول العالم بزي موحد لمنع التفرقة الطبقية مدارس حكومية ومدارس خاصة ومدارس أهلية. وتلتز

 على هيئة التلاميذ وحسن انضباطهم  -(Lisan Al Arab, 1990)وللحفاظ 

Translation: A school is an educational institution where students learn different subjects. 

Classes are divided into preparatory primary, secondary and high school levels and this is 
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called compulsory primary education in many countries. These schools are generally divided 

into public, private and special schools. Around the world (Many schools follow the same 

uniform to prevent class discrimination, maintain clean appearance and good discipline 

among students.)  

Many books and research have been done on madrasa education. Institutions engaged in the 

acquisition and distribution of Islamic knowledge are called madrasahs. Hazrat Muhammad 

(pbuh) was the best educated scholar of his time in the Arab world. The Prophet (PBUH) 

established a Madrasah in the house of the eminent Companion Arkam Ibn Abil Arkam and 

started teaching the Companions on the Qur'an and Hadith (Mohammad, 2004).  

Based on the first oath of Baitul Aqaba, one by one masjid and madrasah were established 

in Madinah  

1. Masjid-e-Bani Juwaikh Madrasa  

2. Makame Quba Mosque Madrasah  

3. Madrasa-e-Nakimul Khajamat Masjid Madrasa and  

4. Masjid-e-Nabbi was established after the Prophet's (PBUH) migration to Yasrib or Medina 

(Sattar 2004).  

Islamic education also expanded during Khulafay Rasheda's reign. During the reign of 

Hazrat Umar (RA, 604-644 ) the era of Khulafay Rashedin, a group of muballigs arrived in 

Bangladesh under the leadership of Hazrat Mahmud and Muhaimin (RA). Then several 

groups of Companions kept coming one after the other. Among them were Abdullah Ibn 

Utban, Khadim Ibn Amr at-Tamimi, Suhar Ibn Al Abdi, Suaib Ibn Adi and Ar Hakam Ibn 

Abeel As Saqfi (Ra) (Abedin, 2014).  

At the time of the Umayyad ruler Hajjaz Ibn Yusuf, the ancient town of Bengal in 

Lalmonirhat district, the place called ‘Majder Ara’ was established in 690 AD. A mosque 

called the Lost Mosque has been discovered. 1204 AD Ikhtiyar Uddin Muhammad Bakhtiyar 

Khalji established Muslim rule in this country through his conquest of Bengal. (Abedin, 

2014) added according to Max Muller, 80 thousand madrasas were functioning in Bengal till 
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1757 AD. But when the British government occupied Bengal and seized the waqf property 

allocated for the expenses of the mosque madrasas, the madrasas started to close down 

gradually.  

Table 2: List of educated population in various educational institutions of the country 

Educational 

Qualification 

Household 

chief 

Husband/

Wife 

Son/ 

daughter 

Daughter/ 

son in law 

Grandson/ 

daughter 

Father/ 

mother 

Brother/ 

sister 

Others Total 

School  81.7 81.9 81.8 82.1 82.6 82.2 83.0 82.2 81.9 

College 9.7 9.7 9.5 10.0 9.1 10.1 9.8 9.9 9.6 

University 1.6 1.5 1.5 1.4 1.5 1.1 1.3 1.6 1.5 

Madrasah 5.5 5.4 5.6 5.2 5.2 5.0 5.4 5.0 5.5 

Govt. Literacy 

Program 
0.2 0.2 0.2 0.2 0.1 0.2 0.1 0.1 0.2 

NGO Literacy 

Program 
0.9 1.0 1.0 0.9 1.1 1.0 0.3 0.8 0.9 

Others 0.5 0.4 0.5 0.3 0.4 0.5 0.1 0.4 0.4 

Total 100 100 100 100 100 100 100 100 100 

Source: Household Income and Expenditure survey 2016 

Warren Hastings established control over the company through the reform process after 

taking over the administration of Suba Bengal in 1772 and strengthened this process of 

control in 1773 (Firminger ed., 1969). Thus, when Warren Hastings became dependent on 

the Muslim ruling class for the administration, there was an application by the Muslim 

community of Calcutta to establish a madrasa in Calcutta. Hastings accepted the request and 

established Calcutta Madrasa within a month (Sharp, 1965). Islamic criminal law was 

applicable in the administration of the Nizamat system of this country. By establishing 

madrasas with his own funds, he wanted to create an educated class from among the Muslim 

community, on whom the criminal administration would be run. In 1781, he clearly 

mentioned this fact while giving a speech in Calcutta Madrasa (Husain, 1934). This is how 

Aliya Madrasa education started in the subcontinent. Later, after partition in 1947, when the 

Indian government expressed its disapproval of its management, the then Pakistani 

government shifted it to Dhaka, the capital of East Pakistan (Mohammad, 2004). Initially, 
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the intermediate college at Lakshmi Bazar Dhaka Alia was started on a temporary basis and 

later shifted to the permanent campus at Bakhshi Bazar in 1957. List of the total population 

studying in various educational institutions in Bangladesh and the percentage of madrasah 

students (HIES, 2016) presented in table 2. 

1.3. Objectives of the Study 

General objective of the study is to explore the family-related challenges that women in 

Bangladesh are facing in accessing and pursuing higher education in Alia Madrasah. 

However, the specific objectives are: 

a. To examine the current state of women's higher education in Alia Madrasah       

    institutions in Bangladesh; 

b. To identify the family-related challenges that women face in pursuing higher  

    education in Alia Madrasah; 

c. To analyze how cultural and religious norms influence family attitudes toward  

    women's education in Alia Madrasah; 

4. To explore strategies that can help overcome family. related barriers in women's  

    education in Alia Madrasah Institutions. 

2. Research Methodology 

2.1. Research Type and Approach  

The study is mainly exploratory research. Although there is huge study on the educational 

system of Alia Madrasah but there is no research on the higher education of women in Alia 

Madrasah and their family challenges towards higher education. Women's higher education 

in Alia Madrasa is different from other higher education. Therefore, exploratory research is 

needed to bring a new topic to the fore. However, quantitative data has also been collected 

and used to know the demographic position and family problems of the respondents. 

2.2 Selection of the study area and sampling method  

The proposed research is on the family challenges of women pursuing higher education in 

alia madrasah. The respondent population is a relatively homogeneous group. Therefore, the 
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survey area has been purposively selected for the questionnaire survey. For sampling 

purposes Rajshahi City Corporation has been selected as survey area. There are 11 City 

Corporations in Bangladesh and among these City Corporations Rajshahi is securing 6th 

position according to the number of women students studying in higher education in Alia 

Madrasah. Two madrasahs from this City Corporation have been purposively selected as 

they are the renowned Kamil madrasah and have plenty of women students in both Fazil and 

Kamil Class. For the sampling purpose Taro Yamane sample size table has been used where 

10% error is counted (Yamane, 1967). Selected madrasahs are non-government but run under 

the monthly payment order (MPO) system.  

Table 3: Number and sampling of questionnaire survey 

District Thana Name of Madrasah 
Number of Student 

Sample 
Class Total 

Rajshahi Rajpara RAJSHAHI DARUS SALAM 

KAMIL MADRASHA 

Fazil 1st yr 

173 33 
Fazil 2nd  yr 

Fazil 3rd  yr 

Kamil 

Rajshahi Boalia MADINATUL ULUM 

KAMIL MADRASAH 

Fazil 1st yr 

248 47 
Fazil 2nd  yr 

Fazil 3rd  yr 

Kamil 

Total  424 80 

Source: Developed by researcher  

2.3. Source of information 

Necessary information collected from both primary and secondary sources. 

2.4. Primary sources  

Primary data collected from students of both Darus Salam Kamil madrasah and Madinatul 

Ulum Kamil Madrasah.  
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2.5. Secondary Sources  

Secondary data collected from various educational policies related to madrasah education, 

reports of various commissions, various reports on madrasah, research related books, 

journals, articles, periodicals, MPhil and PhD dissertations, newspapers, publications of 

government institutions, policy reports of government, international organizations and 

websites. 

2.6. Data collection techniques  

A structured questionnaire survey has been conducted to collect primary data from the 

respondents to find out the status of family challenges of women pursuing higher education 

in Alia Madrasah. The question paper contained both closed and open-ended questions. The 

question paper was checked before finalization. The questionnaire administered through a 

face-to-face interview. The researcher collected information from the respondents about the 

issues of family challenges while they are continuing higher education in alia madrasah. 

2.7. Data analysis techniques  

After the collection of data, it was verified, reviewed and tested. Then the data encoded, 

classified, and tabulated. Content analysis or textual analysis have been used to explore the  

present and the past status of women higher education in alia madrasah. To analyze the 

quantitative data collected through the questionnaire survey, SPSS and MS Excel were used 

for presentation through various images, percentage and tables.  

3. Family Challenges of Women Pursuing Higher Education in Alia Madrasah  

Family challenges are one of the main reasons why women students are impeded from the 

overall process of higher education in madrasah. Elements that are influencing women’s 

drop out in higher education are categorized into the four-section included: student-related 

factors, campus-related factors, family-related factors, and community related factors (Wells 

and Hambly, 1989). Family support or family-related factor is another significant socio-

cultural element which encourage women to accomplish higher education. This argument 

has argued that the family problem of students is a major social barrier to leaving college. If 
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they are partially or fully supported by the family, they can easily provide the time for the 

study (Subedi, 2024). When looking for improvements in the educational systems, family 

implications were considered a significant index. Both family and school are educational 

agents playing a highly relevant role in the education of the students. Their relationships 

favor and enrich the educational process, with the main objective to value the role of the 

family and its influence on the university dropout cases (Ramírez & Navarro, 2016). The 

family whose socioeconomic and educational status appeared significantly below average, 

as the parents had not completed secondary education and were unemployed, had their 

children's education disrupted (Videnovic & Lazarevic, 2017). The personal, educational, 

economic, social, and cultural background of parents, along with their own educational 

goals, the ambitions, values, and hopes they instill in their children, as well as the support 

and encouragement they provide at every stage of their children's journey, are all crucial 

factors in determining the success of the children’s academic progress and completion of 

their education (Tsolou, Babalis, 2020). We anticipate that girls are more likely than boys to 

drop out of education due to family-related reasons, such as early family formation and 

caregiving duties for their families. Considering the larger family sizes, African American 

and Latina girls may face greater family care obligations. Therefore, the trend of leaving 

education is primarily driven by girls rather than boys (Stearns, E., Glennie, E.J. 2006). 

Overall, the findings indicate that family issues are a significant predictor of dropout 

behavior among women students. Students from lower socio-economic backgrounds are 

more likely to leave school early compared to those from wealthier families. Several factors 

could explain this, though no single factor can be proven to be the sole cause. Parents with 

higher education levels may act as better role models, influencing their children's educational 

aspirations. These parents are also likely to spend more time with their children, which can 

enhance their academic abilities. Additionally, children from higher-income families tend to 

live in more affluent communities with better-funded schools, offering them more supportive 

and rewarding educational experiences (Rumberger, 1983).  

 



Government Ashek Mahmud College Journal Hossain (2025) 
 

38 | P a g e  
 

We have tried to highlight the types of family problems faced by women students and also 

analyzed various aspects of their families. To facilitate data analysis, demographic 

information of the students has also been presented. 

3.1. Demographic information: 

A total of 80 women students from two selected madrasas in the research area participated 

in the questionnaire survey. All the participants were women students because the research 

has related them. Moreover, they are all belong to Muslim family since they are the madrasah 

student. In terms of marital status, 51 were single, 29 were married, and 0 were divorced and 

widowed, respectively. 60 students stayed at home, 13 at the mess, and 7 at the relative’s 

house for their studies. 

3.2. Fathers’ educational qualification of the respondents 

Fathers’ educational qualifications mostly influence the higher education of their children. 

In this case women students who would like to participate in higher education they get the 

inspiration from their parents. Generally, the madrasah students lagged behind from the 

general stream students and the women students are more lagged in this case. The picture 

will easily be traced analyzing fathers’ education.  

Figure 1: Fathers’ educational qualification 

 

Source: Field survey, 2025 
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The study shows that the fathers of the majority of the respondents (32.5%) are in the ‘Other’ 

(class 1 to 10) category. 23.75% of the fathers are graduates, 16.25% are postgraduates, 15% 

have completed secondary, 10% have completed higher secondary and 2.5% are in the self-

educated (Govt./NGO literacy program) category. The educational qualification of the father 

is closely related to the women higher studies, shaping the future and greatly broadening and 

narrowing the path of their higher education (Haque & Alam, 2020). From this, it is easy to 

guess how the educational qualification of the father decelerates the family problems in the 

field of women higher education. 

3.3. Fathers’ Professions of the Respondents 

There is close relationship between fathers’ profession and the higher education of women. 

Profession related to income and income decides how the family will run. The professional 

status of the fathers of women students participating in the survey is shown in the table 

below. 

Table 4: Fathers' Professions of the Respondents 

Sl Father's Profession Number Percentage 

1 Govt service 1 1.25 

2 Private Job  18 22.5 

3 Business 18 22.5 

4 Others 32 40 

5 Teacher 11 13.75 

 Total= 80 100 

Source: Field survey, 2025 

The research reveals that most of respondents’ fathers’ profession is in ‘Others’ (Agriculture, 

Driving, Expatriate, Retired, Carpenter, Imam, Deceased, Muazzin, Worker, Retired, 

Autorickshaw Driver, Unemployed) (40%) category. Meanwhile 22.5% of the respondents’ 

fathers' professions are ‘business’ and ‘private job’ respectively. 13.75% of the respondents' 

fathers' profession is teaching and surprisingly 1.25% of them have a government job. In the 

Bangladeshi family system, the breadwinner in the family makes the final decision about 

education or higher education (Haque & Alam, 2020). In this case, the father's professional 



Government Ashek Mahmud College Journal Hossain (2025) 
 

40 | P a g e  
 

position is the determining factor. Awareness about education depends largely on the 

profession of the breadwinner.  

3.4. Monthly income of the respondent student's family 

According to the Bangladesh Economic Survey (2022), the current per capita monthly 

income of Bangladeshi people is 15,988 takas (22,600 taka in urban areas and 13,398 takas 

in rural areas). The monthly household income of women with higher education in madrasas 

can be seen in the table below. 

Table 5: Monthly income of the respondent student's family 

Sl. Monthly Income Number percentage 

1 0 1 1.25 

2 10000 4 5 

3 12000 2 2.5 

4 15000 13 16.25 

5 20000 16 20 

6 24000 1 1.25 

7 25000 10 12.5 

8 27000 1 1.25 

9 30000 14 17.5 

10 35000 4 5 

11 40000 4 5 

12 45000 1 1.25 

13 50000 7 8.75 

14 60000 2 2.5 

  80 100 

Source: Field survey, 2025 

The analysis of the table shows that 1.25% of families have no monthly income, indicating 

a decrease in their income because the earning person is deceased. Additionally, 23.75% of 

families have a monthly income lower than the national per capita income. 35% of families 

earn between 20,000 and 27,000 bdt, 22.5% earn between 30,000 and 35,000 bdt, and 6.25% 
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of families earn between 40,000 and 45,000 bdt. 8.75% of families earn 50,000 bdt per 

month, while 2.5% of families earn the highest income of 60,000 bdt. 

3.5. Marital status of the respondents 

In a country like Bangladesh, with a large population, the legal age for marriage has been 

set at 18 for women and 21 for men to help control population growth and promote human 

resource development. These age limits are part of laws aimed at preventing child marriage. 

However this age limits can arrive women legally to complete secondary education, many 

face challenges after marriage that make it difficult for them to pursue higher education. As 

a result, higher education often becomes out of reach. To truly achieve "constitutional 

equality of women and men" in both society and the state, it is essential to make education 

especially higher education more accessible and attainable for women.  

Figure 2: Marital status of respondents 

 

Source: Field survey, 2025 

Here in the study the figure shows that 63.75% women are unmarried and pursuing higher 

education in alia madrasah whereas 36.25% of women are married and struggling in their 

higher education journey. Among the respondents’ no one was divorced nor widow.  

 

 

1 Married 2 Unmarried 3 Divorced 4 Widow

63.75%
36.25%
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 3.6. Priority for women’s education in the family 

It has been proven worldwide that educating girls has many long-term impacts on the 

families they reside in. We were totally off the mark. We still have parents who wrongly 

believe it is less important to educate women in the family than men. Women should stay at 

home to help with chores or farm work while the men strut on to school. Sometimes, the 

girls are married way too early, and their responsibility becomes catering to their husbands 

and children. Respondents from the two selected Kamil Madrasas were asked whether their 

families prioritized education for women?  

Figure 3: Priority for women’s education in the family 

 

Source: Field survey, 2025 

Among the respondents 65% of them responded ‘yes’, that means their family prioritize 

women education. 28% of them said their family very much appreciate women education. 

6% of the respondent said their family ‘somewhat’ allow and most interestingly 1% not 

permit women education in their family while 0% stayed neutral regarding question.  

 

 

1% 6%

0%

65%

28%
1 Not at all

2 Somewhat

3 Neutral

4 Yes

5 Very much
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3.7. Performing various household chores 

Women serve as powerful inspirations to men, children, and other family members, while 

also contributing to the development of the nation by instilling strong cultural values in their 

children. In society, housework is typically regarded as unpaid labor (Nagindrappa, M. & 

Khan, A.G., 2021). This unpaid work encompasses not just household chores but also the 

caregiving of family members. Since it occurs behind closed doors and is primarily carried 

out by women, the importance of this work to both families and society is often neglected or 

undervalued. A questionnaire survey was conducted among women students of alia 

madrasah to find out whether performing various household chores hindered their path to 

higher education. Their opinions were as follows.  

Figure 4: Performing various household chores 

 

Source: Field survey, 2025 

The above chart shows that 55% (of which 27.5% strongly agree and 27.5% agree) of the 

respondents agree that their higher education is being hampered due to performing various 

household chores. 17.5% of the respondents refrained from commenting on this issue. Out 

of the respondents, 27.5% (of which 22.5% disagree and 5% strongly disagree) feel that their 

higher education is not being hampered due to performing various household chores. 

4

18

14

22 22

5

22.5

17.5

27.5 27.5

STRONGLY 

DISAGREE

DISAGREE NO COMMENTS AGREE STRONGLY 

AGREE

1 2 3 4 5

number percentage



Government Ashek Mahmud College Journal Hossain (2025) 
 

44 | P a g e  
 

3.8. Women's subservient position in the family due to patriarchal attitudes 

Although the constitution of Bangladesh and its general laws seemingly ensure gender 

equality for women (Article 14, Constitution of Bangladesh, 1972), the patriarchal 

interpretation of these laws perpetuates the dominance of patriarchal attitudes. It is often 

stated that the legal status of women in Bangladesh is much more favorable than their real-

life situation (Sultana, 2010). Women students were asked through a questionnaire survey to 

determine if the subordination of women in the family, due to patriarchal attitudes, was an 

obstacle to their pursuit of higher education. The following are their responses.  

Figure 5: Women's subservient position in the family due to patriarchal attitudes 

 

Source: Field survey, 2025 

Here in this figure, we see that 5% of the respondents strongly disagree and 16.25% disagree 

that women's subservient position in the family due to patriarchal attitudes not making any 

obstacle towards their higher education in alia madrasah. 17.5% of the respondents made no 

comments on it. Whereas 61.25% (of which 31.25% strongly agree and 30% agree) of total 

respondents opined that women's subservient position in the family due to patriarchal 

attitudes definitely make obstacle towards their higher education in alia madrasah.  
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3.9. Absence of higher-educated role models within the family 

The absence of higher-educated role models within the family refers to a situation where a 

child has no close family members, such as parents, siblings, or relatives, who have attained 

a higher level of education and who sets an example by inspiring and impacting others (Atif, 

2022). This absence may restrict the child's exposure to the idea of pursuing higher 

education, potentially shaping their aspirations and academic goals. A connection has been 

established between having a role model and positive outcomes, including improved self-

esteem, academic performance, and resilience (Yancey, 2002). The responses of the 

respondents are shown below.  

Figure 6: Absence of higher-educated role models within the family 

 

Source: Field survey, 2025 

The figure above shows that the absence of higher-educated role models within the family 

is a vital factor in raising the next generation towards higher education in the family because 

the analysis of the figure clarifies 72% of the total respondents (summation of 34% strongly 

agree and 38% agree) are opined positively. 15% of respondents did not want to comment. 

12.5% of respondents disagree and 1.25% strongly disagree that the absence of higher 

educated role models makes no difference.  
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3.10. The frail position of women in the family 

A family is not only an economic unit, but also a unit of co-residence and co-existence. Over 

the decades, attempts to measure women's status holistically have aimed to capture the 

interconnected social, economic, political, and demographic factors. However, these efforts 

have only been able to provide a broad overview of gender-based status differences 

(Chakrabarti, 2020). Women’s frail position in the family, often influenced by societal norms 

and power imbalances, can be reflected in several ways, such as having little influence in 

decision-making, depending financially on their partner, facing an unfair distribution of 

household duties, and lacking control over their reproductive choices. This can result in 

increased vulnerability and limited autonomy within the family. The opinions of women 

students regarding the weak position of women in the family were as follows. 

Figure 7: The frail position of women in the family 

 

Source: Field survey, 2025 

In this above figure we see 3.75% strongly disagree and 12.5% of disagree, in total 16.25% 

of the total respondents opined there are no weak or frail position of women in the family. 

18.75% of them wanted to restrain from the comment. On the flip side 36.25% agree and 
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28.75%  strongly agree,  altogether 65% of the total respondents expressed their opinion 

behalf of weak position of women in the family.   

4. Recommendations 

One of the major obstacles to women's advancement in alia madrasa higher education in 

Bangladesh is multiple issues and conditions within the family setting.. The following 

activities can be taken to remove these obstacles.  

 To enhance women's access to and success in higher education in Alia Madrasahs of 

Bangladesh, it is advisable to initiate extensive awareness campaigns, facilitate 

community dialogues, and integrate school-based programs that actively advocate 

for gender equality. 

 To improve the pursuit of higher education by women in Alia Madrasahs of 

Bangladesh, it is advisable to implement dedicated scholarships, financial aid 

initiatives, and vocational training programs specifically tailored for female students 

within this educational framework. 

 To promote the advancement of women's higher education, it is advisable that 

Government, policy making entities and educational institutions enact supportive 

policies. These policies could encompass provisions such as adaptable class 

schedules, targeted scholarship initiatives, and family counseling programs tailored 

to aid women students. 

 Challenging traditional gender roles that typically assign the primary responsibility 

for household chores to women and promoting a more equitable distribution of these 

tasks among family members. Using effective time management techniques to 

balance study time and household tasks. 

 Ensure that women have access to financial independence through education, 

employment, and control over their earnings. Economic independence often leads to 

greater autonomy and respect within the family. Encourage shared decision-making 
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among all family members, giving both women and men an equal say in important 

matters.  

 In case of absence of higher educated person in the family and parents have limited 

education, parents and elders should actively support their child's academic journey 

and encourage them to consider higher education can make a significant difference. 

Organizations that link students from disadvantaged backgrounds with college 

students or professionals can provide valuable role models and resources. 

By addressing above factors, women can be empowered to overcome family-related 

obstacles and pursue higher education in alia madrasah with greater confidence and support.  

5. Conclusion 

This study, conducted to investigate the family problems of women studying in Alia 

Madrasah higher education, found that various problems and situations at the family level 

are actually blocking women’s higher education in alia madrasah. Over the past few decades, 

the importance of women's education within families has changed considerably. In the past, 

patriarchal norms often confined women to household duties, restricting their access to 

education. However, shifts in society and government policies have resulted in a greater 

acknowledgment of the value of educating women. Yet sometimes we hear that women are 

not given priority in the family which is very unexpected. Performing various household 

chores often limits women’s ability to access education, especially in families where 

traditional gender roles dominate. The heavy responsibility of domestic tasks leaves women 

students with little time and energy to focus on their studies. As a result, their ability to attend 

higher education is restricted, affecting both their intellectual growth and their long-term 

educational aspirations. The inferior position of women in the family, influenced by 

patriarchal beliefs, greatly hinders their ability to pursue higher education. These societal 

norms restrict women's independence, often confining them to household duties and 

diminishing the importance of their educational ambitions. Consequently, women encounter 

significant challenges in achieving their academic objectives. Having educated role models 
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is vital in creating an environment that motivates women to value education and aim for 

academic success. As a result, encouraging and supporting educated women within the 

family is key to inspiring future generations to seek higher education. The weak position of 

women within the family shows as a major obstacle to their access to higher education. 

Consequently, women are often deprived of the necessary support and resources to pursue 

higher education, limiting their personal and professional growth. Addressing these family 

related challenges requires not only changing familial dynamics but also broader cultural 

shifts of people towards gender equality to empower women to pursue higher education in 

alia madrasah and break the cycle of challenges related to family. 
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Teachers’ Perspectives on Assessing Self-Directed Learning 

Behaviour of EFL Learners 

Md Lutfor Rahman1 

Abstract: This study explores self-directed learning (SDL) among EFL undergraduate students 

in Bangladesh, highlighting its drawbacks and areas for enhancement. Despite the growing 

importance of SDL in language acquisition, most students display irregular study habits, 

ineffective goal-setting, limited self-monitoring, and a lack of reflective practices. While some 

students seek additional learning opportunities outside the classroom, challenges remain in 

assessing progress, managing time, and streamlining the process. The study was driven by the 

prevalence of teacher-centred approaches in most educational settings and the limited exposure 

to digital learning, underscoring the need to make learners more autonomous in resource-poor 

environments. Data on students' goal-setting and adaptability were collected through a 

quantitative survey involving 200 undergraduate EFL students from government colleges 

under the National University of Bangladesh, alongside structured questionnaires completed 

by teachers. The findings reveal two main barriers to effective SDL: the tradition of teacher-

led instruction and limited access to digital resources. Although some students engage in 

extracurricular learning, many still struggle with self-regulation, critical thinking, and 

technology use. The paper concludes with a recommendation that metacognitive goal-setting, 

reflective learning strategies, and enhanced digital literacy training should be incorporated to 

bolster SDL. These approaches aim to foster learner autonomy and self-regulation, essential 

for sustainable language development in low-resource educational contexts. 

Keywords: Self-Directed Learning (SDL), English as a Foreign Language (EFL), Learner 

Autonomy, Digital Literacy, Metacognitive Strategies 

 

 

Introduction 

The core teaching methods for English as a Foreign Language (EFL) incorporate SDL 

principles, which form the basis of modern educational practices. According to Knowles 

(1975), SDL represents a learning approach for students to discover their learning 

requirements, followed by goal-setting and progress assessment. The development of SDL 
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requires SDL as an approach because this approach helps students build permanent and flexible 

learning capabilities that are essential for achieving independent learning outcomes (Knowles, 

1975). The implementation of SDL takes place in EFL learning environments through an 

approach that enables self-driven educational experiences for student management and 

assessment and distance learning maintenance (Lian et al., 2021). The EFL teaching system 

receives modern globalisation requirements as its basis to establish a new learning standard 

that combines language proficiency skills with educational environment navigation autonomy 

(Haidari et al., 2019; Kadir et al., 2017). 

Modern technology advances mean that more and more EFL teaching benefits from the focus 

on SDL. Currently, students have access to digital tools and online platforms to develop their 

skills beyond what is in a traditional classroom (Lee et al., 2019; Tawafak et al., 2019). This 

includes language learning applications as well as virtual exchange programmes and 

multimedia content, which enables learners to use authentic language in interactive learning 

(Lu, 2010). The role of self-directed learning behaviour on learning resource efficiency is 

extremely significant because a mature understanding of SDL behaviours is key to the success 

of higher education. Unique obstacles to ESL learning of university students due to limited 

facilities, outdated classroom practices and digitally different levels of capabilities of students 

are posed in Bangladesh’s education systems by fast-growing technology (Hafizah Adnan & 

Sayadi, 2022). 

Problem Statement 

Self-directed learning (SDL) is widely acknowledged as a necessary skill for students' lifetime 

learning and academic achievement, particularly in English as a foreign language (EFL) 

education. On the contrary, nothing is known about how Bangladeshi EFL students at graduate 

school exhibit and grow their SDL behaviours. Although recent research (Cadorin et al., 2017; 

Hafizah Adnan & Sayadi, 2022) has highlighted the growing importance of SDL in language 

instruction, few empirical studies have focused exclusively on EFL learners, particularly in 

resource-constrained countries such as Bangladesh. 

Furthermore, literature shows that SDL behaviour is significantly influenced by both 

technological and societal aspects (Haidari et al., 2019; Lian et al., 2021). Little is known 

regarding how contextual factors impact EFL learners' SDL behaviours in the context of 

Bangladesh. The specific behavioural components of SDL, such as taking control of the 

learning resources, management and assessment of academic progress, and deliberate 
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execution of acquired knowledge, are less clearly defined under these circumstances (Kadir et 

al., 2017). 

The lack of standardised instruments to measure SDL behaviours exacerbates this gap by 

making it challenging to create educational strategies that are suited to the setting or to 

systematically assess learners' skills. As a result, teachers' capacity to create successful 

interventions that could help students develop into independent, self-regulated learners is 

hampered by the lack of knowledge of SDL characteristics in EFL contexts in Bangladesh. 

 

Study Purpose and Significance 

The investigation of self-directed learning behaviours of tertiary level EFL students is 

conducted to determine their levels of learning ownership and management practices and 

ability to broaden their educational boundaries beyond the confines of institutional curricula. 

Within this research, barriers to self-directed learning and ways of creating autonomous 

learning spaces to prepare EFL students in tertiary education about self-directed learning are 

identified. 

The three other reasons educators should understand SDL behaviours are because. To advance 

first, the educators are trained in training methods that convey personalised training to 

individual students’ needs (Zahro et al., 2022). By doing this, EFL educators can also help their 

students to develop learning objectives, analyse the success and apply knowledge acquired 

from learning to different situations, to increase their active participation in the learning 

process. It is the study that recognises the effect of socio-cultural elements and technology in 

shaping SDL so that the whole understanding of EFL learners' condition is accomplished (Lee 

et al., 2016). These factors are known so that guidance and self-autonomy may be developed 

in educational environments with an instructional model in which the mode is teacher-based 

(Reid, 1987). Based on Mahmoodi-shahrebabaki (2014), the outcomes of the research can be 

used to support policy decision-making processes in EFL education throughout Bangladesh 

and countries where a similar situation exists. 

The current investigation poses three specific research questions to guide the inquiry: 

The objectives are to be achieved through the following investigative questions, which the 

study addresses: 
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1. How autonomous do Bangladeshi undergraduate students at EFL institutions show 

themselves at a certain level? 

2. What strategies do students use to monitor and control their learning progress? 

3. How do tertiary students utilise classroom learning in new situations they encounter? 

This subsequent part of the article conducts a thorough evaluation of the scholarly works while 

exploring SDL's conceptual framework and its educational value to EFL practices and current 

assessment approaches. This section describes how the researchers designed the study by 

determining participant selection procedures, data collection methods and analytical 

techniques. The section proceeds to show critical findings and their analysis through the 

interpretation of the research questions. This research paper delivers its main findings through 

conclusion points, followed by practice policy implications and future investigation 

recommendations. 

2. Literature Review 

2.1 Theoretical Framework 

Using the principles of SDL by Knowles (1975) that describe how students construct new 

understanding through environmental engagement and mental assessment of their 

developmental experiences, self-directed learning (SDL) parenting implements constructivist 

educational principles. Autonomy is gained through constructivist principles in which students 

are made to be active learners who set up learning objectives and maintain learning objectives 

in progress assessment and evaluation practice (Lee et al., 2017). Since students face real-world 

communicative situations to practise their communicative skills, there were similarities in the 

theoretical base exhibited by the SDL principles since SDL has shown that students need to 

actively deal with the language resources when engaged in communicative skills (Hyland, 

2014).  

Learner autonomy, a key concept within SDL, highlights the role of personal agency in 

language learning. Littlewood (1996) explains that autonomy is proactive autonomy, which is 

the ability to decide the objectives and learning strategies, and reactive autonomy, in which the 

learners rely on external support. Proactive autonomy development is essential in EFL learning 

because students usually face several linguistic and cultural mistakes that require adaptive 

methods (Reid, 1987). Finally, the framework proves that in the process of self-directed 

language learning, students can gain learning independence and continual education ability. 
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Figure 1: Empowering Language Learners through Self-directed Learning 

 

2.2 Self-directed Learning in Language Education 

In the SDL process, students become fully responsible for their educational development while 

making their own study choices and forming learning targets. Self-directed learning happens 

inside as well as outside formal educational institutions. The fact that SDL has boosted learner 

involvement, learning outcomes and motivation makes it known in language education 

(Knowles, 1975). Although the procedure of SDL is based on active learner determination, 

what needs to be learned and setting up performance targets with little supervision from 

teachers (Haidari et al., 2019), this method of SDL is not exploited to its highest level in English 

language teaching (Haidari, 2005). The Teachers of English as a second or foreign language 

find that SDL functions as an essential capability and attains special significance in a tertiary 

educational context, as students are required to acquire skills for self-learning of language (Lian 

et al., 2021). 

SDL is found to have positive effects on EFL settings because it contributes to the development 

of language skills as well as student independence and raises learners’ motivation (Lee et al, 

2019; Zahro et al., 2022). Based on his work, Tawafak et al (2020), it was established that 

blended learning students outperformed in terms of their self-learning capabilities when they 

used goal setting coupled with their self-monitoring practices. In this case, according to Lu 

(2010), students went to self‐access language learning centres to do language exercises, which 
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were meaningful outside classes and enabled them to exercise personal control over their 

instruction. 

The implementation of SDL in EFL education presents many hurdles during practice. 

Traditional teacher-led teaching approaches and inadequate digital resources in the education 

setting constrain the development of SDL behaviours (Hafizah Adnan & Sayadi, 2022). 

According to Mahdavinia & Ahmadi (2011), SDL opportunities are not accepted by the 

students because of their discomfort and weak self-organising skills. Numerous suggestions 

show that too much is needed for specialised initiatives and programmes which would establish 

SDL practices in an English as a foreign language setting. 

2.3 Assessing Self-directed Learning 

The assessment of SDL represents a vital research field since it helps identify how prepared 

learners are for self-directed learning. Several assessment tools designed to measure SDL 

behaviours exist, such as self-assessment checklists, together with reflective journals and 

standardised questionnaires (Cadorin et al., 2017). The Likert-scale questionnaire has become 

widely used for SDL research because it effectively measures various student learning 

behaviours across multiple SDL dimensions (Kicken et al., 2009). 

The assessment of SDL commonly uses three essential dimensions which combine student 

learning ownership with learning management and context-based learning extension (Haidari 

et al., 2019). Zahro et al. (2022) designed a questionnaire to examine students' performance 

regarding developing learning goals, time administration and real-world application of 

knowledge. Lee et al. (2017) studied the technological readiness of university students for self-

directed language learning as they investigated digital tools that stimulate SDL behaviours. 

The methods generate worthwhile knowledge yet demonstrate weak performance in specific 

contexts, especially those involving limited resources such as Bangladesh. The research 

instruments presently available fail to accurately measure the socio-cultural, together with 

technological conditions that affect SDL practices in particular settings (Hafizah Adnan & 

Sayadi, 2022). The present scarcity emphasises the necessity to develop specific assessment 

instruments that consider the distinctive elements affecting tertiary-level EFL students. 
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Figure 2: Assessing Self-directed Learning: Tools, Frameworks, and Contextual Challenges 

Research about SDL shows increasing popularity, but the field requires additional 

investigation, especially when targeting EFL learners at tertiary levels. Research on SDL 

behaviours in EFL students remains scarce due to the distinct linguistic, cultural, and 

technological obstacles these students encounter (Haidari et al., 2019; Kadir et al., 2017). The 

current assessment tools mostly originate from general educational settings, which fail to 

properly address crucial SDL components related to language learning, such as purpose-setting 

behaviour, feedback self-assessment and knowledge application to new linguistic 

environments (Cadorin et al., 2017; Zahro et al., 2022). 

The prevailing scarcity of research examining SDL behaviours in instructional contexts of 

Bangladesh because traditional teaching methods alongside restricted digital access, creating 

obstacles to students becoming self-directed learners (Hafizah Adnan & Sayadi, 2022). The 

deficient research about this field restricts progress in creating specialised support methods for 

English as a foreign language learners in similar conditions. The study requires broad research 

methods to monitor SDL skill evolution through time to understand these skills' developmental 

paths and their supportive strategies (Lian et al., 2021). 

Tertiary-level EFL students in Bangladesh will be analysed for their SDL behaviours with a 

focus on learning ownership together with learning management and monitoring and new 

context learning applications. The research endeavours to enhance knowledge about SDL in 

EFL education through the evaluation of specific assessment tools and intervention approaches. 
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3. Methodology 

3.1 Research Design 

The researchers have chosen a quantitative approach to evaluate the self-directed learning 

(SDL) actions of tertiary-level EFL students. Quantitative investigation fits this research 

because it supports data collection and analysis of numerical information, which allows 

researchers to assess SDL practices systematically throughout a large sample population 

(Creswell, 2014). Structured questionnaires collect data in a consistent manner, which allows 

researchers to identify patterns and trends about SDL practices. 

3.2 Participants 

The research studied English as a Foreign Language learners who were students at government 

colleges across Bangladesh affiliated with the National University. A diverse total of 200 

students took part since they represented students from various backgrounds associated with 

age groups, gender distribution and geographical positioning. The research participants were 

chosen to demonstrate the full spectrum of Bangladeshi university students studying English 

as a foreign language. No participant had a beginner-level knowledge of English since their 

admission into the academic English Honours program based on institutional placement 

criteria. 

3.3 Instruments 

Researchers used structured questionnaires, which served as the main tool to evaluate SDL 

behaviours. The questionnaire examined three essential aspects of SDL, including ownership 

of learning, along with management and monitoring of learning, with extension of learning to 

new contexts. Participants used a five-point Likert scale, which ranged from 1 = Not at all to 5 

= Always, to answer 10 items. Two specific items among the measures were "Students identify 

and articulate their own learning goals" and "Students apply what they have learned to new 

contexts." The research instrument started from validated SDL frameworks to establish 

reliability while maintaining appropriate relevance for EFL studies (Zahro et al., 2022). 

3.4 Data Collection Procedure 

The data collection process lasted for four weeks. Staff members distributed the questionnaire 

through paper documents to students across all participating colleges for their ease of access. 

Participants received an information sheet containing the study's purposes and execution 
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method before the questionnaire distribution process. A written informed consent, followed by 

a researcher acknowledgement, served to secure consent from every participant. The 

researchers monitored questionnaire sessions in classrooms for any participant questions while 

maintaining data accuracy through their supervision. 

3.5 Data Analysis 

Statistical methods for description explored the data obtained from questionnaires, which 

researchers collected in quantitative form. The data was analysed using means and standard 

deviations, together with frequency distributions for summarisation and interpretation 

purposes. The statistical methods generated a comprehensive overview of SDL behaviours 

throughout the sample group, which showed patterns and differences across the three SDL 

dimensions. Statistical software processed the data while performing the analysis to guarantee 

both precision and speed of data calculations. 

3.6 Ethical Considerations 

Approval for this study was obtained ethical clearance from the institutional review board of 

the peer-reviewed journal. The participants received guarantees about response confidentiality, 

together with the freedom to leave the study whenever they wanted. All participants received 

individual codes for data confidentiality purposes. The research data was protected through 

password-secure devices while the research team had exclusive access to guard against 

unethical research practices (Resnik, 2018). 

4. Results 

4.1 Overview of Findings 

The research investigation on self-directed learning (SDL) behaviours among EFL students in 

the Bachelor of Arts in English Honours at government colleges across Bangladesh yielded the 

following results. The study data gathered through questionnaires helps to understand three 

main aspects of SDL: a) learning ownership, b) learning management and monitoring, and c) 

extension of learning. The study demonstrates an occasional SDL behaviour prevalence among 

students who show substantial differences regarding their interaction with various SDL 

dimensions and specific statements. 
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4.2 Main Themes or Patterns 

4.2.1 Ownership of Learning 

The research data shows pupils engage in learning ownership activities at irregular intervals. 

Students reacted sporadically to statements measuring their goal-oriented learning activities 

according to the four statements of this dimension, which achieved mean scores between 2.76 

and 2.83. 

Most students engaged in learning process mapping, which received an average score of 2.83, 

but 35.2% of them reported engaging infrequently with this skill. Research indicates a moderate 

tracking ability exists in some students, but many students consistently struggle to monitor their 

learning progress. Participants showed difficulty with the activity of learning goal-setting and 

task identification since 40.7% of them reported rarely performing these essential tasks (M = 

2.76). Students displayed substantial variation in their autonomy skills based on the wide 

standard deviations, which extended from 0.775 to 0.906 within this competency dimension. 

Table 1: SDL Dimension 1: Ownership of Learning 

Variables 
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Students identifying and articulating 

their learning goals 
3.7 31.5 51.9 11.1 1.9 2.76 .775 0.601 

Students setting learning goals and tasks 1.9 40.7 38.9 16.7 1.9 2.76 .823 0.677 

Students mapping/charting their learning 

process 
3.7 35.2 38.9 18.5 3.7 2.83 .906 0.821 

Students setting standards/criteria for 

their learning goals 
3.7 35.2 42.6 16.7 1.9 2.78 .839 0.704 

 

4.2.2 Management and Monitoring of Learning 

The students demonstrated unpredictable patterns when it came to learning management and 

monitoring tasks. Students explore different options which leads them to make sound choices 

according to the assessment scale. Decision-making received a mean score of 3.00 

demonstrating intermittent to regular engagement. A significant portion of 40.7% of students 

reported making decisions infrequently, according to survey results. 
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Students' ability to create questions and inquiries received an average score of M = 3.28 and 

presented a low standard deviation of SD = 0.763, thus showing even knowledge application 

among students. These students participated unevenly regarding Time management and self-

planning since their responses revealed a wide range (SD = 0.990), and "rarely" was selected 

by 42.6% of participants. The students displayed intermittent engagement in critical reflection 

and feedback-seeking activities (M = 2.89) as shown by 50% occasional responses and just 

3.7% who always took part in these practices. 

Table 2: SDL Dimension 2: Management and Monitoring of Own Learning 

Variables 
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Students assessing choices and making 

decisions 

0 40.7 20.4 37 1.9 3.00 .932 0.868 

Students formulating questions and 

generating inquiries 

0 16.7 40.7 40.7 1.9 3.28 .763 0.582 

Students' self-planning and time 

management 

0 42.6 14.8 38.9 3.7 3.04 .990 0.980 

Students critically reflect and seek 

feedback for learning goals 

5.6 24.1 50 16.7 3.7 2.89 .883 0.780 

 

4.2.3 Extension of Learning 

Student engagement reached relatively higher levels in this institutional and educational 

section. The majority of students reported using their learned knowledge in new settings (M = 

3.44) along with utilising acquired skills in situations outside the educational boundaries (M = 

3.41). The survey data demonstrated that 42.6% of students exercised occasional 

implementation of learned materials in new situations, yet 5.6% reported doing this task 

always. When it comes to using acquired skills outside of curriculum boundaries, half of the 

students (48.1%) stated they did it frequently, but one-third (33.3%) responded occasionally, 

and another 14.8% said they did it rarely. 

Student participation shows medium levels of variation (SD = 0.744 and 0.790) according to 

these measurements due to inconsistent behaviour around learning applications outside 

traditional curriculum areas. 
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Table 3: SDL Dimension 3: Extension of Own Learning 

Variables 
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Students transferring gained knowledge 

to new contexts 

0 9.3 42.6 42.6 5.6 3.4

4 

.744 .553 

Students using acquired skills for 

learning beyond the curriculum 

0 14.8 33.3 48.1 3.7 3.4

1 

.790 .623 

 

4.3 Quantitative Data Presentation 

 

Figure 3: Student Learning Engagement Analysis 

4.4 Interpretative Comments 

Study data reveals periodic SDL practices among students, but the responses differ according 

to specific measurement statements and dimensions. Students demonstrated moderate 

competencies for building learning across different settings, yet their abilities to control 

learning independently are unacceptable. EFL students at this location demonstrate difficulties 

in defining learning targets, goal achievement and time control along with reflection practices. 

The diverse results reveal that students need specific intervention strategies which should 

prioritise the development of SDL behaviours, especially within ownership and management 

aspects. Educational programmes which teach students how to set goals in addition to time 

management techniques could resolve the detected deficiencies. A learning environment based 

on reflection and feedback systems enables students to develop better monitoring and 
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improvement skills in their learning process. The identified results establish fundamental 

knowledge for creating educational strategies which help facilitate SDL in EFL educational 

environments. 

 

Figure 4: Enhancing Self-directed Learning in EFL Contexts 

5. Discussion 

5.1 Comparison with Existing Literature 

These research findings support previous investigations about self-directed learning practices 

in English as a Foreign Language education. Tertiary education studies have already confirmed 

that SDL works as an effective method for growing learner autonomy (Hiemstra & Brockett, 

2012; Little, 2007). According to the SDL model mentioned by Garrison (1997), students 

demonstrate sporadic SDL behaviour, yet their overall self-dependency level remains stagnant. 

Song and Hill (2007) support the study's findings regarding undergraduate learners who show 

restricted critical reflection and feedback-seeking behaviour. According to Littlewood (1999), 

cultural influences together with contextual elements determine how much autonomy learners 

carry out such behaviour. Traditional teacher-centred educational systems and insufficient 

exposure to learner-centred practices appear to be the main reasons behind the sporadic SDL 

behaviours of Bangladeshi EFL learners. 
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Figure 5: Self-directed Learning in EFL: Challenges and Influences 

 

5.2 Practical Implications for Tertiary EFL Teaching 

The conclusions of the study provide insightful information for teachers looking to encourage 

SDL behaviours in EFL students. Teachers are called upon to implement systematic 

encouragement by more specifically instructing students how to set up and articulate their 

learning goals, address the noted gaps in learners' goal-setting and self-management abilities. 

According to Zimmerman (2002), implementing the SMART objectives framework in the 

classroom may benefit students in creating more achievable goals and promote better self-

regulation. 

Additionally, incorporating reflective practices into usual instruction helps improve students' 

critical reflection and feedback-seeking abilities, which have been demonstrated to be 

underdeveloped. Through exercises like teacher-led reflective interactions, organised peer 

feedback sessions, and facilitated diary entries, students can engage in meaningful assessment 

and peer collaboration. 

Problem-solving exercises and project-based learning (PBL) are useful tools for expanding 

learning outside of the regular curriculum. According to Chen et al. (2020), these methods help 
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students use their information in real-world situations, which improves their ability to transfer 

knowledge on their own and apply it practically. 

Finally, the strategic application of digital learning technologies such as instructional 

management systems (IMS), virtual spaces for reflecting portfolios, and collaborative 

platforms can aid in the strengthening of SDL procedures. These tools promote student 

participation in self-directed learning (SDL) both within and beyond the classroom by enabling 

peer collaboration, independent resource access, and progress tracking. 

 

Figure 6: Enhancing SDL in EFL Students 

 

5.3 Theoretical Implications 

The research outcomes enhance academic discussions concerning SDL and learner autonomy 

within tertiary EFL learning situations. The research findings demonstrate how students display 

unequal self-directive behaviours through targeted analysis of learner autonomy behaviours 

(Benson, 2011). SDL data demonstrates that autonomy exists on a scale rather than as a single 

universal concept because it depends on individual characteristics, together with contextual 

elements and cultural factors. Learning, as described by Vygotsky (1978), depends on social 

and cultural mediation processes, according to his socio-constructivist viewpoint. The results 

verify that learners need both cognitive skills along metacognitive abilities to develop 

education ownership as presented in Knowles' (1975) SDL framework. The discoveries 

validate the necessity to develop SDL teaching methods which adapt to diverse circumstances, 

specifically in educational environments that follow conventional teaching practices. 
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Figure 7: Exploring Learner Autonomy in EFL Contexts 

5.4 Limitations 

Readers of this study will discover multiple factors which reduce the wider relevance of the 

research results. The research focused exclusively on English as a Foreign Language learners 

within the Bachelor of Arts in English Honours programmes of government colleges affiliated 

with the National University of Bangladesh. This exclusive research target provides meaningful 

results about the educational field, but its findings maintain limited application beyond this 

particular academic framework. The study depends on survey data from participants, which 

might produce measurement errors because of the social desirability bias effect and inaccurate 

self-evaluations. The study used solely a quantitative research method to examine SDL 

behaviours, but this method did not capture delicate qualitative aspects of SDL behaviour 

characteristics. Further research involving mixed methods strategies should overcome the 

detected study limitations. 

5.5 Suggestions for Future Research 

Further research can be directed in various preferred paths following the discoveries from this 

investigation. Longitudinal investigations should track the development of SDL behaviours in 

students to establish better patterns of student autonomy change through intervention strategies. 

Research analysing SDL practices in different academic settings, ranging from international 

higher education to private institutions and secondary education, would show how 

organisational variables shape self-direction development. Qualitative methods that 

incorporate classroom observations plus interviews will extend the knowledge base about 

students’ SDL realities by providing deep details about their real-world engagement. The study 

of pedagogical methods featuring digital tools and cooperative learning strategies, which boost 
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SDL behaviours, would assist academic research on learner autonomy development in EFL 

education. 

6. Conclusion 

This research confirms the need to analyse self-directed learning behaviours specifically 

targeting tertiary-level English as a Foreign Language (EFL) students in the environment of 

Bangladesh government colleges. The research shows that while tertiary-level EFL students 

demonstrate inconsistent self-directed learning activities throughout the ownership, 

management, and extension areas, there remain major deficiencies in goal-establishment, time 

management and reflective techniques. The study provides expanded knowledge of student 

EFL learning activities and indicates the necessity of developing SDL skill-building 

programmes. 

The investigation provides dual contributions to the TESOL research discipline. Such research 

provides vital data about SDL behaviour patterns in an under-investigated educational context, 

which adds depth to worldwide discussions about student self-direction in EFL learning. The 

research delivers invaluable instructional guidelines to educational practitioners who should 

employ scaffolding strategies, together with reflective practices, mediating digital tools to 

develop students' SDL competencies. These findings offer solutions which pedagogical 

approaches and educational curriculum development in EFL classes must implement. 

Making EFL learners develop Self-directed learning (SDL) skills will positively affect both 

their language acquisition process and their academic performance throughout their education. 

Educators who teach students how to control their educational journey simultaneously build 

their adaptability in various linguistic environments while also building their self-assurance. 

The growing need for autonomous learners throughout a globalised society makes educating 

students with SDL behaviours a necessary educational priority for educational leaders and 

policy implementers. 

Further investigation needs to develop new approaches to boost SDL in different EFL 

environments because students need flexible skills to thrive in modern language situations. 
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evsjv‡`‡ki Dcb¨vmPP©vi avivq bvix‡jLK : m~PbvKvj †_‡K ¯^vaxbZv‡Ëvi ce© 

W. mvwKjv wkixb 
1

 

 

mvi-ms‡ÿc: evsjv mvwn‡Z¨i ga¨hy‡M gy‡L gy‡L cÖPwjZ K_v-Qov-Mv‡bi  mgš^‡q M‡o IVv †jŠwKK mvwn‡Z¨i 

wekvj fvÐvi bvix‡`i m„wókxjZvi mvÿ¨ enb Ki‡jI, wjwLZmvwn‡Z¨ Zuv‡`i Dcw¯’wZ AwZ bMY¨| 

bvix†jLK‡`i msL¨víZv g~jZ G AÂ‡j cÖPwjZ wcZ…Zvwš¿K ms¯‹…wZi bvix  Ae`g‡bi GKwU `„óvšÍ| G 

mgqc‡e© AKvjˆeae¨ I msmv‡i Ag½‡ji fxwZ mÂvi K‡i we`¨vwkÿv Z_v kv¯¿vw` cvV bvixi Rb¨ wbwl× 

wQj| ag©xq I mvgvwRK ms¯‹v‡ii evZvei‡Y wcZ…Zš¿ Gfv‡eB hyM hyM a‡i bvixi gbbkxjZvi MwZ‡iva 

K‡i‡Q| G cUf~wg‡Z evsjv mvwn‡Z¨i AvaywbK hy‡M bvixiwPZ mvwnZ¨RM‡Z Af~Zc~e© i`e`j cwijwÿZ nq| 

wcZ…Zvwš¿K ms¯‹…wZi Pig wbMÖ‡ni wkKvi bvix mgv‡R Dwbk kZKxq ms¯‹viK‡`i cÖ‡Póvq †h RvMiY msNwUZ 

nq, Zv bvixi mvgvwRK Dcw¯’wZ‡K m¤¢eci K‡i Zy‡j| G ch©v‡q bvixMY wkÿvjv‡f mg_© n‡q, †jLv‡jwLi 

gva¨‡g  AvZ¥-Avwe®‹vi I AvZ¥-cÖwZôvq Zrci nj| cieZ©xmg‡q wek kZ‡Ki Ø›Øgq Av_©-mvgvwRK-

ivR‰bwZK-ev¯ÍeZv bvixmgv‡R jÿ¨‡hvM¨ cwieZ©b Avbqb K‡i| G mgq AMwYZ bvix ivRbxwZ‡Z 

cÖZ¨ÿfv‡e AskMÖnY K‡i| G‡Z AwR©Z mvdj¨ bvix‡`i AvZ¥wek¦vmx K‡i †Zvjvi cvkvcvwk, Zuv‡`i cÖwZ 

cÖPwjZ mvgvwRK `„wófw½‡ZI cwieZ©b Avbqb K‡i| mgvRwbw`©ó g~j¨‡ev‡a Mfxi Av¯’v †_‡K µ‡g m‡i 

G‡jb Zuviv| Av‡jvP¨cÖwZ‡e‡k bvixi †jLKmËvq we¯§qKi iƒcvšÍi mvwaZ nq| †`kwefv‡MvËi c~e-©evsjvi 

Av_©-mvgvwRK-ivR‰bwZK cwigÐj gymjgvb bvixmgv‡R m¤¢vebvi Øvi D‡b¥vPb K‡i, hv Zuv‡`i gbbkxjZvq 

be‡PZbvi mÂvi NUvq| G c‡e©i bvix‡jLK‡`i mvwnZ¨mvabvq welqwU †``xc¨gvb| we‡klZ evsjv‡`‡ki 

mvwn‡Z¨i D‡jøL‡hvM¨ Kvjce© lv‡Ui `k‡Ki bv›`wbK DrKl©Zv bvix†jLK‡`i mvwnZ¨mvabvq `„p wfZ cÖ`vb 

K‡i| Av‡jvP¨ mgqB mvwnZ¨ I mvwnwZ¨K‡K ˆjw½K wfbœZvi msKxY© `„wó‡KvY †_‡K g~j¨vq‡bi cÖeYZv wKQzUv 

n‡jI `~ixf~Z nq| eZ©gvb cÖe‡Ü G wel‡q Av‡jvKm¤úvZ Kiv n‡q‡Q| 

 

GK 

†jLK ¯^q¤¢y bb| mgvR‰PZ‡b¨i wewfbœ Abyl‡½i wµqv-cÖwZwµqvq Zuvi e¨w³Z¡ weKv‡ki m‡½ m‡½ †PZb-Ae‡PZ‡b m„wó 

nq hveZxq †eva I wek¦vm| AvZ¥-cÖKv‡ki Zxeª AvKv•ÿv †h †Kv‡bv wkícÖqv‡mi g~‡j Aew¯’Z| Av_©-mvgvwRK-

                                                 
১ mn‡hvMx Aa¨vcK, evsjv; সরকারর আশেক মাহমুদ কশেজ, জামােপুর Email- bablyazad@gmail.com . 
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ivR‰bwZK-ag©xq BZ¨vw` Abyl½-AvwkÖZ wbR¯^ Ae¯’v‡b `uvwo‡qB GKRb †jL‡Ki AvZ¥-D‡b¥vPb N‡U _v‡K| G Kvi‡Y 

Zuv‡K wN‡i cÖengvb Rxe‡bi hveZxq welqmg~n mvwnZ¨ iPbvi DcKiY wn‡m‡e we‡ewPZ| mvgvwRK gvbyl wn‡m‡e 

GKRb wkí ª̄óv Zuvi hyM I Rxeb‡K AvZ¥¯’ K‡i Gi ˆkwíK Dc¯’vcbv NUvb Zuvi iPbvq| ZvB †jL‡Ki mgvRfvebv I 

AwfÁZvi m‡½ wkíxgvb‡mi Awe‡”Q`¨ m¤úK© wbwðZfv‡eB cÖwZdwjZ n‡e Zuvi m„wó‡Z| G m¤ú‡K© W. Avng` 

kix‡di fvl¨: Ògvby‡li mvwnZ¨ †`kKv‡ji cwi‡e‡k gvby‡li cÖ‡qvRbmÄvZ gbgb‡biB cÖwZ”Qwe- gvby‡li 

AšÍRx©e‡biB evKe×iƒc| G A‡_© mvwnZ¨ wPiw`bB ev¯ÍeRxeb I ev¯Íe‡eva wfwËK|Ó (1978: 166) 

bvix I cyiæl Df‡qi mgš^‡q mgvRKvVv‡gv M‡o DV‡jI, cÖPwjZ e¨e ’̄vq Zviv `yB wfbœag©x ev¯ÍeZvq emevm K‡i| GB 

wfbœZv Zv‡`i AwfÁZvi g‡a¨ ¯^vZš¿¨ `vb K‡i| Gi †cQ‡b wµqvkxj mvgvwRK wewawb‡la I ag©xq Abykvmb g~jZ 

wcZ…Zvwš¿K g~j¨‡ev‡ai cÖwZwbwaZ¡ K‡i| G wel‡q mgv‡jvP‡Ki gšÍe¨: 

wcZ…Zš¿ nj †mB ai‡Yi mgvRKvVv‡gv †hLv‡b bvixi Zzjbvq cyiæliv A‡bK †ewk ÿgZv I my‡hvM †fvM K‡i| 

... wcZ…Zš¿ bvixi Dci cyiæ‡li AvwacZ¨ cÖwZôvi GK e¨e¯’vcbv gvÎ| ˆ`wnK ÿgZv cÖ‡qvM _v‡K AvBbMZ 

wewawb‡la, †eŠw×K KvVv‡gv, †hŠb m¤úK©, gZv`k©MZ Ae¯’vb, mvgvwRK e¨e¯’vcbv, ivóªxq wewawb‡laÑ 

mg¯ÍwKQzi wfZ‡i Av‡Q GB cyiæl-KZ…©‡Z¡i djøy‡¯ªvZ| (ivLK…ò †` 2008: 614) 

mgvR I mf¨Zvi Awe‡”Q`¨ Ask bvix hy‡M hy‡M wbcxwoZ n‡q‡Q G cyiælZvwš¿K mgvRe¨e ’̄vi Øviv| BwZnvm 

ch©v‡jvPbvi Rvbv hvq, gvbemf¨Zvi cÖv_wgK hy‡M mgvRwewa cwiPvjbvq bvix I cyiæ‡li g‡a¨ we‡kl cÖ‡f` wQj bv| 

mg‡qi µgweeZ©‡bi avivq Drcv`b e¨e ’̄vq iƒcvšÍi N‡U| G cwiewZ©Z Drcv`b e¨e¯’vi m‡½ bvixi m¤úK© ÿxY nIqvi 

m~Î a‡iB wcZ…Zš¿xq mgvRKvVv‡gvi D™¢e| gvK©mxq ZvwË¡K‡`i g‡Z, mgvR weKv‡ki GKwU wbw ©̀ó ¯Í‡i Gi Rb¥| 

†d«‡WwiL G‡½jm Zuvi The Origin of the Family, Private property and the State (1884) MÖ‡š’ 

wjwce× K‡i‡Qb wcZ…Z‡š¿i g~jm~Î| Zuvi g‡Z GKMvwgZv, cwievi I e¨w³ gvwjKvbvi D™¢‡ei m‡½ m‡½ gvZ…-AwaKvi 

P‡j wM‡qwQj cyiæ‡li `L‡j| Pvi †`qv‡ji `vm‡Z¡ bvixi mxgvbv wba©vwiZ n‡jv| wcZ…Zš¿ ag©kv¯¿xq nvRv‡iv weavb, 

AvPvi-Abyôvb, Abykvmb, cvccy‡Y¨i Z‡Ë¡i Øviv bvixi gb-gvbwmKZv‡KI myweav gZb Quv‡P ˆZix K‡i wbj| G‡Z 

cyiæ‡li‡Zv e‡UB, bvixi Kv‡QI Zuvi wbR¯^ Ae¯’vb m¤ú‡K© †Kvb mskq iBj bv| (cyjK P›` 2008: 8) G wel‡q 

GKRb mgvRweÁvbxi gšÍe¨: Òcyiæl-cÖvavb¨ I bvixi AaxbZv A_©vr wcZ…Zš¿ ¯̂vfvweK ev ˆRweK ev Ck¦i wbw`©ó bq; 

wcZ…Zš¿ GKwU mgvR-m„ó, mgvR-wewbwg©Z e¨e¯’v|Ó (gvngy`v Bmjvg 2012: 59) 

ivp, e‡i›`ª, e½, mgZU, my², nwi‡Kj, †MŠo cÖf…wZ GjvKv wb‡q M‡o IVv G AÂ‡ji Abvh© Rb-Rxe‡bi mgvRe¨e¯’v 

wQj g~jZ gvZ…Zvwš¿K| AvbygvwbK wLª.c~. 1200-900 mv‡j ga¨ Gwkqv †_‡K G AÂ‡j Avh©‡`i AvMgb N‡U| Zuv‡`i 

kvmb we¯Ív‡ii `xN© mgqmxgvq Avh©-Abvh© wgkÖ‡Yi d‡j cyiælZvwš¿K mgv‡Ri cÖPjb N‡U| Gi cÖfv‡e G AÂ‡ji 
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cvwievwiK, mvgvwRK I ivR‰bwZK A½‡bi cÖwZwU ¯Í‡i bvix Aa¯ÍbZvi m~ÎcvZ nq| c„w_exi A‡bK ¯’v‡bi g‡Zv 

GLv‡bI bvixiv nq †kvwlZ I wbcxwoZ| eªvþY¨-Abykvm‡bi d‡j eY©cÖ_vi gva¨‡g mgvRRxe‡b †h ˆelg¨ Av‡ivwcZ nq 

bvixB Zvi wkKvi nq †ewk| G wel‡q HwZnvwmKMY GKgZ †h, cÖvPxb hyM †_‡K AvVv‡iv kZ‡Ki AvM ch©šÍ evOvwj 

bvixi AwaKviewÂZ Rxe‡b Av_©-mvgvwRK-ivR‰bwZK Av‡jvob cÖejfv‡e AvNvZ K‡iwb| 

Dwbk kZ‡Ki ïiæ‡Z weªwUk-kvwmZ evOvwj mgvR cÖ_g cvðvZ¨ wkÿv, ms¯‹…wZ I mf¨Zvi m‡½ cwiwPwZ jvf K‡i| Gi 

gva¨‡g jä beRvMi‡Yi AvaywbK †PZbv‡eva G‡`kxq gvby‡li g‡a¨ PvÂ‡j¨i m„wó K‡i| Av‡jvP¨ mg‡qi wPšÍvkxj 

e¨w³eM© ¯^-mgv‡Ri †`vlÎywU kbv³Ki‡Yi cvkvcvwk G †_‡K DËi‡Yi Dcvq Lyu‡R †ei Ki‡Z m‡Pó nb| Zuviv cyi‡bv 

me cÖ_v, wPšÍv, `„wófw½, RxebhvÎv I g‡bvfv‡ei weiæ‡× cÖej Av‡jvob Zzj‡jb| Z‡e Ò†h Av‡›`vjb †MvUv Dwbk 

kZK a‡i P‡jwQj, Zv n‡jv bvix‡`i Ae¯’v DbœZ Kivi Av‡›`vjb|Ó (†Mvjvg gyiwk` 2014: 144) mgv‡Ri mvwe©K 

cÖMwZi K_v huviv wPšÍv K‡ib ZuvivÑ †i‡bmuvi gvbweK Av‡e`b †_‡K bvixmgv‡Ri cÖwZ mvgvwRK wbcxob e‡Üi Rb¨ 

GwM‡q Av‡mb| bvixi cÖwZ wbcxobg~jK cÖ_vmg~n ms¯‹v‡ii gva¨‡g mvgvwRK I cvwievwiK Rxe‡b Zuv‡`i Rb¨ GKUv 

gh©v`vc~Y© I b¨vqm½Z ¯’vb wbY©‡qi cÖqvm wQj G mKj Kg©m~wP‡Z| Gi d‡j bvixi cÖvwšÍK Ae¯’vb Av‡jvP¨ Kv‡j 

cwiewZ©Z nq| GK_v ejv hvq, Zuv‡`i cÖ‡Póvq bvixi G weeZ©b N‡U‡Q cÖavbZ wZbwU m~Î‡K AvkÖq K‡i| G‡`i GKwU 

n‡jv bvixi cÖwZ weevnm¤úwK©Z cÖPwjZ wb ©̀q, wbôzi ag©xq Kz-cÖ_vmg~n `~ixKiY, wØZxqwU ¯¿xwkÿv cÖYqb I 

Ae‡ivacÖ_vi weiæ×Zvi gva¨‡g bvixi gvbweK mËvi weKvk NUv‡bvi cÖ‡Póv Ges Z…ZxqwU n‡jv bvixi cwiewZ©Z 

fveg~wZ©i cÖwZôv| 

 

`yB 

evsjv mvwn‡Z¨i cÖvPxb I ga¨hy‡Mi BwZnvm ch©v‡jvPbvq bvix†jLK‡`i ¯^í Dcw¯’wZ wcZ…Zvwš¿K mgvRKvVv‡gv‡Z bvix 

Aa¯ÍbZvi GKwU `„óvšÍ| AvZ¥cÖKv‡ki gva¨g wn‡m‡e mvwnZ¨ we‡ewPZ| bvix-cyiæl Df‡qi †ÿ‡ÎB welqwU mgvb mZ¨| 

Z‡e wcZ…Zvwš¿K mgv‡Ri Pig wbMÖ‡ni wkKvi evOvwj bvixi AvZ¥cÖKv‡ki my‡hvM bvbvb Kvi‡YB mxwgZ wQj| 

mgvRRxe‡bi cÖwZwU †ÿ‡Îi g‡Zv mvwnZ¨I GKmgq wQj cyiæl‡`i wbR¯^ GjvKv| G cÖm‡½ mgv‡jvP‡Ki fvl¨:  

wcZ…Zvwš¿K wPšÍv, Av‡eM, Dcjwä I cÖPv‡ii GK cÖavb GjvKv mvwnZ¨| MZ K‡qK nvRvi eQ‡i wek¦mvwnZ¨ 

cyiælZvwš¿KZvi wek¦; cyiæl m„wó K‡i‡Q GB mvwnZ¨, ˆZwi K‡i‡Q Zvi ZË¡, K‡i‡Q g~j¨vqb| (ûgvqyb AvRv` 

2015: 313)  

we‡k¦i †h †Kv‡bv AÂ‡ji mvwn‡Z¨i g‡Zv evsjvmvwn‡Z¨I bvix we‡ewPZ n‡q‡Q ÔAciÕ wn‡m‡e| bvixi c‡ÿI ¯^í wKQz 

e¨wZµg e¨ZxZ ce©Z-cÖwZg ˆelg¨ I wbMÖ‡ni mxgv wWwO‡q ¯^vaxb AvZ¥cÖKvk m¤¢e nqwb| cÖvß Z_¨vw` we‡køl‡Y ejv 



Government Ashek Mahmud College Journal শিরীন (২০২৫) 

 

77 | P a g e  
 

P‡j †h, evsjv mvwn‡Z¨ AvaywbK hy‡Mi c~‡e© bvix‡jLK‡`i Dcw¯’wZ G‡Kev‡iB bMY¨| Z‡e bvixi f~wgKv I gh©v`v 

Kv‡ji cwiµgvq cwiewZ©Z n‡q‡Q| eûKv‡ji Ae`wgZ Ae¯’v‡bi weiæ‡× ¯^Ztù~Z©fv‡e bvixi weKvk msNwUZ n‡”Q| 

mgvRRxe‡bi mKj †ÿ‡Îi g‡Zv mvwnZ¨I Gi e¨wZµg bq| mvwn‡Z¨i BwZnv‡m D‡cwÿZ bvix‡jLKMY wbR¯^ Ae¯’vb 

ˆZwi K‡i‡Qb wbR mvg‡_©¨B| 

Ph©vc` cÖvPxbhy‡Mi evsjv mvwn‡Z¨i Avw` I GKgvÎ wjwLZ wb`k©b| c`¸‡jv‡Z iƒc‡Ki AšÍiv‡j mgv‡Ri wb¤œe‡M©i 

AšÍ¨R bvixi AwaKviewÂZ Rxeb Dc¯’vc‡b wm×vPvh©MY mdj n‡jI, Zuv‡`i †KD bvix c`KZ©v wQ‡jb e‡j cÖgvY 

cvIqv hvqwb| ÒcÖvPxbhy‡M evsjv mvwn‡Z¨i ¯^ívqZb A_P †MŠiegwÐZ †h mvwnZ¨m¤¢vi Avwe®‹…Z n‡q‡Q, Zvi g‡a¨ bvix-

mgv‡Ri †Kv‡bv Kwei mÜvb †g‡jwb|Ó (fx®§‡`e †PŠayix 2011: 12) 

ga¨hy‡Mi evsjv mvwn‡Z¨i QqkZ eQ‡ii Kvjcwim‡i wbw`©ó wKQz mvwnZ¨avivi weKvk I DrKl© mvwaZ nq| G mgq 

AmsL¨ Kwe Zuv‡`i m„wókxjZvi ¯^vÿi †i‡L‡Qb| Av‡jvP¨ mg‡qi wjwLZmvwn‡Z¨ bvix‡jLK‡`i gbbkxjZvi weKvk 

LyeB mxwgZ cwim‡i N‡UwQj| Z‡e G †ÿÎwU‡Z bvixiv AcvO&‡³q _vK‡jI Qov-iƒcK_v-eªZK_v-MxwZKv-wKse`šÍxÑi 

mgš^‡q M‡o IVv †gŠwLK mvwn‡Z¨i wekvj fvÐv‡i Zuv‡`i cÖwZfv †``xc¨gvb| G †jŠwKK mvwnZ¨aviv bvix‡`i 

hvwcZRxe‡bi myL-`ytL, cÖZ¨vwkZ ¯^cœivwR wKsev eÂbvi weiæ‡× †ÿvf I †`ªvn cÖKv‡k Abb¨| †jŠwKK mvwnZ¨avivq 

mdj n‡jI, mvgvb¨B Zuv‡`i wjwLZ iPbv| bvixi G cðv`&c`Zv g~jZ G mgqc‡e© cÖPwjZ wcZ…Zvwš¿K ms¯‹…wZi bvix-

Ae`g‡bi GKwU `„óvšÍ gvÎ| Av‡jvP¨ mg‡q ag©xq wek¦vm I mvgvwRK ms¯‹vivbymv‡i cÖPwjZ wQj †h, bvixiv we`¨vjv‡f 

AKv‡j weaev nq I  msmv‡i Awbómvab nq| KwVb wewawb‡l‡ai G †eovRvj AwZµg‡Yi mvnm mvgvb¨ e¨wZµg Qvov 

cwijwÿZ nqwb| GiKg `„óvšÍ n‡jv PÐx`v‡mi †cÖqmxiƒ‡c cwiwPZ ivgx iRwKbx, ivgvqYcÖ‡YZv Kwe P›`ªveZx, 

nwijxjvcÖ‡YZv Kwe Avb›`gqx| 

ga¨hy‡Mi †lvok kZ‡Ki GKRb mdj Kwe P› ª̀veZx| ivgvqY, gbmv‡`exi Mvb, gjyqv I `my¨ †Kbviv‡gi cvjv Zuvi 

we¯§qKi cÖwZfvi mvÿ¨evnx| P› ª̀veZxi me©v‡cÿv D‡jøL‡hvM¨ iPbv ivgvqY K_v| G Kv‡e¨i wewkóZv m¤ú‡K© 

mgv‡jvP‡Ki fvl¨:  

gqgbwms‡ni AvÂwjK fvlvq Kwe ivgvqYwU iPbv K‡i‡Qb| ivgvqYwU cvV Ki‡jB †evSv hvq, GwU GKwU 

bvixwelqK Kve¨ Ges Kve¨wU bvix †kÖvZvi cÖwZB DwÏó| bvixi Kó‡KB G Kv‡e¨ eo K‡i †`Lv‡bv n‡q‡Q| 

(myw¤§Zv PµeZ©x 2007: 16) 

G c‡e© gymjgvb bvix‡`i mvwnZ¨mvabvi GKgvÎ D`vniY Kwe iwngywbœmv| ÒAóv`k kZvãxi wØZxqv‡a© Avwef~©Z PÆMÖvg 

AÂ‡ji iwngywbœmvB (1765? Ñ 1800?) G hveZ cÖvß Z‡_¨i wfwË‡Z cÖ_g evOvwj gymjgvb gwnjv Kwe|Ó (Aveyj 

Avnmvb †PŠayix 199: 21) 
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evsjv mvwn‡Z¨ cÖvPxb I ga¨hy‡M bvix†jLK‡`i HwZn¨ AbymÜv‡b DwjøwLZ bvix‡`i mÜvb cvIqv hvq| bvix‡jLK‡`i G 

msL¨víZv G AÂ‡j `xN©w`b a‡i cÖPwjZ wcZ…Zvwš¿K ms¯‹…wZ‡Z bvixi AwaKviewÂZ Rxe‡biB cÖwZdwjZ iƒc gvÎ| 

GK_v ejv hvq †h, evsjvmvwn‡Z¨ AvaywbK hy‡Mi bvix‡jLK‡`i c_wb‡`©‡k c~e©m~wi wn‡m‡e †Kvb D‡jøL‡hvM¨ 

bvix‡jL‡Ki `„óvšÍ wQj bv| 

 

wZb 

Dwbk kZK evOvwji BwZnv‡m GK Zvrch©c~Y© mgq| Av‡jvP¨ kZ‡K fviZe‡l© weªwUk Jcwb‡ewkK kvmb cÖeZ©‡b 

cvðvZ¨ ms‡hv‡M evOvwji gvbmRMr Z_v mgvR-ag©-ms¯‹…wZ‡Z fvewecøe msNwUZ nq| G c‡e©i evsjvmvwnZ¨ Awfav 

cvq AvaywbK mvwnZ¨ wn‡m‡e| G mvwnZ¨aviv †hgb welq we‡ePbvq, †Zgwb iƒcMZ wePv‡iI c~e©eZ©x mvwnZ¨aviv †_‡K 

wfbœ| ga¨hy‡Mi gV-gw›`i ev ivRmfvwkÖZ mvwnZ¨ G hy‡M Rbmvavi‡Yi D‡Ï‡k¨B wb‡ew`Z nj| mvwnZ¨ n‡q DVj 

Bn‡jŠwKK Rxebevmbv KvZi e¨w³i AvZ¥-gyw³i Dcvq| 

AvaywbKhyM e¨w³¯^vZš¿¨ev`‡K †K›`ªf~wg‡Z †i‡L weKvk jvf K‡i‡Q| G‡Z e¨w³i f~wgKv me©v‡MÖ ¯^xK…wZ cvq| cvðvZ¨ 

wkÿv I Rxebv`‡k© AbycÖvwYZ Ges AvaywbK Rxeb‡PZbvq D¾xweZ Av‡jvP¨ mg‡qi ms¯‹viKMY bvixi e¨w³gh©v`v 

cÖwZôvi j‡ÿ¨, hyM hyM a‡i Zv‡`i Ae‡nwjZ, ewÂZ, Zz”Q mvgvwRK Ae¯’vb `~ixKi‡Y eªZx wQ‡jb| G j‡ÿ¨ Zuv‡`i 

M„nxZ bvbvb Kg©m~wP‡Z cÖvavb¨ †c‡q‡Q weevn-welqK Kz-cÖ_vmg~n `~ixKiY, bvixwkÿv cÖPvi, Ae‡iva‡gvPb, bvix‡`i 

gbbkxjZv‡K Drmvn cÖ`vb, Zuv‡`i mvgvwRK wµqvKjv‡c hy³KiY, ¯^vej¤^‡b mnvqZv cÖ`vb BZ¨vw` welqmg~n| Gi 

dj¯^iƒc Av‡jvP¨mg‡q mgvRRxe‡b bvixi Ae¯’v‡b jÿYxq cwieZ©b msNwUZ nq| G cÖm‡½ mgv‡jvP‡Ki fvl¨:  

bvix‡K gvbyl wn‡m‡e M‡o †Zvjvi GB wecyj Kg©h‡Ái d‡j Dwbk kZ‡Ki †k‡l G‡m bvixi cÖwZ cy‡iv 

mgv‡Ri `„wófw½‡Z, GgbwK bvixi wb‡Ri g‡bvfw½‡ZI G‡m‡Q e¨vcK cwieZ©b| Dwbk kZ‡Ki evsjvq †h 

beRvMiY m~wPZ nq, bvix gyw³ Av‡›`vjb ZviB Awbevh© Ask n‡q I‡V| mvgwMÖKfv‡e Dwbk kZK n‡q I‡V 

evOvwj bvixi AvZ¥-RvMiY, Zuvi eÜbgyw³ I AvZ¥cÖwZôvi GK D‡jøL‡hvM¨ Kvj| (gv‡jKv †eMg I ˆmq` 

AvwRRyj nK 2004: 23, 24) 

Dwbk kZKxq ms¯‹viev`xMY evOvwj bvixi mvwe©K gyw³i ¯^v‡_© wkÿv‡K me©vwaK ¸iæZ¡ w`‡qwQ‡jb| djkÖæwZ‡Z Zxeª 

mvgvwRK cÖwZeÜKZv I Ae‡ivacÖ_vi †eovRvj wWwO‡q ¯^ímsL¨K bvix wkwÿZ n‡jb| wkÿv Zuv‡`i AvZ¥m‡PZb K‡i 

Zzjj| wkwÿZ, cÖvMÖmi bvixMY Zuv‡`i †gŠwjK AwaKvi m¤ú‡K© ÁvZ n‡q, AvZ¥¯^iƒc we‡køl‡Y cÖqvmx nb| G‡Z 

mgvRRxe‡b bvix‡Kw›`ªK cÖPwjZ a¨vbaviYv I g~j¨‡eva cÖ‡kœi m¤§yLxb nq| GgbwK gv I ¯¿xi f~wgKv, `v¤úZ¨ m¤úK©, 

GKvbœeZ©x cwiev‡i bvixi Ae¯’vb BZ¨vw` welqmg~n m¤ú‡K© bvixi g~j¨‡eva begvÎv jvf K‡i| m‡e©vcwi, bvixI G 
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cwiewZ©Z †cÖÿvcU‡K mvMÖ‡n AvZ¥xKi‡Y cÖqvmx nq| „̀wófw½MZ G DËi‡Yi d‡j Zuviv ¯^-m¤úª`v‡qi cÖwZ `vwqZ¡ 

cvj‡b Zrci n‡jb| Òbvix‡`i AwaKvim‡PZbZv M‡o D‡V‡Q GKw`‡K †g‡q‡`i msMwVZ Kivi D‡`¨vM cÖ‡Póv I 

Ab¨w`‡K †jLv‡jwL I AvZ¥wRÁvmvi gva¨‡g|Ó (gv‡jKv †eMg 1989: 51) bvbvb cÖ_v I Kzms¯‹v‡ii weiæ‡× wKsev 

wb‡R‡`i `ytL-hš¿Yv, Afve-Awf‡hv‡Mi wel‡q bvixiv wjL‡Z ïiæ K‡ib| µgk Zuv‡`i m„wókxjZv weKwkZ n‡q I‡V| 

mg‡qi AMÖmigvbZvq Zuviv cvVK¯^xK…wZ AR©‡bI mÿg †nvb| ÒGfv‡eB mgvR‰PZ‡b¨i µgcwieZ©‡bi avivq G mgq 

c‡e©B wKQz bvix‡jL‡Ki Avwef©ve N‡U‡Q evsjv mvwn‡Z¨|Ó (fx®§‡`i †PŠayix 2011: 147) c_-cÖ`k©‡b c~e©m~wii †Kvb 

D‡jøL‡hvM¨ `„óvšÍ bv _vKv m‡Ë¡I Av‡jvP¨ kZ‡K †jLK wn‡m‡e bvixi DÌvb beRvMi‡Y Ab¨Zg AR©b wn‡m‡e we‡eP¨| 

G cÖm‡½ mgv‡jvP‡Ki fvl¨:  

Jcwb‡ewkK kvm‡bi AvIZvq, wkÿvi bZzb avivi Avwef©v‡e Zuviv m„RbkxjZvi GK behy‡M c`vc©Y K‡ib| 

Zuv‡`i †jLvi aiY, welq Ges †ÿ‡Î Zvrch©c~Y© cwieZ©b jÿYxq| GB avivi †Kv‡bvwUB Zuv‡`i c~e©eZ©x 

bvix‡`i c‡ÿ aviY Kiv m¤¢e wQj bv, KviY G meB wQj beRvMiY hy‡Mi ˆewkó¨| (†mvwbqv wbkvZ Avwgb 

2002: 155) 

mvwnZ¨mvabvi cÖv_wgK ch©v‡q cÖMwZkxj cyiæl‡`i Øviv m¤úvw`Z g~jZ bvix‡jLK I cvVK‡`i Rb¨ DwÏóK…Z ¸wU 

K‡qK cwÎKv‡K AvkÖq K‡iB bvix‡`i †jLvi RM‡Z AvMgb N‡U| cyiæl‡`i cvkvcvwk bvixiv wb‡R‡`i K_v ej‡Z 

jvM‡jb Gme KvM‡Ri cvZvq| K‡qK eQ‡ii g‡a¨B Zuviv m¤úv`bvq hy³ n‡jb| bvix‡`i m¤úvw`Z cwÎKv¸‡jv 

Zuv‡`i a¨vb-aviYv Dc¯’vc‡bi †ÿÎ ˆZwii mv‡_ mv‡_ mvwnZ¨PP©vi my‡hvMI D‡b¥vPb K‡i| Gme mvgwqK cÎ-cwÎKvq 

cÖKvwkZ cÖeÜ-wbeÜ I Ab¨vb¨ iPbvq bvixMY Zuv‡`i cÖwZ cÖPwjZ mvgvwRK ms¯‹vi I Kz-cÖ_vi weiæ‡× cÖwZev`gyLi 

n‡q‡Qb| wkwÿZ bvix‡`i G AvZ¥g~j¨vqb µgk Zuv‡`i mgvRRxe‡bi g~j †¯ªv‡Zvavivq hy³ n‡Z †cÖiYv †hvMvj| 

gvbmRM‡Zi G iƒcvšÍi Zuv‡`i mvgvwRK cÖwZôv jv‡fI AbycÖvwYZ Kij| ÒGfv‡eB Dwbk kZ‡Ki †kl bvMv` Avgiv 

Kwe-mvwnwZ¨K wn‡m‡e, cwÎKv-m¤úv`K wn‡m‡e ivR‰bwZK g‡Â e³v wn‡m‡e bvixi ¸iæZ¡c~Y© f~wgKv jÿ¨ Kwi|Ó 

(gv‡jKv †eMg I ˆmq` AvwRRyj nK 2004: 72) 

 

Pvi 

evsjv mvwn‡Z¨ Dwbk kZKxq cvðvZ¨ cÖfv‡e †h AvaywbKZvi m~ÎcvZ n‡q‡Q, Gi cwiwa mv¤úªwZK mgq ch©šÍ cÖmvwiZ| 

mvwn‡Z¨i bvbvb kvLvq wn›`y-gymjgvb Dfq m¤úª`v‡qi bvix‡jLK‡`i `xß c`PviY Av‡jvP¨ Kv‡ji GKwU jÿ¨‡hvM¨ 

ˆewkó¨| Dcb¨vmmvwnZ¨I Gi e¨wZµg bq| Zuv‡`i wkícÖqvm G †ÿÎwU‡Z begvÎv hy³ K‡i| G wel‡q kÖxkÖxKzgvi 
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e‡›`¨¨vcva¨v‡qi fvl¨: Òevsjv Dcb¨vm-mvwn‡Z¨i †ÿ‡Î me©v‡cÿv ¯§iYxq NUbv gwnjv-Jcb¨vwm‡Ki Avwef©ve|Ó 

(1992: 289) 

evsjv‡`‡ki Dcb¨vm mvwn‡Z¨ bvix‡jLK‡`i HwZn¨ AbymÜv‡b Avgiv evsjv Dcb¨v‡mi HwZnvwmK avivi DËivwaKvi‡K 

¯^xKvi K‡i wb‡q gymjgvb bvixJcb¨vwmK‡`i m„wóKg© m¤ú‡K© Av‡jvKcvZ Ki‡ev| G‡ÿ‡Î 1800-1947 ch©šÍ 

mgqKvj‡K `y‡Uv c„_K c‡e© we‡kølY K‡i Avgiv Av‡jvPbvq AMÖmi n‡e| G ce© `y‡Uv n‡jv: 

(K) AvaywbK hyM: cÖ_g ce© (1801-1900) 

(L) AvaywbK hyM: wØZxq ce© (1901-1947) 

AvaywbK hy‡Mi cÖ_g c‡e© (1801-1900) KweMv‡bi RM‡Z bvixKweqvj‡`i Dcw¯’wZ wel‡q Z_¨vw` cvIqv †M‡jI, G 

mvwnZ¨avivi D‡b¥lKvjxb bvix‡jLK‡`i Ae`vb m¤ú‡K© Rvbv hvqwb| ÒDwbk kZ‡Ki lv‡Ui `kK †_‡K 

mvwnZ¨mvabvq evOvwj bvix‡`i Ae`vb D‡jøL‡hvM¨|Ó (gv‡jKv †eMg I ˆmq` AvwRRyj nK 2004: 66) wn›`y-gymjgvb 

Dfq m¤úª`v‡qi bvixMY mvwnZ¨mvabvq hy³ n‡jI wn›`y m¤úª`vqfz³ bvix‡jLKMY Zuv‡`i wfbœag©x †cÖÿvc‡U G‡ÿ‡Î 

AMÖmigvbZvi ¯^vÿi †i‡LwQ‡jb| 

Dwbk kZ‡Ki mxgve× beRvMiY cvðvZ¨wkÿvq AbMÖmi evOvwj gymjgvb mgv‡Ri wPšÍvaviv‡K cÖfvweZ K‡iwb Ges G 

mgv‡R bvix Kj¨vYKvgx †Kv‡bv gbxlxi Avwef©veI N‡Uwb| G cUf~wg‡Z Dwbk kZ‡Ki †klv‡a© K‡qKRb gymjgvb 

bvix‡jL‡Ki mÜvb cvIqv hvq| evgv‡evwabx cwÎKvi gvP©, 1865 msL¨vq †ev`v evwjKv we`¨vj‡qi cÖ_g †kÖwYi QvÎx 

Zv‡niæb‡bQvi †jLv ¯¿xwkÿv we¯Ív‡ii cÖ‡qvRbxqZv welqK cÎwU gymjgvb bvixi cÖ_g M`¨cÖqvm| bvixwkÿv we¯Ív‡i 

AMÖYx e¨w³Z¡, mgvR‡mex bIqve dqRy‡bœmv †PŠayivYxi (1834-1903)  M‡`¨-c‡`¨ †jLv iPbv iƒcRvjvj (1876) 

gymjgvb bvixiwPZ cÖ_g c~Y©v½ MÖš’| 1884 mv‡j nviwgU Kve¨MÖ‡š’i evsjv fvlvq D`vmxb bv‡g Abyev` K‡ib Lyjbvi 

AvwRRb †bmv| G MÖš’wU Zuv‡K cÖ_g bvix Abyev`‡Ki ¯’vb w`‡q‡Q| 1891 mv‡j evgv‡evwabx cwÎKvq iscy‡ii 

AvwRg‡bœmv LvZzb wmwÏKvi kirhvwgbx bv‡g GKwU KweZv cÖKvwkZ n‡qwQj| kvnRv`cy‡ii jwZdz‡bœmvi evsjvi 

gymjgvb bvix‡`i AvZ¥kw³ AR©b K‡i gyw³i c‡_ AMÖmi nIqvi Avnevb welqK KweZv e½xq gymjgvb gwnjvi cÖwZÑ 

evgv‡evwabx cwÎKvq 1897 wLª÷v‡ã cÖKvwkZ n‡qwQj| †iv‡Kqvi AMÖR Kwigy‡bœmvi Kve¨PP©vi Z_¨ cvIqv †M‡Q| wZwb 

GKwU mvgwqK cwÎKvi cÖavb c„ô‡cvlK wQ‡jb| Gu‡`iB DËivwaKvi wb‡q wek kZ‡Ki mvwn‡Z¨i A½‡b gymjgvb 

bvix‡`i AvZ¥cÖKvk N‡U| 

AvaywbK hy‡Mi cÖ_g c‡e©i bvix †jLK‡`i AwaKvskB cÖvwZôvwbK wkÿv †_‡K ewÂZ wQ‡jb| Zuviv ¯^í M„nwkÿv‡K cyuwR 

K‡i, ms¯‹viv”Qbœ mgv‡Ri Zxeª cÖwZK~jZv KvwU‡q, M„nK‡g©i Aem‡i mvwnZ¨PP©v K‡i‡Qb| bvix‡jLKMY bvixmgv‡Ri 

cÖwZ cÖPwjZ mvgvwRK `„wófw½ I ms¯‹v‡ii weiæ‡× †jLwb aviY K‡iwQ‡jb| G †jLKMY mvwnZ¨PP©vi gva¨‡g e„nËi 
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bvixmgv‡R ¯^vwaKvi†PZbvi RvMiY cÖZ¨vkv K‡i‡Qb| †jLK wn‡m‡e AvZ¥cÖwZôvi cvkvcvwk Zuviv cieZ©x cÖR‡b¥i Rb¨ 

c~e©m~wii c_‡iLvI wbg©vY K‡iwQ‡jb| Zuv‡`i g~j¨vqb cÖm‡½ mgv‡jvPK fx®§‡`e †PŠayix h_v_©B e‡j‡Qb:  

m„RbÿgZvi wbwi‡L Gu‡`i mvg_©¨ Zzj¨g~j¨ bq wbðqB, wKš‘ KvwjK BwZnv‡mi †cÖÿvc‡U, we‡klZ bvixi 

Ae¯’vb I f~wgKv Ges mvgvwRK AMÖmigvbZvi gvcKvwV‡Z Gu‡`i mK‡jiB i‡q‡Q Amvgvb¨ Ae`vb| (2011: 

14) 

cuvP 

AvaywbK hy‡Mi wØZxq ce© (1901-1947) evsjv mvwn‡Z¨i BwZnv‡m bvbvb Kvi‡Y GKwU Zvrch©c~Y© mgq| bexb G 

mvwnZ¨aviv Dwbk kZ‡Ki cÖ_gv‡a© cÖ¯‘wZce©, wØZxqv‡a© weKvkce© AwZµg K‡i G ch©v‡q G‡m wkíwmw× jvf Kij| 

Dwbk kZ‡Ki wØZxqv‡a© †h Aí-we¯Ívi †jLv‡jwLi gva¨‡g bvixi mvgvwRK Dcw¯’wZ Awfe¨wÄZ nw”Qj, wek kZ‡K Zv 

bvixi AvZ¥weKv‡ki c_‡K cÖmvwiZ K‡i Zzjj| AvZ¥-cÖmv‡ii cÖ‡qvR‡b mvwnZ¨PP©vq e¨vc„Z bvixMY Zuv‡`i 

mvwnZ¨mvabvq hyMmÄvZ Rxeb‡PZbv aviY Ki‡Z cÖqvmx wQ‡jb| G cÖm‡½ mgv‡jvP‡Ki gšÍe¨: 

wek kZ‡Ki gwnjviv Kve¨, Dcb¨vm, †QvUMímn mvwn‡Z¨i wewfbœ avivq h‡_ó Ae`vb †i‡L‡Qb| mZ¨ e‡U, 

Zuv‡`i g‡a¨ ew¼gP›`ª A_ev iex›`ªbv‡_ g‡Zv mvwnwZ¨K Rb¥ †bbwb, wKš‘ Zuv‡`i g‡a¨ wkÿv weKvk jvf Kivi 

ci A‡b‡KB Kjg ai‡Z KzwÉZ nbwb| cwi‡ek Ges mgvR Zuv‡`i Ici †h mxgve×Zv Av‡ivc K‡iwQ‡jv, Zv 

m‡Ë¡I kZ kZ gwnjv cÎ-cwÎKvq wj‡L‡Qb Ges MÖš’ cÖKvk K‡i‡Qb|  (†Mvjvg gyiwk` 2014: 260) 

AvaywbK hy‡Mi Ab¨Zg cvVKwcÖq mvwnZ¨aviv Dcb¨vm GKwU Rxebwbf©i wkí| †`kKv‡ji †cÖÿvc‡U gvbeRxe‡bi 

AšÍe©v¯ÍeZv I ewne©v¯ÍeZv Gi wewPÎ Abyl½ I Ø›Ø-msNvZgq mgvRcÖwZ‡ek Dc¯’vwcZ nq Dcb¨v‡mi we¯Í…Z cwim‡i| 

cÖvPxb I ga¨hy‡Mi ag©vwkÖZ, Kve¨kvwmZ hyM †cwi‡q evsjvmvwnZ¨ Dwbk kZ‡Ki wØZxqv‡a© G Avw½K avi‡Y mÿg nq| 

Dwbk kZ‡Ki beRvMÖZ e¨w³¯^vZš¿¨Kvgx ga¨weË‡kÖwYi  AvZ¥weKv‡ki cÖ‡qvR‡bB Dcb¨v‡mi m„wó| Gi iƒcvq‡Y 

Acwinvh© wQj bMi‡Kw›`ªK Rxeb, gy`ªYh‡š¿i cÖPjb, evsjv M‡`¨i myôz I m„Rbkxj KvVv‡gv, cÎ-cwÎKvi D™¢e BZ¨vw`| 

(gyn¤§` B`&wim Avjx 1985: 69) 

G wk‡íi m~PbvKvj †_‡KB †ÿÎwU‡Z bvix‡jLK‡`i mdj c`PviY `„ó n‡q‡Q| GgbwK Zuviv G kvLvq wbR¯^aviv 

wbg©v‡YI mÿg n‡q‡Qb| G cÖm‡½ mgv‡jvP‡Ki gšÍe¨: 

cyiæ‡li cÖ_g D‡`¨v‡Mi `y-`k‡Ki g‡a¨B †e‡ivq bvixi cÖ_g Dcb¨vm: ¯^Y©Kzgvix †`exi `xc-wbe©vY (1876) 

... Aí c‡iB †`Lv †`b RbwcÖq Abyiƒcv †`ex I wbiæcgv †`ex, Zuviv `yR‡b †j‡Lb cÖPzi Dcb¨vm ... Ges 

†`Lv †`b cÖfveZx †`ex mi¯^Zx, ˆkjevjv †NvlRvqv, mxZv‡`ex, kvšÍv †`ex AviI A‡b‡K| fvwR©wbqv Djd 
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e‡jwQ‡jb †h Dcb¨vm bvixi GKvšÍ wkívw½K, evOvwj bvixiv Zuvi K_v‡K A‡bKLvwb m‡Z¨ cwiYZ K‡i‡Q| 

(ûgvqyb AvRv` 2015: 332) 

nvbv K¨v_wib g¨v‡jÝ iwPZ dzjgwY I KiæYvi weeiY (1852) MÖš’wU AvaywbK mvwnZ¨avivq Z_v Dcb¨vmwk‡í 

bvix‡jLK‡`i cÖ_g cÖqvm| wLª÷vb gwnjvi iPbv, ag©cÖPv‡ii D‡Ï‡k¨ wjwLZ, Abyev` MÖš’ BZ¨vw` cÖm½mg~n DÌvcb 

c~e©K MÖš’wU mgv‡jvPK KZ…©K D‡cwÿZ n‡q‡Q| hw`I fvlv e¨envi, PwiÎ-wPÎY, welqe¯‘ I cwi‡ek m„wóÑDcb¨v‡mvwPZ 

G ˆewkó¨mg~n G‡Z `yj©ÿ¨ bq| ew¼gP›`ª P‡Ævcva¨v‡qi mhZœ cwiPh©vq evsjv mvwn‡Z¨i cÖ_g mv_©K Dcb¨vm 

` z‡M©kbw›`bx (1865) cÖKv‡ki ¯^íKvj c‡iB cÖKvwkZ nq ¯^Y©Kzgvix †`ex iwPZ `xc-wbe©vY (1876)| G MÖš’wU evsjv 

mvwn‡Z¨ bvix‡jLK wn‡m‡e AMÖMY¨ G mvwn‡Z¨‡mex‡K cÖ_g evOvwj bvixJcb¨vwm‡Ki gh©v`v †`q| cÖmbœgqx †`ex, 

kirKzgvix †PŠayivYx, gvbKzgvix emy, Kzgyw`bx emy, b‡M›`ªevjv mi¯^Zx (gy‡¯Ívdx), KzmygKzgvix ivq †PŠayivYxÑ Dwbk 

kZ‡Ki wØZxqv‡a©i G gywó‡gq bvixJcb¨vwmK‡`i m„wócÖqv‡m AvaywbKhy‡Mi wØZxqce© mg„w×i eviZv wb‡q Av‡m| Bw›`iv 

†`ex, Abyiƒcv †`ex, wbiæcgv †`ex, Av‡gvw`bx †Nvl, wMwievjv †`ex mi¯^Zx, kvšÍv †`ex, cÖfveZx †`ex mi¯^Zx, 

mxZv‡`ex cÖgyL G c‡e©i D‡jøL‡hvM¨ bvixJcb¨vwmK| 

AvaywbK hy‡Mi cÖ_g I wØZxq c‡e© DwjøwLZ wn›`y m¤úª`vqfz³ bvix†jLKMY Dcb¨vmwk‡í GKwU wbR¯^cwimi wbg©vY 

Ki‡Z mÿg n‡jb| hw`I Zuv‡`i m„wóK‡g© msL¨vi Zzjbvq mvwnwZ¨K DrKl© ¯^íB cwijwÿZ n‡q‡Q| 

 

Qq 

weivRgvb Av_©-mvgvwRK-ivR‰bwZK-ev¯ÍeZvq mgvRRxe‡bi mKj †ÿ‡Îi g‡Zv mvwnZ¨v½‡YI gymjgvb 

bvixJcb¨vwmK‡`i wejw¤^Z AvMgb N‡U| Dwbk kZ‡Ki †klva© †_‡K ïiæ K‡i wek kZ‡Ki cÖ_gv‡a© gymjgvb mgv‡R 

AvZ¥cÖwZôvi cÖqvm cwijwÿZ nq| G mgq Zuv‡`i ivR‰bwZK-mvgvwRK-ag©xq msMVb Øviv cyiæl‡`i Dbœq‡bB M„nxZ 

n‡qwQj mKj Kg©KvÐ| G m¤úª`v‡qi Ae‡nwjZ bvixmgv‡Ri Ae¯’v Dbœq‡b gymjgvb cÖMwZkxj bvix‡`i D‡`¨vMB 

AMÖMvgx wQj| Dwbk kZ‡Ki mË‡ii `k‡K bIqve dqR‡bœmvi (1834-1903) gva¨‡g M„nxZ bvix Dbœqbg~jK 

c`‡ÿcmg~n G c‡e© †iv‡Kqv mvLvIqvZ †nv‡m‡bi (1880-1932) Kg© cÖ‡Póvq c~Y©Zv jvf K‡i| Zuviv DfqB ¯¿xwkÿv 

we¯Ívi, c`©vcÖ_vi weiæ×Zv I bvix‡`i m‡PZbZv e„w×‡Z †mv”Pvi wQ‡jb| G‡ÿ‡Î gymjgvb †jLKMYI bvixmgv‡Ri 

Ae¯’vb Dbœq‡b m‡PZbZvi ¯^vÿi †i‡L‡Qb| Zuv‡`i mw¤§wjZ cÖqv‡m gymjgvb bvixMY wkÿvi my‡hvM AR©‡bi m‡½ 

ewnwe©‡k¦i cwiPqI †c‡jb| GQvov mgKvjxb Ø›Øgq mgvRev¯ÍeZv G m¤úª`vqfz³ bvix‡`i Ae¯’v Dbœq‡b f~wgKv 

†i‡L‡Q| GgbwK gymjgvb bvix‡`i GKwU ÿz`ª Ask cÖZ¨ÿ ivRbxwZ‡ZI AskMÖnY K‡ib| ejvP‡j, 1920 †_‡K 

1940 `kK gymjgvb bvix‡`i m„wókxjmËvi RvMi‡Yi mgq| Gi d‡j G c‡e© G m¤úª`vqfz³ D‡jøL‡hvM¨ msL¨K bvix 
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†jL‡Ki mÜvb †g‡j| wek kZ‡Ki wØZxq `kK †_‡K evOvwj gymjgvb bvix‡`i mvwn‡Z¨i g~javivi mv‡_ m¤ú„³Zv 

N‡U| Dcb¨vmwk‡íI G ch©v‡qi ¯^í msL¨K gymjgvb bvixJcb¨vwmK RxebexÿY I iPbv‡mŠK‡h© cvVK¯^xK…wZ AR©‡b 

mÿg nb| Av‡jvP¨ mgq KjKvZv‡Kw›`ªK bvix‡`i G mvwnZ¨mvabvi cvkvcvwk XvKv‡Kw›`ªK GKwU avivI D‡jøL‡hvM¨| 

XvKv †_‡K cÖKvwkZ wkLv cwÎKv bvix‡`i m„wókxjZv‡K AbycÖvwYZ K‡i‡Q| jxjvbvM I dwRjvZz‡bœmv XvKv 

wek¦we`¨vj‡qi K…Zx `yB wkÿv_©x ÒXvKv‡Kw›`ªK mvwn‡Z¨i cy‡ivav bvix e¨w³Z¡|Ó (fx®§‡`e †PŠayixi 2011: 33) Zuv‡`i 

Kg©cÖqv‡m bvixiwPZ mvwnZ¨avivq †h fvecwigÐ‡ji D‡b¥l N‡UwQj, Zv wefv‡MvËi evsjv‡`‡ki bvix†jLK‡`i 

gbbkxjZv‡K mg„× K‡i|  

Dcb¨v‡mi jÿYvµvšÍ iƒcRvjvj (1876) MÖš’wU‡K gymjgvb bvixiwPZ G mvwnZ¨avivi cÖv_wgK cÖ‡Póv wn‡m‡e we‡ePbv 

Kiv nq| Z‡e ¯^cœ`ªóvi (1923) †jLK b~iæ‡bœQv LvZzbB (1892-1975) cÖ_g D‡jøL‡hvM¨ bvixJcb¨vwmK| †iv‡Kqv 

mvLvIqvZ †nv‡m‡bi cÙivM Zuvi Av‡M †jLv n‡jI cÖKvwkZ nq 1925 mv‡j| b~iæ‡bœQv LvZz‡bi iwPZ MÖš’mg~n : 

cvwievwiK Dcb¨vm ¯^cœ`ªóv (1923), HwZnvwmK Dcb¨vm: RvbKxevC ev fvi‡Z †gvm‡jg exiZ¡ (1924), mZ¨NUbv I 

Mvn©¯’¨K_b: AvZ¥`vb (1925), Dcb¨vmag©x iPbvÑ fvM¨Pµ, wewawjwc Ges wbqwZ| Zuvi Dcb¨v‡mi ˆkwíK ¸Yv¸Y 

wePv‡i G K_v ejv P‡j †h, b~iæ‡bœQv LvZz‡bi ØvivB wek kZ‡Ki wØZxq `k‡K G kvLvq gymjgvb bvixMY mv_©KZvi 

m‡½ hy³ nb| G mgqc‡e©i ¸iæZ¡c~Y© mvwnwZ¨K †iv‡Kqv mvLvIqvZ †nv‡mb| Òiex›`ªhy‡M †h KqRb gymwjg gwnjv 

mvwnZ¨ mvabv K‡i hk AR©b K‡ib, †eMg †iv‡Kqv Zuv‡`i g‡a¨ cÖ_g I me©‡kÖô|Ó (gynv¤§` Ave`yj nvB I ˆmq` Avjx 

Avnmvb 1997 : 146) †iv‡Kqv mvLvIqvZ †nv‡m‡bi †jLKRxeb 1901-1932 mb ch©šÍ we¯Í…Z| Zuvi cÖKvwkZ MÖš’vewj: 

(1) gwZPzi 1g LÛ; (2) gwZPzi 2q LÛ, (3) cÙivM (Dcb¨vm 1924) 4. Ae‡ivaevwmbx (1928), (5) myjZvbvi 

¯^cœ (1908) mv‡j cÖKvwkZ nq| GQvov cÎ-cwÎKvqI Zuvi †ek wKQz mvwnZ¨KxwZ©i mÜvb †g‡j|  

G mg‡qi Aci `yRb D‡jøL‡hvM¨ bvixJcb¨vwmK n‡jb wg‡mm Gg. ingvb (1884-1926), †mwjgv †eMg Ii‡d 

AvLZvi gnj ˆmq`v LvZzb (1901-1929)| G wkíkvLvi Ab¨vb¨ gymjgvb bvix‡jLK n‡jbÑ †K. Gm. †K. GBP. 

LvZzb, Kvgiæ‡bœQv LvZzb (cvbœv †eMg), †RbœvZz‡bœQv Lvbg, †PŠayix kvgmybœvnvi eKzj cÖgyL| 

 

mvZ 

Dcb¨vm mvwn‡Z¨i m~PbvjMœ †_‡K 1947Ñc~e© evsjv Dcb¨v‡mi †cÿvc‡U †h KÕRb bvixJcb¨vwm‡Ki mvÿvr cvIqv hvq, 

Zuviv mK‡jB wkímdj Dcb¨vm iPbvq mÿg bv n‡jI, bvixRxe‡bi ¯^vZwš¿¨K mgvRev¯ÍeZv wPÎ‡Y `ÿZv †`wL‡q‡Qb| 

bvixJcb¨vwmK‡`i cÖ_g cÖR‡b¥i GKRb kirKzgvix ivq †PŠayivYxi ïfweevn Dcb¨vm m¤ú‡K© gšÍe¨ Ki‡Z wM‡q 

mgv‡jvPK iex›`ªbv_ VvKzi ZrKvjxb bvix‡jLK‡`i GKwU †gŠj cÖeYZv wPwýZ K‡i‡Qb| G wel‡q mgv‡jvP‡Ki gšÍe¨: 
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iex›`ªbv‡_i mgv‡jvPK Rxe‡bi †kl mxgvbvq ïfweevn cÖeÜwU (e½`k©b, 1313, Avlvp, 1906) kirKzgvix 

ivq †PŠayivYxi ïfweevn Dcb¨v‡mi mgv‡jvPbv| ... mgv‡jvPbv AskwU `xN© bq| g~jK_v GKwUB mZ¨Zv, 

mRxeZv I ev¯ÍeZv| ... Dcmsnv‡i iex›`ªbv_ e‡j‡Qb †ivgvw›UK Dcb¨vm evsjv mvwn‡Z¨ Av‡Q; ev¯Íe Pwi‡Îi 

AZ¨šÍ Afve| GRb¨I G MÖš’‡K Avgiv mvwn‡Z¨i GKwU we‡kl jvf ewjqv MY¨ Kijvg| (m‡Z¨›`ªbv_ ivq 

2003: 190, 191) 

Dwbk kZ‡Ki beRvMi‡Yi Av‡jvKcÖfvq¯œvZ evOvwj bvixMY K‡Vvi Ae‡ivacÖ_vq mvgvb¨ M„nwkÿv I AšÍtcy‡ii mxwgZ 

AwfÁZv‡K m¤^j K‡i Dcb¨v‡mi we¯Í…Z K¨vbfv‡m Rxebexÿ‡Y m‡Pó n‡jb| ewn©RM‡Zi e„nr cwimi †_‡K ewÂZ G 

†jLKMY Zuv‡`i mxgve× Rxeb I AwfÁZvi `xbZv _vKv m‡Ë¡I RbwcÖq G mvwnZ¨vw½K avi‡Y mÿg n‡jb| Zuv‡`i 

iPbvi welq I RxebwPšÍvi cwiwa‡Z gvbeRxeb‡K A‡š^l‡Yi AvKv•ÿv Awfe¨wÄZ n‡q‡Q| Mvn©¯’¨cwi‡ek, AšÍ:cy‡ii 

RxebcÖYvjx mvaviY gvby‡li Rxeb, bi-bvixi †cÖg, bvixi ¯^vwaKvi‡PZbv, BwZnvm BZ¨vw` welqmg~n‡K †K›`ª K‡i Zuviv 

Dcb¨vm iPbv K‡i‡Qb| Z‡e D³ welqvw` wPÎ‡Y beRvMi‡Yi cÖfve I cÖwZwµqvi evOvwj mgvRRxe‡bi wØgyLx cÖeYZv 

cÖwZdwjZ n‡q‡Q| we‡klZ AvaywbK hy‡Mi wØZxq c‡e© mvgwMÖKfv‡e evsjv Dcb¨v‡m cÖwZwôZ g~j¨‡eva I a¨vbaviYvi 

m‡½ beRxebv`‡k© weKv‡kvb¥yL e¨w³mËvi Ø›Ø I wµqv-cÖwZwµqv welqe¯‘ wn‡m‡e M„nxZ nq| bvix‡jLK‡`i iPbvq G 

Ø›ØmsNvZgq cUf~wg‡Z bvixRxe‡bi weeZ©b wjwce× n‡q‡Q| Zuv‡`i iPbvq cÖvPxbcš’x I be¨cš’x G `y‡Uv avivi mvÿvr 

cvIqv hvq| G wel‡q mgv‡jvPK e‡jb: 

Abyiƒcv-Bw›`ivi Dcb¨vm cÖvPxb cwievi e¨e ’̄vcbvq bvixi ¯’vb I mgm¨v cÖvavb¨ †c‡q‡Q| mxZv-kvšÍvi 

Dcb¨v‡m bvixi ¯^vwaKvi jv‡fi cÖv_wgK cÖqv‡mi I cÖvPxb mgvRe¨e ’̄vi evB‡i wbf©xK c`‡ÿ‡ci cwiPq jvf 

Kwi| (AiæYKzgvi gy‡Lvcva¨vq 2004: 99) 

G Dfq gZv`‡k©i bvix‡jLK‡`i iPbvB mgKv‡j cÖf~Z cvVKwcÖqZv jvf K‡i| wek kZ‡Ki wØZxq `kK †_‡K 

gymjgvb bvix †jLK‡`i AšÍfz©w³ G kvLv‡K AviI †ewk eY©vX¨ K‡i Zz‡jwQj| AbMÖmi GKwU m¤úª`v‡qi cÖwZwbwa n‡jI 

G †jLKMY ¯^Kxq fzeb wbg©v‡Y mÿg nb| ÒGKw`‡K †iv‡Kqv Gm †nv‡mb Ges Ab¨w`‡K Kwe KvRx bRiæj Bmjvg 

hyMcrfv‡e wQj Zuv‡`i wPšÍvRMZ I mvwnZ¨mvabvi Av`k©| Zvi mv‡_ hy³ nq eix›`ªbv‡_i cÖfve|Ó (fx®§‡`e †PŠayix 

2010: 153)  

Av‡jvP¨ Kv‡j gymjgvb, wn›`y ev eªvþ m¤úª`v‡qi bvix‡jLK‡`i Dcb¨vm m„Rb cÖqv‡m ¯^-¯^ c„_K mgvRev¯ÍeZvi 

†cÖwÿ‡Z mvgvb¨ wfbœZv cwijwÿZ n‡jI, HK¨ `yj©ÿ¨ bq| G wel‡q mgv‡jvP‡Ki fvl¨:  

Z‡e Dfq †Mv‡Îi bvix‡`i g‡a¨ GKwU e¨vcv‡i wgj cwijwÿZ nq, Zv n‡”Q mwZ¨Kvi A‡_© e¨w³MZ welqvw` 

cÖKvk †_‡K weiZ _vKv| cÖPzi Kvwj e¨q Ki‡jI †jLv‡jwL‡Z Zuv‡`i AšÍM©Z wbtm½Zv, e¨w³MZ cÖ‡qvRb, 
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kvixwiK AZ…wß A_ev AšÍM©Z Abyf~wZ BZ¨vw`i cÖKvk Aby‡gv`b cvqwb| (†mvwbqv wbkvZ Avwgb 2002: 

158) 

mKj m¤úª`v‡qi bvix‡jLK‡`i Dcb¨vm iPbvq DwjøwLZ cÖeYZvmg~n `„ó nq| Dwbk kZ‡Ki AvZ¥RvMi‡Yi ce© †cwi‡q 

wek kZ‡Ki AvZ¥cÖwZôvi c‡e© DbœxZ bvixmgv‡Ri cÖvMÖmi As‡ki cÖwZwbwa G †jLKMY| Zuviv G hy‡Mi bexbkvLv 

Dcb¨vmwk‡í e¨w³¯^vZš¿¨Kvgx gvby‡li AvZ¥`k©b‡K wjwce× Ki‡Z m‡Pó wQ‡jb| Av‡jvP¨ mgqc‡e© bvixi weeZ©‡bi 

BwZnvm avi‡Y Zuv‡`i mvwnZ¨mvabvi mdjZv cÖkœvZxZ| Gfv‡eB ÒDwbk kZ‡K †g‡q‡`i †jLv‡jwLi †h m~Pbv n‡jv, 

wek kZ‡K Zuvi e¨vwß NUj A‡bK|Ó (myZcv fÆvPvh© 2000: 13) G bvix‡jLKMY Zuv‡`i m„wókxjZvi Øviv cieZ©x 

cÖR‡b¥i bvixJcb¨vwmK‡`i Rb¨ GKwU AbyK~j †ÿÎ ˆZwi‡Z mÿg n‡qwQ‡jb| 

 

AvU 

Dwbk kZKxq ms¯‹viK‡`i cÖ‡Póvq wcZ…Zvwš¿K ms¯‹…wZi cxo‡Y wcó, Kzms¯‹vi I Awkÿvi †eovRv‡j Ave×, 

bvixmgv‡R †h RvMiY msNwUZ n‡qwQj, wek kZ‡Ki m~Pbvj‡Mœ Zv Zuv‡`i AvZ¥cÖwZôvi c‡_ AMÖmi K‡i| G ch©v‡q 

bvixiv wb‡RivB Zv‡`i AwaKvi cÖwZôvq Zrci n‡q I‡Vb| we‡klZ bvix‡`i ivRbxwZ‡Z AskMÖnY Av‡jvP¨ mg‡qi 

bvixcÖMwZ‡K DÏxwcZ K‡i| kZ kZ bvixi G AskMÖnY cyiæl mgw_©Z nIqvq Zv wcZ…Zvwš¿K a¨vb-aviYvqI cwieZ©b 

Avbqb K‡i| G m~‡Î Ae‡ivacÖ_v A‡bKvs‡k wkw_j n‡q c‡o| bvixiv AvZ¥kw³‡Z Av¯’vevb n‡q I‡V| Zuviv 

bvixm¤úwK©Z mgvRwbw`©ó g~j¨‡ev‡a AwePj wek¦vm †_‡K m‡i Av‡mb| bvixiv wkÿvi cÖmv‡i we`¨vjq cÖwZôv Avi 

bvixDbœqb I Kj¨v‡Yi Rb¨ msMVb M‡o †Zvjv QvovI mvgvwRK AwaKvi AR©‡bi gva¨‡g ¯^-mgv‡Ri gh©v`v cÖwZôvq 

Zrci nq| Zuv‡`i Kg©cÖ‡Póvq wefvMc~e© mg‡qB bvixmgv‡Ri ÿz`ª GKwU Ask mgvRRxe‡bi cÖvq cÖwZwU cwim‡i 

cÖwZwôZ n‡q Ab¨‡`i AbycÖvwYZ K‡i‡Qb| ÒivRbxwZ, wkÿv, Drcv`b, wkíKjv †Kv‡bv wKQz‡ZB gwnjv‡`i c‡ÿ 

AskMÖnY Kiv cyiæl‡`i g‡Zv mnR wQj bv| Zv m‡Ë¡I Zuviv evOvwj ms¯‹…wZ‡Z †h Ae`vb iv‡Lb, Zv AmvaviY|Ó  

(†Mvjvg gyiwk` 2014: 266) 

G †cÖÿvc‡U †`kwefv‡Mi d‡j c~e©evsjvi bvixcªMwZ‡Z mvgwqK ¯’weiZv †`Lv †`q| D”PwkwÿZ I AMÖmi wn›`y 

cwievi¸‡jvi †`kZ¨v‡M bvix‡bZ…‡Z¡ mvgwqK k~b¨Zv m„wó nq| cwðg cvwK¯Ív‡bi cÖwZwµqvkxj kvmKP‡µi cvwK¯Ívb‡K 

Bmjvwgivóª cÖwZôvi Kg©ZrciZvq bvixDbœqb‡K euvavMÖ¯Í Kiv nq| Z‡e m‡PZb bvix‡bZ…Z¡ I cÖMwZkxj e¨w³e‡M©i 

mg‡qvc‡hvMx f~wgKvq Av‡jvP¨ mgqc‡e© bvixwkÿvi cÖmvi, RvZxq ivRbxwZ I AwaKvi Av`v‡qi Av‡›`vj‡b bvixi 

AskMÖnY I mvgvwRK msMVb M‡o †Zvjvi gva¨‡g bvixi m‡PZbZv e„w× cvq Ges mvwnZ¨ I wkíKjvi PP©v BZ¨vw` 

Kg©Kv‡Û AwaKmsL¨K bvix hy³ nb| d‡j G f~-L‡Ð bvixm¤úwK©Z cÖPwjZ ms¯‹vi A‡bKvs‡k `~ixf~Z nq| 
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†`kwefv‡Mi c~e©eZ©x mg‡q c~e©-evsjvi b‡evwÌZ gymjgvb ga¨we‡Ëi m„wókxjZvi †h weKvk cwijwÿZ nq, 

wefv‡MvËiKv‡j AbyK~j cwi‡ek †c‡q Zv †eMevb n‡q I‡V| bvix‡jLK‡`i mvwnZ¨mvabvqI Zv cÖwZdwjZ| Gi c~‡e© 

†h ¯^í msL¨K bvixJcb¨vwm‡Ki gva¨‡g G avivi m~PbvÑGi cwic~Y© weKvk N‡U mvZPwjø‡ki †`kwefv‡Mi cieZ©x 

mg‡q| Ò†`k wefv‡Mi Ae¨ewnZ c‡iB †h mKj bvixJcb¨vwm‡Ki AvZ¥cÖKvk N‡U‡Q, Zuv‡`i g‡a¨ bvixi AvZ¥-

Avwe®‹vi I AvZ¥-cÖwZôvi AvKv•ÿvB g~jZ Zxeª n‡q D‡V‡Q|Ó (iwdKDjøvn Lvb 2010: 174)| cÂvk I lv‡Ui `k‡Ki 

c~e©evsjvi ga¨we‡Ëi †PZbvq bvixi wbR¯^mËvi ¯^xK…wZ wQj| G cÖwZ‡ek bvixi mvwnZ¨mvabvq AbyK~j †ÿÎ ˆZwi K‡i| 

cÖZ¨vwkZ ¯^‡`‡k ¯̂cœf‡½i hvZbv, cwðg cvwK¯Ívb kvmKe‡M©i Jcwb‡ewkK kvm‡bi k„•Lj, NvZ-cÖwZNvZgq 

ivR‰bwZK NUbvcÖevn, evOvwj RvZxqZvev‡`i DÌvb, ¯^vaxb f~-LÐ cÖwZôvi c‡_ i³v³ AwfhvÎvÑ †`kKv‡ji G 

†cÖÿvc‡Ui mgvšÍiv‡j bvixwkÿvi cÖmvi I ¯^vej¤^b, ivRbxwZ I mvgvwRK Rxe‡b bvixi AwaK nv‡i m¤ú„³Zv BZ¨vw` 

welqmg~‡ni Øviv bvix †PZbv‡jv‡K †h iƒcvšÍi mvwaZ nq, Zv bvix Jcb¨vwmK‡`i mvwnZ¨mvabvq be-D`¨g cÖ`vb K‡i| 

we‡klZ fvlv-Av‡›`vjb cieZx© mg‡qi †eŠw×K DËiY, mKj mxgve×Zv AwZµg K‡i mvwn‡Z¨i g~javivq Zuv‡`i 

cÖwZwôZ K‡i| G †jLK‡`i cÖm‡½ mgv‡jvP‡Ki g~j¨vqb: 

G mgq mvwn‡Z¨i bvbv kvLvq bZzb cÖR‡b¥i bvix‡`i Avwef©ve N‡U| mvwnZ¨ I mvwnwZ¨K‡K ˆjw½K wfbœZvi 

wbwi‡L g~j¨vq‡bi cðvrc`& `„wófw½ G mgq †_‡K wKQzUv AcmwiZ n‡Z  ïiæ K‡i| bZzb cÖR‡b¥i bvixgÐjxÑ 

hviv G mgqc‡e© mvwnZ¨RM‡Z Avwef~©Z nb, Zuv‡`i iPbvwelq I †KŠkj Ges mvg_©¨ cÖkœvZxZfv‡e cÖwZwôZ 

nq| Zuviv wb‡R‡`i iPbv¸‡YB mbvZb avivi ˆjw½K wefvRb- †iLv‡K AcmviY Ki‡Z eªZx nb| G K_v 

Dcb¨vm, †Qv&UMí I cÖeÜmvwnZ¨ cÖm‡½ AwaK cÖ‡hvR¨| (fx®§‡`e †PŠayix 2011: 38) 

lv‡Ui `kK evsjv‡`‡ki mvwn‡Z¨i D‡jøL‡hvM¨ ce©| G mgq evOvwj RvZxqZvev‡` DØy× bexb mvwnwZ¨‡K‡`i †`ªvn I 

D`¨‡g evsjv‡`‡ki mvwnZ¨ bv›`wbK DrK‡l© kxl©we›`y ¯úk© K‡i| bvix‡jLKMY mvMÖ‡n G DËi‡Y AskMÖnY K‡ib| 

Zuv‡`i mvwnZ¨mvabvq welqwU mvwe©K cwieZ©b Avbqb K‡i| 

bvixJcb¨vwmK‡`i m‡MŠie hvÎvi¤¢ cÂv‡ki `k‡Ki †klfvM †_‡K| µgk Zuv‡`i iPbv msL¨v I ¸YMZ wbwi‡L 

DrKl©Zv jvf K‡i| gbbkxjZv I m‡PZb wkígvb‡mi †gjeÜ‡b Zuviv †hgb cÖ_vbyKi‡Y mdj n‡q‡Qb, †Zgwb be-be 

wbixÿvqI `ÿZvi ¯^vÿi †i‡L‡Qb| bi-bvix m¤ú‡K©i bvbvgvwÎK Ø›Ø I msKU, cvwievwiK Rxe‡bi bvbvb Abyl½, 

mvgvwRK I ivóªxq mgm¨v, BwZnvm I HwZn¨ Zuv‡`i †jLvi welqe¯‘ n‡q‡Q| GQvov MÖvgRxeb wPÎvq‡Yi cvkvcvwk 

bMi‡Kw›`ªK Rxe‡bi cÖwZ mgvb g‡bv‡hvMx wQ‡jb Zuviv| DwjøwLZ ˆewPÎ¨gq wel‡qi Dc¯’vcbvi cvkvcvwk Rxeb‡PZbvq 

Zuviv mgvRev¯ÍeZv, HwZnvwmKZv, ivRbxwZ, HwZn¨mvabv, wek¦‡PZbv, gb¯ÍË¡, wbwl×‡cÖg I †hŠbZv, AvÂwjKZv 

iƒcvq‡YI AvMÖnx wQ‡jb| A‡b‡K AvZ¥‰RewbK I ågYwfwËK Dcb¨vm m„Rb K‡i‡Qb `ÿZvi m‡½| 
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Av‡jvP¨ ce©fz³ bvixJcb¨vwmK‡`i gywó‡gq K‡qKR‡bi D‡b¥l †`kwefv‡Mi c~‡e©B N‡UwQj| Z‡e wefv‡MvËi mg‡qi 

bexb cÖRb¥B g~jZ G kvLvq cÖwZwbwaZ¡ K‡i‡Q| G c‡e©i bvixJcb¨vwm‡K‡`i wewkóZv m¤ú‡K© mgv‡jvP‡Ki gšÍe¨: 

G mg‡q huviv Dcb¨vm wjL‡Z ïiæ K‡ib Zuviv cÖvq mK‡jB D”P wkwÿZ Ges mvgvwRK I mvs¯‹…wZK 

`vqe×Zvi cÖwZ AvšÍwiK Ges †ewki fvM †ÿ‡ÎB Zuv‡`i G wkÿv wQj ¯^‡Póvi gva¨‡g| (iwdKDjøvn Lvb 

2010: 175) 

G bvixJcb¨vwmK‡`i AMÖMY¨ †`ŠjZb‡bQv LvZzb (1918-1997)| evsjv‡`‡k cÂvk I lv‡Ui `k‡K †h K‡qKRb 

bvix‡jLK Dcb¨vm iPbvq cvi`wk©Zvi Qvc †i‡L‡Qb, Zuviv n‡jb bxwjgv Beªvwng (1912-2002), †Rv‡e`v Lvbg 

(1920-1979), mvgm& ikx` (R. 1920), ivwRqv gwR` (R. 1930), ivwRqv gvneye (R. 1928), e`iæ‡bœmv 

Ave`yjøvn (R. 1934), iv‡eqv LvZzb (R. 1935), gKeyjv gÄyi (R. 1938), †iv‡gbv AvdvR (1926-2003) 

cÖgyL| G mgqc‡e© Dcb¨vmwk‡íi ¸iæZ¡c~Y© bvix‡jLKMY n‡jb ivwRqv Lvb, w`jviv nv‡kg, wiwRqv ingvb I †mwjbv 

†nv‡mb| evsjv‡`‡ki Dcb¨vmmvwn‡Z¨ G †jLKMY welqe¯‘ wbe©vPb I wkí‰kjxi †ÿ‡Î Mfxi gbbkxjZvi cwiPq 

w`‡q‡Qb| Zuv‡`i iPbvi wewkóZv wbY©‡q mgv‡jvP‡Ki gšÍe¨ ¯§iY‡hvM¨: 

cvwK¯Ívb kvwmZ evsjv‡`‡k (1947-1970) Dcb¨vm iPbvi †ÿ‡Î Rxeb‡PZbv, welq I Avw½‡K gvbm¤§Z 

avivi †jLK wn‡m‡e ivwRqv Lvb (R. 1936-), w`jviv nv‡kg (R. 1936-), wiwRqv ingvb (R. 1939-) I 

†mwjbv †nv‡m‡bi (R. 1947-) bvg ¯^Zš¿fv‡e D‡jøL‡hvM¨| GB me Jcb¨vwmK †Mvov †_‡KB evOjv 

Dcb¨v‡mi ejevb avivi mgvšÍiv‡j wbR wbR AwfÁZv I Rxeb`k©‡bi wkíiƒc wbg©vY K‡i‡Qb| ... GB me 

Jcb¨vwmK bvix‡Z¡i cÖPwjZ gvb`‡Ði cvkvcvwk Dcb¨v‡mi Pjgvb aviv‡KI AwZµg K‡i †M‡Qb A‡bK 

†ÿ‡Î| evsjv Dcb¨v‡mi cUf~wg‡Z bvixi Aw¯ÍZ¡wRÁvmv‡K †`kKvj wKsev e¨w³ I mgwói e¨vß cwim‡i 

¯’vcb Kivi †ÿ‡Î G‡`i Ae`vb Amvgvb¨| (iwdKDjøvn Lvb 2010: 178) 

wefv‡MvËi evOvwji beAvevmf~wg‡Z DwjøwLZ bvixJcb¨vwmKMY Zuv‡`i m„Rbx cÖwZfvq †Kej bvixiwPZ 

Dcb¨vmaviv‡KB mg„× K‡ibwb, Zuviv evsjv‡`‡ki mvwn‡Z¨i MVbce©‡KI e¨vwß `vb K‡i‡Qb| G †jLKMY ¯^vaxbZvc~e© 

mg‡q wKsev c‡i †h wkíwmw× AR©b K‡ib cieZ©x cÖR‡b¥i bvix Jcb¨vwmKMY G‡Z be be gvÎv ms‡hvRb K‡i AMÖmi 

n‡q‡Qb| bvixiwPZ Dcb¨vmavivi my`„p wfwË wbg©v‡Yi K…wZZ¡ G †jLK‡`iB cÖvc¨| 
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weÖwUk we‡ivax Av‡›`vj‡b dwKi gRby kvn 

cÖ‡dmi †gv: nviæb Ai iwk`
* 

 

mvi-ms‡¶c: dwKi-mbœ¨vmx we‡`Övn wQj evsjvq weÖwUk B÷ BwÛqv †Kv¤úvwbi µgea©gvb Avwac‡Z¨i weiæ‡× gymwjg dwKi 

(mywd) Ges wn›`z †hvMx mbœ¨vmx‡`i mw¤§wjZ GK mk¯¿ cÖwZ‡iva Av‡›`vjb | cjvkx hy‡×i gvÎ wZb eQi ciB, A_©vr 

1760 mv‡j wew”Qbœfv‡e GB Av‡›`vjb ïiæ nq Ges 1763 mvj bvMv` GwU c‚Y©v½ iƒc aviY K‡i I †Rvi`vi n‡q I‡V| 

cÖvq Pvi `k‡KiI †ewk mgq a‡i, 1800 †_‡K 1802 mvj ch©šÍ, GB we‡`Övn evsjvi wewfbœ AÂ‡j Ae¨vnZ wQj, hv 

weÖwUk kvm‡bi m‚Pbvj‡MœB Zv‡`i cÖwZ‡iv‡ai gz‡L covi GK ̧ iæZ¡c‚Y© Aa¨vq iPbv K‡i | GB we‡`Övn‡K fvi‡Zi ̄ ^vaxbZv 

Av‡›`vj‡bi cÖ_g w`‡Ki Ab¨Zg ¸iæZ¡c‚Y© hy× wn‡m‡e MY¨ Kiv nq| GB †jLvwUi g~j D‡Ïk¨ n‡jv dwKi we‡`Öv‡ni 

KviY, dwKi gRby kv‡ni †bZ…Z¡, e…nËi gqgbwmsn AÂ‡ji Awe‡”Q`¨ Ask wn‡m‡e Rvgvjcyi GjvKvi mv‡_ GB 

we‡`Öv‡ni m¤úK©, Ges mvgwMÖKfv‡e GB `xN©¯’vqx Av‡›`vj‡bi djvdj I HwZnvwmK Zvrch© AbymÜvb Kiv| 

 

1. f‚wgKv: weÖwUk kvm‡bi m‚Pbv I cÖwZ‡iva Av‡›`vj‡bi †cÖ¶vcU 

1.1. evsjvi ivR‰bwZK I A_©‰bwZK cwiw¯’wZ 

1757 mv‡ji cjvkxi hz‡× evsjvi †kl ¯^vaxb beve wmivRD‡ÏŠjvi cZ‡bi ci weÖwUk B÷ BwÛqv †Kv¤úvwb ivR‰bwZK 

I A_©‰bwZK ¶gZv Kzw¶MZ K‡i| GB NUbv fviZxq Dcgnv‡`‡k weÖwUk kvm‡bi m‚Pbv K‡i Ges †Kv¤úvwb ax‡i ax‡i 

evsjvi A_©bxwZ, mvgvwRK KvVv‡gv I ivóÖ e¨e¯’vq wb‡R‡`i cÖfve we¯Ívi Ki‡Z ïiæ K‡i
1

| †Kv¤úvwbi g‚j D‡Ïk¨ wQj 

evsjvi weczj abm¤ú` †kvlY K‡i Bsj¨v‡Û cvPvi Kiv| GB j‡¶¨ Zviv wb‡R‡`i cQ›`g‡Zv beve ewm‡q evsjvi gvbz‡li 

Ici B”Qvg‡Zv ivR¯^ Av`vq KiZ Ges †`kxq e¨emvqx‡`i e¨emv-evwYR¨‡K ¶wZMÖ¯Í K‡i Zv‡`i RxweKv †K‡o wbZ, hv 

¯’vbxq A_©bxwZ‡Z e¨vcK †bwZevPK cÖfve †d‡j
২
| †Kv¤úvwbi GB A_©‰bwZK †kvlY, mvgvwRK I ag©xq wel‡q n¯Í‡¶c 

Ges bZzb bZzb e¨e¯’vi cÖeZ©b G‡`‡ki wewfbœ †kÖYxi Awaevmx‡`i wPivPwiZ AwaKvi I mz‡hv‡M gvivZ¥K AvNvZ nv‡b, 

hv e¨vcK Am‡šÍv‡li Rb¥ †`q
1

| 

cjvkxi hz‡×i gvÎ K‡qK eQi c‡iB 1760 ev 1763 mv‡ji g‡Zv mg‡q dwKi-mbœ¨vmx we‡`Öv‡ni m‚ÎcvZ nq| GB `ªæZ 

cÖwZwµqv Bw½Z †`q †h, weÖwUk kvmb †Kej GKwU ivR‰bwZK cwieZ©b wQj bv, eis GwU wQj GKwU AvKw¯§K I 

                                                           
* Aa¨¶; miKvwi Av‡kK gvngy` K‡jR, Rvgvjcyi 
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aŸsmvZ¥K n¯Í‡¶c hv mgv‡Ri wewfbœ ¯Í‡i Zvr¶wYK I ZxeÖ cÖwZ‡iv‡ai Rb¥ w`‡qwQj| GwU GB aviYv‡K P¨v‡jÄ K‡i †h 

weÖwUk ¶gZv mzmsnZKiY GKwU gm…Y ev me©Rbxbfv‡e M…nxZ cÖwµqv wQj| eis GwU ïiæ †_‡KB e¨vcK Rb‡iv‡li 

gz‡LvgzwL n‡qwQj| GB Zvr¶wYK I `xN© ’̄vqx cÖwZ‡iva, hv HwZn¨evnx AwfRvZ‡`i cwie‡Z© Z…Yg‚j ch©vh‡qi A-cÖ_vMZ 

e¨w³Z¡‡`i Øviv cwiPvwjZ n‡qwQj, Zv Jcwb‡ewkK kvm‡bi weiæ‡× cÖv_wgK I Mfxi Am‡šÍv‡li Bw½Z enb K‡i
৩
| 

1.2. dwKi-mbœ¨vmx we‡`Öv‡ni msw¶ß cwiwPwZ 

dwKi-mbœ¨vmx we‡`Övn wQj weÖwUk B÷ BwÛqv †Kv¤úvwbi Jcwb‡ewkK kvm‡bi weiæ‡× evsjvi cÖ_g msMwVZ I `xN©¯’vqx 

cÖwZ‡iva Av‡›`vjb| GwU 1760 mvj †_‡K 1800 mvj ch©šÍ cÖvq Pvi `k‡KiI AwaKKvj a‡i evsjvi wewfbœ ¯’v‡b gzmwjg 

dwKi (mywd) I wn›`z mbœ¨vmx ev Zvcm‡`i Øviv cwiPvwjZ nq
4

| GB we‡`Övn‡K B÷ BwÛqv †Kv¤úvwbi A_©‰bwZK, mvgvwRK 

I ag©xq AZ¨vPv‡ii weiæ‡× evsjvi RbM‡Yi cÖ_g cÖwZ‡iva wn‡m‡e wPwýZ Kiv nq
 1

| 

GB we‡`Öv‡ni cUf‚wg I HwZnvwmK ¸iæZ¡ wb‡q BwZnvmwe`‡`i g‡a¨ wKQzUv gZ‰ØZZv i‡q‡Q| A‡bK †`kxq BwZnvmwe` 

G‡K fviZel© Gi ¯^vaxbZv Av‡›`vj‡bi m‚wZKvMvi ev AMÖ`‚Z wn‡m‡e we‡ePbv K‡ib, we‡kl K‡i 1757 mv‡ji cjvkxi 

hy‡×i ci weÖwUk B÷ BwÛqv †Kv¤úvwbi nv‡Z LvRbv D‡Ëvj‡bi KZ©…Z¡ Zz‡j †`Iqvi †cÖ¶vc‡U
 5

| Gi wecix‡Z, Bs‡iR 

†jLKiv ïiæ †_‡KB G we‡`Övn‡K `m z̈‡`i jzUZivR e‡j AvL¨vwqZ Kivi †Póv K‡i‡Qb, hv Jcwb‡ewkK cÖkvm‡bi 

`…wófw½ cÖwZdwjZ K‡i
5

| GB HwZnvwmK weZK© Gi MfxiZv †Kej Z‡_¨i wfbœ e¨vL¨vi g‡a¨ mxgve× bq, eis GwU 

Jcwb‡ewkK kw³i GKwU mzwPwšÍZ †KŠkj‡KI wb‡`©k K‡i| we‡`Övn‡K '`m¨zZv' ev 'jzUZivR' wn‡m‡e wPwÎZ Kivi gva¨‡g 

weÖwUkiv cÖv_wgK cÖwZ‡iva‡K A‰ea cÖgvY Ki‡Z Ges Zv‡`i mvgÖvR¨ cÖwZôvi AvL¨vb‡K wbqš¿Y Ki‡Z †P‡qwQj| GB 

ai‡bi wPÎY we‡`Övnx‡`i ¶gZv, ivR‰bwZK †PZbv Ges e¨vcK Rbmg_©b‡K Lv‡Uv K‡i †`wL‡qwQj, hvi d‡j Zv‡`i 

b…ksm `gb‡K b¨vh¨Zv †`Iqv mnR n‡qwQj| 

2. dwKi gRbz kvn: cwiPq I †bZ…Z¡ 

2.1. gRbz kv‡ni cUf‚wg I mywd ZwiKvi cÖfve 

dwKi gRbz kvn wQ‡jb 18 kZ‡Ki GKRb cÖfvekvjx mzwd dwKi Ges GKRb exi †hv×v, whwb weÖwUk kvm‡bi weiæ‡× 

mk¯¿ cÖwZ‡iva M‡o †Zv‡jb| wZwb gv`vwiqv mzwd ZwiKvi GKRb Abzmvix wQ‡jb Ges GB ZwiKvi GKRb mywd mvaK I 

msMVK wn‡m‡e dwKi we‡`Öv‡ni †bZ…Z¡ †`b
6

| mß`k kZvãxi wØZxqv‡a© kvn mzjZvb mzixqv ezinvbvi †bZ…‡Z¡ evsjvq GB 

mywd Nivbv cÖmvi jvf K‡iwQj, hv gRbz kv‡ni †bZ…Z¡vaxb Av‡›`vj‡b GKwU kw³kvjx mvsMVwbK wfwË cÖ`vb K‡i
 6

| 
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A¯¿k‡¯¿ mw¾Z GB mywd dwKiiv mvaviYZ LvbKvn ev AvLovq (ag©xq AvkÖq¯’j) evm Ki‡Zb, hv Zv‡`i GKwÎZ nIqvi 

Ges Kvh©µg cwiPvjbvi †K›`Ö wn‡m‡e KvR KiZ
6

| 

gRbz kv‡ni †bZ…Z¡, hv GKwU mywd ZwiKvi g‡a¨ †cÖvw_Z wQj, Zv Ava¨vwZ¥K KZ©…Z¡ Ges mvgwiK msMV‡bi GK Abb¨ 

mswgkÖY cÖ`vb K‡iwQj| GwU Zv‡K gzmwjg dwKi Ges wn›`z mbœ¨vmxmn wewfbœ wfbœ wfbœ †Mvôx‡K GKwU mvaviY cZvKvi 

wb‡P GKwÎZ Ki‡Z m¶g K‡i †Zv‡j| mzwd ZwiKvi we`¨gvb mvgvwRK †bUIqvK© Ges ag©xq cwiPq‡K Jcwb‡ewkK 

we‡ivax cÖwZ‡iv‡ai Rb¨ e¨envi Kiv n‡qwQj, hv HwZn¨evnx AwfRvZ ev K…lK we‡`Övn †_‡K GKwU ¯^Zš¿ c¨vUvb© ˆZwi 

K‡i| mywd Av‡`k¸wji HwZn¨MZfv‡e cÖwZwôZ Abzµg, Abzmvix‡`i (gzwi`) †bUIqvK© Ges †K› Ö̀ (LvbKvn) wQj| GB 

c‚e©-we`¨gvb, mzmsMwVZ AeKvVv‡gv, hv Ava¨vwZ¥K KZ©…‡Z¡i Dci wfwË K‡i M‡o D‡VwQj, Zv †fŠ‡MvwjKfv‡e wew”Qbœ 

AÂj Rz‡o GKwU e¨vcK mk¯¿ we‡`Övn mgš^q Kivi Rb¨ Ag‚j¨ wQj| GwU `ªæZ †hvMv‡hvM, Abzmvix‡`i c×wZMZ wb‡qvM 

Ges `¶ jwRw÷K mg_©b mnRZi K‡iwQj, hv GKwU weï× ag©wbi‡c¶ ev A¨vW-nK Av‡›`vj‡bi Afve n‡Z cviZ| 

Dciš‘, gRbz kv‡ni †bZ…‡Z¡i Ava¨vwZ¥K gvÎv m¤¢eZ wewfbœ AskMÖnYKvix‡`i g‡a¨ D‡Ïk¨ Ges H‡K¨i GKwU kw³kvjx 

Abzf‚wZ RvwM‡q Zz‡jwQj, hv ¯’vbxq ev ag©xq cv_©K¨‡K AwZµg K‡i GKwU mvaviY kÎzi weiæ‡× GKwÎZ n‡Z mvnvh¨ 

K‡iwQj| 

2.2. we‡`Öv‡ni msMVK wn‡m‡e Zvui f‚wgKv 

gRbz kvn wQ‡jb dwKi-mbœ¨vmx we‡`Öv‡ni cÖavb bvqK I msMVK| Zvui `‚i`k©x †bZ…‡Z¡ dwKi I mbœ¨vmxiv evsjvi wewfbœ 

AÂ‡j weÖwUk‡`i weiæ‡× mk¯¿ cÖwZ‡iva M‡o †Zv‡jb
 4

| Zvui cvkvcvwk †PivM Avjx kvn, gzmv kvn, fevbx cvVK, †`ex 

†PŠazivbx, ZvRkvn, civMj kvn, †mvenvb kvn, Kig kvn cÖgz‡Li g‡Zv ¸iæZ¡c‚Y© e¨w³ivI GB Av‡›`vj‡bi m‡½ 

mwµqfv‡e hz³ wQ‡jb, hv we‡`Öv‡ni e¨vcKZv I kw³ e…w× K‡i
 6

| 

gRbz kvn †Kej GKRb mvgwiK †bZv wQ‡jb bv, wZwb ivR‰bwZKfv‡eI AZ¨šÍ m‡PZb wQ‡jb Ges weÖwUk‡`i‡K evsjvi 

ewnivMZ Rei`LjKvix kw³ wn‡m‡e we‡ePbv Ki‡Zb
5

| Zvui ivR‰bwZK ‚̀i`wk©Zvi GKwU cÖK…ó D`vniY n‡jv bv‡Uv‡ii 

kw³kvjx Rwg`vi ivYx fevbxi wbKU Zvui †jLv cÎ| wZwb weÖwUk‡`i weiæ‡× we`¨gvb ¶gZv KvVv‡gv‡K Kv‡R jvMv‡Z 

†P‡qwQ‡jb, hv Bw½Z †`q †h we‡`Övn †Kej GKwU wew”Qbœ ag©xq we‡`Övn wQj bv, eis GKwU cwikxwjZ ivR‰bwZK 

Av‡›`vjb wQj hv Jcwb‡ewkK c‚e©eZ©x k…•Ljv czbiæ×vi Ki‡Z ev AšÍZ †KŠkjMZ Askx`vwi‡Z¡i gva¨‡g bZzb kvmb‡K 

cÖwZnZ Ki‡Z †P‡qwQj| ivYx fevbxi g‡Zv GKRb cÖfvekvjx ¯’vbxq kvm‡Ki Kv‡Q Av‡e`b K‡i, gRbz kvn gzNj 

KZ©…‡Z¡i cZb Ges †Kv¤úvwbi DÌv‡bi Øviv m…ó ivR‰bwZK k‚b¨Zv c‚i‡Yi †Póv K‡iwQ‡jb, hv Zv‡K Jcwb‡ewkK we‡ivax 

msMÖv‡gi GKRb `‚i`k©x †bZv wn‡m‡e cÖwZwôZ K‡i| 
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3. dwKi-mbœ¨vmx we‡`Öv‡ni KviYmg‚n 

3.1. †Kv¤úvwbi A_©‰bwZK, mvgvwRK I ag©xq AZ¨vPvi 

B÷ BwÛqv †Kv¤úvwbi A_©‰bwZK, mvgvwRK Ges ag©xq AZ¨vPvi wQj dwKi-mbœ¨vmx we‡`Öv‡ni g‚j KviY| 1757 mv‡ji 

ci evsjvi A_©bxwZ, mvgvwRK KvVv‡gv I ivóÖ e¨e¯’vq †Kv¤úvwbi e¨vcK n¯Í‡¶c Ges bZzb bZzb e¨e ’̄v cÖeZ©b G‡`‡ki 

wewfbœ †kÖYxi Awaevmx‡`i wPivPwiZ AwaKvi I mz‡hv‡M gvivZ¥K AvNvZ nv‡b
1

| †Kv¤úvwb KZ©…K jv‡LivR m¤úwË (Kinxb 

f‚wg) ev‡RqvßKiY Ges beve KZ©…K dwKi-mbœ¨vmx‡`i cÖ`Ë HwZn¨evnx Abz`vb eÜ K‡i †`Iqv nq, hv mivmwi Zv‡`i 

RxweKvq AvNvZ nv‡b Ges Zv‡`i‡K we‡`Öv‡ni c‡_ †V‡j †`q
1

| 

‡Kv¤úvwb kvm‡bi c‚‡e© dwKi I mbœ¨vmx‡`i Kvh©Kjvc wQj gz³ I ¯^vaxb| wKš‘ †Kv¤úvwb kvm‡bi ïiæ †_‡KB Zv‡`i 

¯^vaxb MwZwewa Ges wewfbœ ag©xq Abzôv‡b AskMÖn‡Y evav †`Iqv nq| Zx_©hvÎvq wb‡lavÁv Av‡ivc Kiv nq Ges c‡i 

AvBb K‡i GB wb‡lavÁv `…p Kiv nq
1

| Zv‡`i wPivPwiZ wf¶v msMÖ‡ni A_©‰bwZK AwaKviI niY Kiv nq, hv Zv‡`i 

Rxebavi‡Yi cÖavb Drm wQj| †Kv¤úvwb Zv‡`i GB `vb MÖnY‡K 'Rbmvavi‡Yi wbKU †_‡K Abbz‡gvw`Z A_© Av`vq' e‡j 

g‡b KiZ Ges Gi Dci wb‡lavÁv Rvwi K‡i
1

| weÖwUk‡`i GB ai‡bi c`‡¶c, †hLv‡b Zviv HwZn¨evnx ag©xq Abzkxjb‡K 

(‡hgb `vb MÖnY) 'Abbz‡gvw`Z msMÖn' wn‡m‡e †`‡L‡Q, Zv GKwU †gŠwjK mvs¯‹…wZK I cÖkvmwbK msNvZ‡K Zz‡j a‡i| 

GwU †Kej ivR¯^ Av`v‡qi welq wQj bv; GwU GKwU bZzb, we‡`kx AvBwb I A_©‰bwZK e¨e¯’v Pvwc‡q †`Iqvi †Póv wQj| 

hv we`¨gvb mvgvwRK ixwZbxwZ Ges ag©xq ¯^vaxbZv‡K D‡c¶v K‡iwQj, hvi d‡j RbmsL¨vi GKwU D‡jøL‡hvM¨ Ask 

wew”Qbœ n‡q c‡owQj Ges e¨vcK Am‡šÍvl ˆZwi n‡q wQj| 

3.2. `zwf©¶ I K…lK‡`i `z`©kv 

1770 mv‡ji fqven `zwf©¶, hv wQqvË‡ii gš^šÍi bv‡g cwiwPZ, evsjvi GK-Z…Zxqvsk RbmsL¨v (cÖvq GK †KvwU gvbzl) 

†K‡o †bq| GB gvbweK wech©q Ges Avev`x Rwgi †ewkifvM dmjk‚b¨ n‡q cov cwiw¯’wZ‡K AviI RwUj K‡i †Zv‡j
5

| 

GB Pig `z`©kv dwKi-mbœ¨vmx we‡`Öv‡ni Ab¨Zg cÖavb KviY wQj, KviY GwU mvaviY gvbz‡li Rxeb‡K `zwe©ln K‡i †Zv‡j 

Ges Zv‡`i g‡a¨ e¨vcK †¶vf m…wó K‡i| †Kv¤úvwb KZ©…K cÖewZ©Z bZzb f‚wg ivR¯^ bxwZi Aax‡b K…lK‡kÖYxI 

gvivZ¥Kfv‡e wech©¯Í n‡q c‡owQj| GB A_©‰bwZK wbcxo‡bi Kvi‡Y Zviv dwKi-mbœ¨vmx‡`i Av‡›`vj‡b ¯^Ztù‚Z© mg_©b 

Rvbvq Ges Zv‡`i mv‡_ GKvZ¥Zv †NvlYv K‡i
6

| 

A_©‰bwZK †kvlY (ivR¯^ e…w×, jv‡LivR m¤úwË ev‡RqvßKiY), ag©xq n¯Í‡¶c Ges weaŸsmx `zwf©‡¶i GB mswgkÖY e¨vcK 

we‡`Öv‡ni Rb¨ GKwU Dchz³ cwiw¯’wZ ˆZwi K‡iwQj| `zwf©¶, we‡kl K‡i, GKwU AbzNUK wn‡m‡e KvR K‡iwQj, hv 
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we`¨gvb Awf‡hvM¸wj‡K mwµq mk¯¿ cÖwZ‡iv‡a iƒcvšÍwiZ K‡i| GwU dwKi I mbœ¨vmx‡`i HwZn¨evnx mnvqZv e¨e¯’v‡K 

mivmwi cÖfvweZ K‡i Ges mvaviY RbMY‡K Pig nZvkvq †V‡j †`q| GB cwiw¯’wZ †`Lvq †h Kxfv‡e cwi‡ekMZ I 

A_©‰bwZK wech©q ivR‰bwZK Aw¯’iZv evov‡Z cv‡i Ges wewfbœ mvgvwRK †Mvôx‡K GKwÎZ Ki‡Z cv‡i| 

QK - dwKi-mbœ¨vmx we‡`Öv‡ni KviYmg‚n 

KviY we¯ÍvwiZ e¨L¨v cÖfve 

‡Kv¤úvwbi 

A_©‰bwZK †kvlY 

B÷ BwÛqv †Kv¤úvwbi D”P ivR¯^ Av`vq, †`kxq 

e¨emvqx‡`i RxweKv niY, Ges evsjvi abm¤ú` 

Bsj¨v‡Û cvPvi Kivi bxwZ | 

dwKi-mbœ¨vmx‡`i wPivPwiZ Av‡qi 

Drm eÜ, K…lK‡`i `z`©kv e…w× | 

jv‡LivR m¤úwË 

ev‡RqvßKiY 

‡Kv¤úvwb KZ©…K Kinxb f‚wg (jv‡LivR) ev‡Rqvß Kiv 

Ges beve KZ©…K dwKi-mbœ¨vmx‡`i cÖ`Ë HwZn¨evnx 

Abz`vb eÜ K‡i †`Iqv | 

ag©xq AwaKvi niY, HwZn¨evnx 

RxebhvÎvq AvNvZ, e¨vcK Am‡šÍvl 

m…wó |  

¯^vaxb Kvh©Kjv‡c 

evav 

dwKi I mbœ¨vmx‡`i wPivPwiZ ¯^vaxb MwZwewa I ag©xq 

Zx_©hvÎvq wb‡lavÁv Av‡ivc Ges AvBb K‡i GB 

wb‡lavÁv Kvh©Ki Kiv| 

ag©xq AwaKvi niY, HwZn¨evnx 

RxebhvÎvq AvNvZ, e¨vcK Am‡šÍvl 

m…wó| 

ag©xq AwaKvi 

niY 

ag©xq Abzôv‡b AskMÖn‡Y evav Ges wf¶v msMÖ‡ni 

wPivPwiZ A_©‰bwZK AwaKvi evwZj Kiv, hv Zv‡`i 

Rxebavi‡Yi cÖavb Drm wQj| 

ag©xq AwaKvi niY, HwZn¨evnx 

RxebhvÎvq AvNvZ, e¨vcK Am‡šÍvl 

m…wó| 

1770 mv‡ji 

`zwf©¶ (wQqvË‡ii 

gš^šÍi) 

‡Kv¤úvwbi bxwZi Kvi‡Y m…ó I ewa©Z GB fqven `zwf©‡¶ 

evsjvi GK-Z…Zxqvsk RbmsL¨v cÖvY nvivq, hv mvaviY 

gvbz‡li Pig `z`©kv m…wó K‡i| 

A_©‰bwZK msKU ZxeÖZi, dwKi-

mbœ¨vmx I K…lK‡`i we‡`Öv‡n AskMÖnY 

e…w×, Rb‡¶v‡fi P‚ovšÍ iƒc| 

K…lK‡`i `z`©kv ‡Kv¤úvwbi bZzb f‚wg ivR¯^ bxwZi Kvi‡Y K…lK‡kÖYxi 

Ici Av‡ivwcZ AwZwi³ Kifvi I †kvlY, hvi d‡j 

Zviv dwKi-mbœ¨vmx Av‡›`vj‡b ¯^Ztù‚Z©fv‡e †hvM`vb 

K‡i| 

A_©‰bwZK msKU ZxeÖZi, dwKi-

mbœ¨vmx I K…lK‡`i we‡`Öv‡n AskMÖnY 

e…w×, Rb‡¶v‡fi P‚ovšÍ iƒc| 
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4. gRbz kv‡ni †bZ…‡Z¡ we‡`Öv‡ni we¯Ívi I Kvh©µg 

4.1. cÖv_wgK cÖwZ‡iva I e·v‡ii hz‡× AskMÖnY 

1760 mv‡j gRbz kv‡ni †bZ…‡Z¡ evsjvq Bs‡iR‡`i weiæ‡× dwKi we‡`Öv‡ni m‚Pbv nq, hv wQj weÖwUk kvm‡bi weiæ‡× 

cÖ_g w`‡Ki msMwVZ cÖwZ‡iva 
7

| 1764 mv‡ji e·v‡ii hz‡× gxi Kvwmg Bs‡iR‡`i weiæ‡× dwKi-mbœ¨vmx‡`i mg_©b 

Kvgbv K‡ib| dwKi-mbœ¨vmxMY gxi Kvwm‡gi c‡¶ hz×I K‡ib, hv Bs‡iR‡`i weiæ‡× Zv‡`i cÖv_wgK mvgwiK m¤ú…³Zvi 

cÖgvY
4

| hw`I gxi Kvwmg GB hz‡× civwRZ nb, dwKi-mbœ¨vmxMY Zv‡`i Av‡›`vjb Pvwj‡q †h‡Z _v‡Kb, hv Zv‡`i `…p 

msK‡íi Bw½Z †`q
4

| dwKi-mbœ¨vmx‡`i e·v‡ii hz‡× AskMÖnY Zv‡`i weÖwUk‡`i GKwU mvaviY kÎz wn‡m‡e cÖv_wgK 

¯^xK…wZ Ges Zv‡`i weiæ‡× cÖwZwôZ ¶gZv (‡hgb gxi Kvwmg) Gi mv‡_ †RvUe× nIqvi B”Qv‡K wb‡`©k K‡i| GwU 

cÖwZ‡iv‡ai GKwU †KŠkjMZ, †Kej cÖwZwµqvkxj bq, c×wZi Bw½Z †`q, GgbwK hw` †RvU †kl ch©šÍ e¨_©I nq| 

4.2. evsjvi wewfbœ AÂ‡j we‡`Öv‡ni cÖmvi 

gRbz kv‡ni `‚i`k©x †bZ…‡Z¡ dwKiMY ivRkvnx, e¸ov, cvebv, isczi, w`bvRczi, XvKvq Bs‡iR we‡ivax ZrciZv ïiæ 

K‡ib| GB Av‡›`vjb `ªæZ evsjvi DËi I c‚e©vÂ‡ji wewfbœ †Rjvq Qwo‡q c‡o
 4

| 1763 mvj †_‡K 1800 mvj ch©šÍ 

XvKv, ewikvj, e¸ov, gqgbwmsn, isczi, gzwk©`vev`, gvj`n, w`bvRczi, ivRkvnx, RjcvB¸wo, cywY©qv, Kywgjøv, PÆMÖvg, 

ea©gvb, exif‚g, †gw`bxczi I h‡kvi †Rjvq dwKi-mbœ¨vmx‡`i Avµg‡Yi ZxeÖZv gvivZ¥K wQj Ges Zv cÖvq Ae¨vnZfv‡e 

P‡j| GB e¨vcK †fŠ‡MvwjK we¯Ívi we‡`Öv‡ni msMwVZ cÖK…wZ Ges e¨vcK RbwcÖq mg_©‡bi Bw½Z †`q
7

| we‡`Öv‡ni e¨vcK 

†fŠ‡MvwjK we¯Ívi Ges `xN©¯’vqx cÖK…wZ GKwU mzmsMwVZ †bUIqvK© Ges e¨vcK Rbmg_©‡bi Bw½Z †`q, hv wew”Qbœ `m z̈Zvi 

NUbvi cwie‡Z© weÖwUk KZ©…‡Z¡i cÖwZ GKwU e¨vcKwfwËK, msMwVZ Ges †UKmB P¨v‡jÄ cÖgvY K‡i| GwU Jcwb‡ewkK 

AvL¨vb‡K mivmwi P¨v‡jÄ K‡i| 

4.3. ¸iæZ¡c‚Y© msNl© I Bs‡iR evwnbxi ¶q¶wZ 

dwKi-mbœ¨vmxiv Bs‡iR evwnbxi weiæ‡× GKvwaK ¸iæZ¡c‚Y© msN‡l© wjß nq Ges Zv‡`i e¨vcK ¶q¶wZ mvab K‡i| 

1763-1764 mv‡j dwKi we‡`Övnxiv ewikvj Ges XvKvq Bs‡iR‡`i †Kv¤úvwbi KzwV AvµgY K‡i `Lj K‡i †bq| 

ivRkvnxi ivgczi †evqvwjqvq B÷ BwÛqv †Kv¤úvwbi evwYR¨ KzwVI AvµgY Kiv nq, hv †Kej evRvi wQj bv, A‡¯¿i 

‡KjøvI wQj
7

| 1771 mv‡j gRbz kv‡ni †bZ…‡Z¡ AvovB nvRvi we‡`Övnx ˆmb¨ (dwKi) weivU Bs‡iR evwnbxi m‡½ hz‡× 

civ¯Í n‡j wZwb e¸ovi gnv¯’vbM‡oi mziw¶Z `z‡M© AvkÖq †bb
7

| GKB eQi, e¸ovi †NvovNv‡U dwKi †bZv gRbz kvni 

evwnbxi mv‡_ weÖwUk evwnbxi msN‡l© cÖvq 150 Rb dwKi †hv×v knx` nb
 5

| 
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1772 mv‡ji 30 Rzb iscz‡ii k¨vgM‡Ä 1500 dwKi we‡ Ö̀vnx Rgv‡qZ nb| K¨v‡Þb Ugvm GK`j ˆmb¨ wb‡q Zvu‡`i 

`gb Ki‡Z G‡j hz‡× †Kv¤úvwbi ˆmb¨iv civwRZ nq Ges K¨v‡Þb Ugvm wbnZ nb, hv weÖwUk‡`i Rb¨ GKwU eo av°v 

wQj
7

| 1773 mv‡ji gvP© gv‡m XvKvq dwKi-mbœ¨vmx‡`i me©e…nr AvµgY cwiPvwjZ nq, †hLv‡b `je× Avµg‡Y weÖwUk 

†mbv-m`©vi K¨v‡Þb GWIqvW©‡K nZ¨v Kiv nq
5

| 1776 mv‡ji 14 b‡f¤̂i GKwU Bs‡iR ˆmb¨`‡ji m‡½ gRbz kv‡ni 

evwnbxi cÖPÐ hz× nq, †hLv‡b Bs‡iR †mbvcwZ †jd‡U‡b›U ievU©mb ¸wji AvNv‡Z cy½ nb Ges Bs‡iR evwnbxi e¨vcK 

¶q¶wZ nq
5

| weÖwUk evwnbxi weiæ‡× evievi mvdj¨, hvi g‡a¨ weÖwUk K¨v‡Þb‡`i nZ¨v Ges Kg©KZ©v‡`i ¸iæZi AvnZ 

Kiv AšÍf©z³, Zv dwKi-mbœ¨vmx we‡`Övnx‡`i mvgwiK Kvh©KvwiZv Ges msKí‡K Zz‡j a‡i| GwU Dcwb‡ekev`x weeiY Øviv 

cÖvqkB cÖPvwiZ AmsMwVZ '`m¨z'‡`i aviYv‡K mivmwi LÐb K‡i Ges cÖhzw³MZfv‡e D”PZi Jcwb‡ewkK †mbvevwnbxi 

Dci D‡jøL‡hvM¨ ¶wZ mva‡bi Zv‡`i m¶gZv‡K Zz‡j a‡i| 

4.4. ivR‰bwZK `‚i`wk©Zv: ivYx fevbxi wbKU cÎ 

gRbz kvn †Kej GKRb mvgwiK †bZv wQ‡jb bv, wZwb ivR‰bwZKfv‡eI AZ¨šÍ m‡PZb wQ‡jb Ges weÖwUk‡`i‡K evsjvi 

ewnivMZ Rei`LjKvix kw³ wn‡m‡e we‡ePbv Ki‡Zb
 5

| Zvui ivR‰bwZK ̀ ‚i`wk©Zvi GKwU cÖK…ó D`vniY n‡jv bv‡Uv‡ii 

kw³kvjx Rwg`vi ivYx fevbxi wbKU Zvui †jLv cÎ| GB c‡Î wZwb weÖwUk‡`i AZ¨vPv‡ii cÖwZKvi †P‡q ivYx‡K †`‡ki 

cÖK…Z kvmK e‡j dwKi‡`i c¶ †_‡K ¯^xK…wZ †`b
 5

| GwU Zvui GKwU †KŠkjMZ c`‡¶c wQj, hv weÖwUk kvm‡bi weiæ‡× 

GKwU e…nËi †`kxq †RvU MV‡bi m¤¢vebv‡K Bw½Z K‡i| gRbz kv‡ni GB c`‡¶c Zvi ivR‰bwZK ev¯Íeev` Ges ̂ eaZvi 

cÖwZ Zvi AvMÖn‡K D‡b¥vPb K‡i| wZwb weÖwUk‡`i weiæ‡× we`¨gvb ¶gZv KvVv‡gv‡K Kv‡R jvMv‡Z †P‡qwQ‡jb, hv Bw½Z 

†`q †h we‡`Övn †Kej GKwU wew”Qbœ ag©xq we‡`Övn wQj bv, eis GKwU cwikxwjZ ivR‰bwZK Av‡›`vjb wQj hv Jcwb‡ewkK 

c‚e©eZ©x k…•Ljv czbiæ×vi Ki‡Z ev AšÍZ †KŠkjMZ Askx`vwi‡Z¡i gva¨‡g bZzb kvmb‡K cÖwZnZ Ki‡Z †P‡qwQj| ivYx 

fevbxi g‡Zv GKRb cÖfvekvjx ¯’vbxq kvm‡Ki Kv‡Q Av‡e`b K‡i, gRbz kvn gzNj KZ©…‡Z¡i cZb Ges †Kv¤úvwbi 

DÌv‡bi Øviv m…ó ivR‰bwZK k‚b¨Zv c‚i‡Yi †Póv K‡iwQ‡jb| hv Zv‡K Jcwb‡ewkK we‡ivax msMÖv‡gi GKRb `‚i`k©x 

†bZv wn‡m‡e cÖwZwôZ K‡i| 

4.5. Rvgvjczi AÂ‡j dwKi we‡`Öv‡ni mswkøóZv  

dwKi we‡`Övn evsjvi GKwU wekvj †fŠ‡MvwjK AÂ‡j Qwo‡q c‡owQj, hvi g‡a¨ e…nËi gqgbwmsn AÂj GKwU ¸iæZ¡c‚Y© 

†K›`Ö wQj | Rvgvjczi, HwZnvwmKfv‡e e…nËi gqgbwmsn †Rjvi GKwU Awe‡”Q`¨ Ask nIqvq, GB we‡`Öv‡ni cÖfve 

†_‡K gz³ wQj bv| gRbz kvn 1777 †_‡K 1786 mvj ch©šÍ isczi, ivRkvnx, w`bvRczi I gqgbwmsn †Rjvq Bs‡iR‡`i 
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m‡½ eû msN‡l© wjß nb
12

| Zvui †kl Rxe‡bi Ab¨Zg ¸iæZ¡c‚Y© Awfhvb I civRq  gqgbwms‡ni Kv‡jk¦i GjvKvq N‡U, 

hv GB AÂ‡ji mv‡_ we‡`Öv‡ni Mfxi mswk­óZv cÖgvY K‡i | 

Rvgvjcz‡ii wbKUeZ©x †kiczi ciMbvq (hv HwZnvwmKfv‡e e…nËi gqgbwms‡ni Ask wQj I GLb GKwU ¯^Zš¿ †Rjv) 

Iqv‡ib †nw÷s‡mi mgq †_‡K jW© KY©Iqvwj‡ki mgq ch©šÍ dwKi I mbœ¨vmx‡`i †bZ…‡Z¡ B÷ BwÛqv †Kv¤úvwb I 

Rwg`vi‡`i weiæ‡× we‡`Övn msNwUZ nq
13

| GB mgq dwKi I cvMjcš’x †bZv wUcz kvn K¨v‡Þb Ugvm‡K nZ¨v K‡i 

†kicz‡i evsjvi cÖ_g ̄ ^vaxbZv †NvlYv K‡ib
 13

| hw`I wUcz kv‡ni cvMjcš’x we‡`Övn dwKi-mbœ¨vmx we‡`Övn †_‡K wfbœ wQj, 

GwU e…nËi gqgbwmsn AÂ‡j (hvi Ask Rvgvjczi) weÖwUk we‡ivax K…lK Am‡šÍv‡li avivevwnKZv Ges ’̄vbxq cÖwZ‡iv‡ai 

GKwU we¯Í…Z wPÎ Zz‡j a‡i
13

| GQvov Rvgvjcz‡ii GKwU _vbvi bvg gv`viMÄ dwKi we‡ Ö̀v‡ni gv`vix ZwiKvi bv‡g 

bvgKiY Kiv nq| gv`viM‡Ä dwKi gRbz kv‡ni GKwU eo Av¯Ívbv wQj | †mLvb †_‡K dwKi Av‡›`vjb cwiPvjbv Kiv 

nZ |  

QK -dwKi-mbœ¨vmx we‡`Öv‡ni cÖavb NUbv I mgqKvj 

mvj NUbv Zvrch©  m‚Î 

1760 gRbz kv‡ni †bZ…‡Z¡ dwKi we‡`Övn ïiæ| weÖwUk kvm‡bi weiæ‡× cÖv_wgK mk¯¿ cÖwZ‡iva| 7 

1763 we‡`Övn c‚Y©v½ iƒc †bq I †Rvi`vi nq; 

fevbx cvV‡Ki †bZ…‡Z¡ mbœ¨vmxiv †hvM 

†`b| 

wn›`z mbœ¨vmx I gzmwjg dwKi‡`i HK¨e× 

Av‡›`vjb| 

6 

1763-1764 dwKi we‡`Övnxiv ewikvj I XvKvq 

†Kv¤úvwbi KzwV `Lj K‡i| 

weÖwUk evwYwR¨K ¯^v‡_© mivmwi AvNvZ|  7 

1764 e·v‡ii hz‡× gxi Kvwm‡gi c‡¶ dwKi-

mbœ¨vmx‡`i AskMÖnY| 

weÖwUk we‡ivax e…nËi ivR‰bwZK msNv‡Z dwKi‡`i 

m¤ú…³Zv| 

4  

1771 

(‡deÖzqvix) 

XvKvi ¯’vbxq cÖkvmb cÖvq Aeiæ× n‡q 

c‡o| 

we‡`Övnx‡`i µgea©gvb Pvc| 7 

1771 (gvP© 

28) 

GK hz‡×i gva¨‡g dwKi-mbœ¨vmxi nvZ 

†_‡K XvKv gz³ nq| 

weÖwUk‡`i Rb¨ GKwU mvgwqK ¯^w¯Í| 7 
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1771 e¸ovi †NvovNv‡U weÖwUk evwnbxi mv‡_ 

msN‡l© 150 Rb dwKi †hv×v knx`| 

weÖwUk `gbbxwZi ZxeÖZv I dwKi‡`i AvZ¥Z¨vM| 5 

1772 

(Rvbzqvix) 

bv‡Uvi AÂ‡j gRbz kv‡ni †bZ…‡Z¡ 

we‡`Övnxiv mwµq n‡q I‡Vb| 

we‡`Öv‡ni czbiæ¾xeb I AvÂwjK we¯Ívi| 7 

1772 (Rzb 

30) 

iscz‡ii k¨vgM‡Ä K¨v‡Þb Ugvm wbnZ 

nb| 

weÖwUk mvgwiK Kg©KZ©v‡`i Dci we‡`Övnx‡`i mdj 

AvµgY| 

7 

1773 (gvP©) XvKvq dwKi-mbœ¨vmx‡`i me©e…nr 

Avµg‡Y K¨v‡Þb GWIqvW© wbnZ nb| 

we‡`Övnx‡`i µgea©gvb kw³ I weÖwUk‡`i 

¶q¶wZ| 

5 

1774 fzUv‡bi ivRvi m‡½ Bs‡iR‡`i Pzw³ 

nq| 

weÖwUk‡`i `gbbxwZi †KŠkjMZ we¯Ívi| 7 

1776 gRbz kvn e¸ov gnv¯’vbM‡o GKwU `zM© 

wbg©vY K‡ib| 

we‡`Öv‡ni mvgwiK †KŠkjMZ DbœwZ| 7 

1776 

(b‡f¤̂i 14) 

Bs‡iR †mbvcwZ †jd‡U‡b›U ievU©mb 

¸wji AvNv‡Z cy½ nb| 

weÖwUk evwnbxi Dci we‡`Övnx‡`i Kvh©Ki AvµgY| 5 

1782-83 iscz‡ii cÖRvwe‡`Öv‡n dwKi I 

mbœ¨vmx‡`i AskMÖnY| 

dwKi-mbœ¨vmx Av‡›`vj‡bi RbwfwË I K…lK‡`i 

mv‡_ msnwZ| 

5 

1786 

(wW‡m¤̂i 29) 

Kv‡jk¦i bvgK ¯’v‡b gRbz kvn Bs‡iR 

evwnbxi m¤§zLxb nb Ges gvivZ¥Kfv‡e 

AvnZ nb| 

we‡`Öv‡ni cÖavb †bZvi Dci weÖwUk‡`i Pvc| 5 

1787 

(Rvbzqvix) 

dwKi we‡`Öv‡ni bvqK gRbz kv‡ni 

Kg©gq Rxe‡bi Aemvb N‡U| 

dwKi-mbœ¨vmx we‡`Öv‡ni ZxeÖZv nÖvm| 5 

1800 gRbz kv‡ni wkl¨‡`i †bZ…‡Z¡ 

†Qv‡UvLv‡Uv msN‡l©i mgvwß N‡U| 

we‡`Öv‡ni `xN©¯’vqx cÖfve I avivevwnK cÖwZ‡iva|  5 
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5. we‡`Öv‡ni †KŠkj I c×wZ: †Mwijv hz× 

5.1. A¯¿k ¿̄ I im` cwienb 

dwKi-mbœ¨vmx we‡`Övnxiv Zv‡`i hz‡× †Kej HwZn¨evnx A¯¿k¯¿B bq, eis Zzjbvg‚jKfv‡e DbœZ mvgwiK miÄvgI e¨envi 

KiZ| Zviv Zievwi, ek©v, ejøg, e›`z‡Ki cvkvcvwk AwMœ wb‡¶cK hš¿, 'nvIqvB' (GK ai‡bi i‡KU) Ges 'N‚Y©vqgvb 

Kvgvb' e¨envi KiZ
6

| GB ai‡bi A‡¯¿i e¨envi Zv‡`i mvgwiK m¶gZvi Bw½Z †`q| hz‡×i mgq Lv`¨ I Ab¨vb¨ 

cÖ‡qvRbxq `Öe¨mvgMÖx, hz×v¯¿ Ges †Mvjveviæ` cwien‡Yi Rb¨ DU e¨envi Kiv n‡Zv, hv Zv‡`i im` mieiv‡ni †¶‡Î 

GKwU Kvh©Ki e¨e¯’v wQj Ges Zv‡`i MwZkxjZv eRvq ivL‡Z mvnvh¨ KiZ
6

| 'nvIqvB' (i‡KU) Ges 'N‚Y©vqgvb Kvgvb'
 

6

 Gi g‡Zv DbœZ A‡¯¿i e¨envi Bw½Z †`q †h we‡`Övnxiv †Kej Avw`g miÄvg w`‡q mw¾Z wQj bv| eis Zv‡`i 

Zzjbvg‚jKfv‡e cwikxwjZ mvgwiK cÖhzw³‡Z cÖ‡ekvwaKvi wQj ev Zviv wb‡RivB GwU ˆZwi K‡iwQj| GwU 'cðv`c`' ev 

'AmsMwVZ' we‡`Övnx‡`i MZvbzMwZK aviYv‡K P¨v‡jÄ K‡i Ges mvgwiK cwikxjb I D™¢vebx ¶gZvi GKwU wbw`©ó gvÎv‡K 

wb‡`©k K‡i| 

5.2. Avµg‡Yi j¶¨e¯Íz I iYbxwZ 

we‡`Övnx‡`i Avµg‡Yi cÖavb j¶¨¯’j wQj B÷ BwÛqv †Kv¤úvwbi KzwV (evwYwR¨K I mvgwiK †K›`Ö), Bs‡iR kvm‡Ki 

AbzMZ Rwg`vi‡`i KvPvwi (f‚wg ivR¯^ Av`v‡qi Kvh©vjq) Ges Rwg`vwi Avgjv‡`i Avevm¯’j| GB j¶¨e¯Íz wbe©vPb Zv‡`i 

mzwbw`©ó ivR‰bwZK D‡Ïk¨‡K cÖwZdwjZ K‡i
1

| Zviv Rwg`vi‡`i evwo, KvQvwi I †Kv¤úvwbi KzwV AvµgY K‡i Zv‡`i 

Dci Pvc m…wó KiZ| Jcwb‡ewkK ivóÖe¨e¯’v cÖwZôvq †`kxq mn‡hvMx‡`i (‡hgb Rwg`vi, bv‡qe-‡Mvg¯Ív, †`kxq †ewbqv) 

kÎy wn‡m‡e MY¨ K‡i Zv‡`i Ici AvµgYvZ¥K ZrciZv Pvjv‡bv n‡Zv| †Kv¤úvwbi ißvwb evwY‡R¨i mn‡hvMx †`kxq 

†ewbqv‡`i †bŠKv AvµgY, ˆmb¨evwnbxi im` cwienb eÜ Kiv Ges †hvMv‡hv‡M evuav m…wó KivI Zv‡`i iYbxwZi ¸iæZ¡c‚Y© 

Ask wQj
 1

| 

we‡`Övnxiv Kvh©Kifv‡e †Mwijv iY-c×wZ Aej¤^b KiZ, hv †Kv¤úvwbi Kg©KZ©v‡`i AZ¨šÍ DwØMœ K‡i †Zv‡j
6

| Zv‡`i 

†KŠk‡ji g‡a¨ wQj kÎz‡K Pg‡K †`Iqv I cÖZviYv Kiv, iv‡Îi AÜKv‡i KvR Kiv, GKB ¯’v‡b evievi KvR bv K‡i 

MwZkxjZv eRvq ivLv, Ges hLb kÎz AwaK kw³kvjx ZLb m¤§zLhz× Gwo‡q hvIqv
11

| GB †Mwijv †KŠkj `g‡bi Rb¨ 

Iqv‡ib †nw÷sm K‡Vvi bxwZ MÖnY K‡ib| wZwb dwKi ev mbœ¨vmx‡`i †Kv‡bv cÖKvi A¯¿ enb Kivi Dci wb‡lavÁv Av‡ivc 

K‡ib Ges †h‡Kv‡bv we‡`Övn K‡Vvi nv‡Z `g‡bi †NvlYv †`b| GB `gb bxwZ mvaviY gvbzl I we‡`Övnx‡`i †¶vf AviI 

evwo‡q †Zv‡j
10

| †Kv¤úvwb m¤ú`, mn‡hvMx Rwg`vi Ges mieivn jvBb¸wj‡K †KŠkjMZfv‡e j¶¨e¯Íz Kiv weÖwUk 



Government Ashek Mahmud College Journal  iwk` (2025) 
 

99 | P a g e  
 

A_©‰bwZK I cÖkvmwbK AeKvVv‡gvi GKwU ¯úó Ges cwikxwjZ †evSvcov‡K cÖ`k©b K‡i| GwU G‡jv‡g‡jv jzUcvU wQj 

bv eis Jcwb‡ewkK e¨e¯’v‡K cy½ Kivi GKwU mzwPwšÍZ cÖ‡Póv wQj, hv evsjvi weÖwUk kvm‡bi g‚j wfwË¸wj‡K `ze©j Kivi 

j‡¶¨ GKwU ivR‰bwZKfv‡e AbzcÖvwYZ †Mwijv †KŠkj‡K cÖKvk K‡i| 

6. gRbz kv‡ni †kl Rxeb  

6.1. AvnZ nIqv I g…Z¨z 

dwKi gRbz kv‡ni Kg©gq Rxe‡bi Aemvb N‡U 1787 mv‡ji Rvbzqvix gv‡m, wenv‡ii gvLbczi MÖv‡gi GK †Mvcb †Wiv‡Z
 

7

| Gi c‚‡e©, 1786 mv‡ji 29 wW‡m¤^i Kv‡jk¦i bvgK ¯’v‡b wZwb Bs‡iR evwnbxi m¤§zLxb nb Ges GB msN‡l© 

gvivZ¥Kfv‡e AvnZ nb
 7

| Zvui g…Z‡`n Zvui Rb¥f‚wg †gIqvu‡Z wb‡q wM‡q `vdb Kiv nq
 7

| gRbz kv‡ni g…Z¨z we‡`Övn‡K 

D‡jøL‡hvM¨fv‡e z̀e©j K‡i w`‡qwQj, hv `xN©¯’vqx RbwcÖq Av‡›`vjb¸wj‡K wUwK‡q ivLvi †¶‡Î K¨vwikg¨vwUK Ges 

†KŠkjMZ †bZ…‡Z¡i ¸iæZ¡c‚Y© f‚wgKv‡K Zz‡j a‡i- we‡kl K‡i GKwU AvbzôvwbK, cÖvwZôvwbK KvVv‡gvi Abzcw¯’wZ‡Z| 

Zvi g…Z¨z Ggb GKwU k‚b¨Zv ˆZwi K‡iwQj hv c‚iY Kiv KwVb wQj| 

6.2. Zvui wkl¨‡`i Øviv Av‡›`vj‡bi avivevwnKZv 

gRbz kv‡ni g…Z¨zi ci Zvui wkl¨ gzmv kvn, †PivM Avjx kvn, †mvenvb kvn, gv`vi eKm, Kwig kvn cÖgzL dwKi †bZv 

cÖvYcY †Póv K‡iI Bs‡iR‡`i m‡½ hz‡× Av‡Mi g‡Zv mvdj¨ AR©b Ki‡Z cv‡ibwb
5

| hw`I dwKi Av‡›`vj‡bi ZxeÖZv 

nÖvm cvq, 1800 wLÖ÷vã ch©šÍ †Qv‡UvLv‡Uv msNl© Ges cÖwZ‡iva ZrciZv PjwQ‡jv
5

, hv we‡`Öv‡ni Mfxi g‚j Ges Zvi 

wkl¨‡`i AwePj `…pZvi Bw½Z †`q| gRbz kv‡ni g…Z¨zi ci 1800 mvj ch©šÍ Zvi wkl¨‡`i Øviv we‡`Öv‡ni avivevwnKZv
5

 

Awf‡hvM¸wji MfxiZv Ges Av‡›`vj‡bi w¯’wZ¯’vcKZv cÖ`k©b K‡i| GwU Bw½Z †`q †h we‡`Övn †Kej GKwU e¨w³‡Z¡i 

Dcvmbv wQj bv eis Gi GKwU kw³kvjx Av`wk©K Ges RbwcÖq wfwË wQj |  

7. dwKi gRbz kvn I we‡`Öv‡ni HwZnvwmK Zvrch© 

7.1. weÖwUk we‡ivax cÖ_g ¯^vaxbZv msMÖv‡gi AMÖ`‚Z 

dwKi-mbœ¨vmx we‡`Övn‡K fviZe‡l©i cÖ_g weÖwUk-we‡ivax ¯^vaxbZv msMÖvg Ges cieZ©xKv‡j msMwVZ ¯^vaxbZv msMÖvg¸wji 

AMÖ`‚Z e‡j a‡i †bIqv hvq
5

| 1757 mv‡ji cjvkxi hz‡×i ci weÖwUk B÷ BwÛqv †Kv¤úvwbi nv‡Z LvRbv D‡Ëvj‡bi 

KZ©…Z¡ Zz‡j †`Iqvi ci m…ó e¨vcK †¶v‡fi GwUB wQj cÖ_g eo Ges `xN©¯’vqx cÖKvk
5

| dwKi-mbœ¨vmx we‡`Övn‡K ¯^vaxbZv 

Av‡›`vj‡bi 'AMÖ`‚Z' ev 'Drm' wn‡m‡e wPwýZ Kiv fviZxq BwZnv‡mi GKwU ¸iæZ¡c‚Y© czbte¨vL¨v| GwU cieZ©x, AviI 
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mzmsMwVZ RvZxqZvev`x Av‡›`vjb †_‡K g‡bv‡hvM mwi‡q cÖv_wgK Jcwb‡ewkK †kvl‡Yi weiæ‡× Zvr¶wYK Ges ¯^Ztù‚Z© 

RbwcÖq cÖwZ‡iv‡ai w`‡K wb‡q Av‡m, hv weÖwUk kvm‡bi ïiæ †_‡KB Jcwb‡ewkK we‡ivax msMÖv‡gi GKwU avivevwnK 

aviv‡K Zz‡j a‡i| GwU fviZxq RvZxqZvev‡`i cÖPwjZ KvjvbzµwgK aviYv‡K P¨v‡jÄ K‡i, hv cÖvqkB Gi m‚Pbvi A‡bK 

c‡i, mvaviYZ 1857 mv‡ji wmcvnx we‡`Övn ev cwðgv wkw¶Z AwfRvZ‡`i DÌv‡bi mv‡_ hz³ K‡i| GB cÖv_wgK, e¨vcK 

Ges mk¯¿ cÖwZ‡iva‡K ¯^xK…wZ w`‡q, HwZnvwmKiv ¯^xKvi K‡ib †h '¯^vaxbZv' ev 'we‡`kx kvm‡bi cÖwZ‡iva' Gi aviYv 

weÖwUk m¤cÖmvi‡Yi ïiæ †_‡KB we`¨gvb wQj Ges †Kej cieZ©x ezw×e…wËK ev ivR‰bwZK weKv‡ki dj wQj bv| 

7.2. RbM‡Yi cÖwZ‡iv‡a Abz‡cÖiYv 

AvcvZ e¨_© g‡b n‡jI dwKi we‡`ÖvnB wQj GB AÂ‡ji ̄ ^vaxbZvKvgx gvbzl‡`i Rb¨ GK Mfxi †cÖiYvi ̄ ’j| GB we‡`Öv‡ni 

¯§…wZ I exiZ¡ cieZ©xKv‡j Bs‡iR‡`i weiæ‡× evievi msNwUZ Ab¨vb¨ cÖwZ‡iva Av‡›`vjb Ges evOvwj RvwZi ¯^vaxbZv 

msMÖv‡g Abz‡cÖiYv wn‡m‡e KvR K‡i‡Q
7

| Gi P‚ovšÍ ̀ gb m‡Ë¡I, we‡`Öv‡ni DËivwaKvi fwel¨‡Zi cÖwZ‡iva Av‡›`vjb¸wji 

Rb¨ GKwU 'Abz‡cÖiYv' wnmv‡e Gi ̀ xN©‡gqv`x gb¯ÍvwË¡K Ges Av`wk©K cÖfve‡K Zz‡j a‡i| GgbwK hw` Zvr¶wYK mvgwiK 

ev ivR‰bwZK j¶¨¸wj c‚iY bv nq, ZezI cÖwZ‡iv‡ai KvRwU wb‡RB cÖwZ‡iv‡ai GKwU mw¤§wjZ ¯§…wZ‡Z Ae`vb iv‡L, 

hv we‡ivwaZvi GKwU g‡bvfve‡K DrmvwnZ K‡i hv cieZ©x cÖRb¥‡K cÖfvweZ K‡i| GwU HwZnvwmK cÖfv‡ei A-‰iwLK 

cÖK…wZ‡K Zz‡j a‡i, †hLv‡b GgbwK 'e¨_©Zv'¸wjiI Mfxi ̀ xN©‡gqv`x cwiYwZ _vK‡Z cv‡i, hv GKwU RvwZi AvZ¥wbqš¿‡Yi 

msMÖv‡gi fwel¨‡Zi MwZc_‡K AvKvi †`q| 

8. Dcmsnvi 

dwKi gRbz kv‡ni †bZ…‡Z¡ dwKi-mbœ¨vmx we‡`Övn wQj weÖwUk B÷ BwÛqv †Kv¤úvwbi Jcwb‡ewkK kvm‡bi weiæ‡× evsjvi 

RbM‡Yi cÖ_g w`‡Ki Ges `xN©¯’vqx mk¯¿ cÖwZ‡iva Av‡›`vjb¸wji g‡a¨ Ab¨Zg| GB Av‡›`vjb g‚jZ †Kv¤úvwbi 

A_©‰bwZK †kvlY, mvgvwRK n¯Í‡¶c Ges ag©xq wewawb‡l‡ai weiæ‡× msNwUZ n‡qwQj, hv mvaviY K…lK Ges dwKi-

mbœ¨vmx Dfq‡KB GKwÎZ K‡iwQj| gRbz kv‡ni ivR‰bwZK `‚i`wk©Zv, †Mwijv hz× †KŠkj Ges Zvui wkl¨‡`i Øviv 

Av‡›`vj‡bi avivevwnKZv GB we‡`Övn‡K HwZnvwmK †cÖ¶vc‡U AZ¨šÍ Zvrch©c‚Y© K‡i †Zv‡j| hw`I we‡`Övn †kl ch©šÍ ̀ gb 

Kiv nq Ges gRbz kv‡ni g…Z¨z‡Z Gi ZxeÖZv nÖvm cvq| GwU weÖwUk we‡ivax ̄ ^vaxbZv msMÖv‡gi GK ̧ iæZ¡c‚Y© Aa¨vq wn‡m‡e 

we‡ewPZ nq Ges cieZ©x cÖwZ‡iva Av‡›`vjb¸wji Rb¨ Abz‡cÖiYv wn‡m‡e KvR K‡i, hv evsjvi gvwU‡Z weÖwUk kvm‡bi 

weiæ‡× `xN©¯’vqx Rb‡iv‡li wfwË ¯’vcb K‡i| dwKi-mbœ¨vmx we‡`Öv‡ni GKwU e¨vcK we‡kølY †`Lvq †h cÖv_wgK 

Jcwb‡ewkK we‡ivax cÖwZ‡iva RwUj, eûgzLx Ges cÖvqkB A-HwZn¨evnx e¨w³Z¡‡`i Øviv cwiPvwjZ n‡qwQj| GwU GB 
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welqwU‡K Zz‡j a‡i †h weÖwUkiv ïiæ †_‡KB Zv‡`i KZ©…‡Z¡i cÖwZ D‡jøL‡hvM¨ P¨v‡j‡Äi gz‡LvgzwL n‡qwQj| ¯^vaxbZvi 

exR cÖvqkB mijxK…Z HwZnvwmK AvL¨v‡b ¯^xKvi Kivi †P‡q A‡bK Av‡M Ges AviI ‰ewPÎgq iƒ‡c ecb Kiv n‡qwQj| 
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The Directorate of Secondary and Higher Education (DSHE) in 

Bangladesh: A Comprehensive Analysis of its Evolution, 

Functions, and Enduring Challenges 
 

Professor Dr. Muhammad Azad Khan1 

 

Abstract: The Directorate of Secondary and Higher Education (DSHE) stands as the 

cornerstone of Bangladesh's post-primary education system. This article examines the 

DSHE's historical trajectory, from its colonial antecedents to its current form and key 

responsibilities. The DSHE has been instrumental in achieving significant milestones, 

particularly in expanding educational access and achieving gender parity at the secondary 

level. However, it grapples with persistent systemic and operational challenges. These 

include ensuring consistent educational quality and relevance, addressing teacher shortages 

and enhancing training efficacy, strengthening governance and combating corruption, 

bridging policy implementation gaps, managing resource constraints, and ensuring 

equitable outcomes across diverse student populations. As Bangladesh aims for a 

knowledge-based economy, DSHE's capacity to overcome these hurdles and effectively lead 

reforms in curriculum, pedagogy, and technological integration will be paramount. 

Sustained efforts focusing on good governance, capacity building, and equitable quality 

education are crucial for the country's future success and national development. 

 

1. Introduction 

The Directorate of Secondary and Higher Education (DSHE) is the primary government 

body in Bangladesh entrusted with the post-primary education sector. This encompasses 

secondary schools, higher secondary colleges, and tertiary-level colleges, including 

Madrashas, which provide religious education alongside general curricula¹. The sheer scale 

                                                
1 Director General, Directorate of Secondary & Higher Education 
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of its operations, overseeing approximately 29,569 institutions, 412,526 teachers, and 

13,840,164 students as of recent data, underscores the immense administrative and logistical 

complexities inherent in its mandate1. Effective management of such a network necessitates 

robust systems, substantial resources, and highly streamlined administrative processes. 

This research article aims to provide an in-depth, analytical exploration of the DSHE. It will 

meticulously trace its historical evolution from colonial-era administrative structures to its 

current national stature. The article will further dissect its complex organisational 

framework, delineate its diverse functions, evaluate its achievements in expanding 

educational access and fostering equity, and critically examine the multifaceted challenges 

that continue to impede its operational effectiveness and the overall quality of the education 

system it governs. The overarching objective is to offer a nuanced understanding of DSHE's 

pivotal role in shaping Bangladesh's educational landscape and its capacity to meet the 

evolving demands of the 21st century. 

2. The Genesis and Evolution of the Directorate: From Colonial Roots to National 

Mandate 

The Directorate of Secondary and Higher Education (DSHE) in its current form is a product 

of a long historical trajectory. The rudimentary structures of formal education administration 

in the region were laid by the East India Company and its missionaries. A more formalised 

approach began with the establishment of the General Committee of Public Instruction 

(GCPI) in 18242. 

A seminal development was Wood's Education Dispatch of 1854. This historic document 

proposed the creation of a Directorate of Public Instruction (DPI) in each province of British 

India, which would eventually become DSHE. The Indian University Commission of 1904, 

for example, led to changes in university education, including the proposal for a three-year 

Bachelor's degree course and the abolition of second-grade colleges.1 The Hunter 
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Commission (1st Indian Education Commission) proposed bifurcated courses (Literature 

and Technical Education) and encouraged private initiatives in higher education.2 The Sadler 

Commission of 1917 was particularly influential for secondary education, recommending 

that the first two years of university education be incorporated into colleges as Higher 

Secondary Education, with a dedicated Secondary and Higher Secondary Education Board 

to conduct examinations.1 

Following the partition of India in 1947 and the region's inclusion in Pakistan (as East 

Pakistan), efforts to reform and adapt the education system continued. Committees such as 

the Akram Khan Committee (1947) and the Ataur Rahman Khan Commission (1957) were 

established to address educational needs2. The East Pakistan Secondary Education Board 

was formed to manage affiliation and examinations for secondary institutions, and a School 

Textbook Board was created in 19542. A significant structural change occurred in 1959 with 

the introduction of separate streams—Arts, Science, and Commerce—after Class 8, 

diversifying the educational pathways available to students2. 

 

The independence of Bangladesh in 1971 marked a new era for educational development. A 

pivotal moment was the upgrading of the existing office of the Director of Public Instruction 

(DPI) to the Directorate of Secondary and Higher Education (DSHE) in 1981 by the 

Government of Bangladesh1. This transformation signified a crucial step towards national 

ownership and a more specialised focus on the burgeoning secondary and higher education 

sub-sectors, distinct from primary education. The shift from a general "Public Instruction" 

body to one specifically dedicated to "Secondary and Higher Education" reflected a growing 

recognition of the unique complexities and strategic importance of these levels of education. 

 

The government undertook the nationalisation of a significant number of schools and 

colleges, bringing them directly under DSHE's administrative and financial purview. The 

formation of the Bangladesh Civil Service (BCS) (General Education) cadre in 1983 was 
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another landmark development.1 This brought government college teachers into a formal 

civil service structure, managed by DSHE, standardising their terms of service and career 

progression. While providing job security and status, this also subjected educators to 

government administrative regulations, which could influence institutional flexibility and 

local responsiveness. 

The establishment of the National University in 1992 as an affiliating university for all 

colleges offering Bachelor's and Master's degrees significantly expanded DSHE's sphere of 

influence and oversight, as these institutions remained under its broader administrative 

umbrella.1 

3. Organisational Architecture and Governance Framework of DSHE 

The Directorate of Secondary and Higher Education (DSHE) possesses a complex 

organisational architecture designed to manage the extensive secondary and higher 

education system of Bangladesh. Its structure is hierarchical, with specialised wings at the 

central level and a network of field offices intended to facilitate administration and program 

implementation at the grassroots. 

At the apex of DSHE is the Director General (DG), who serves as the chief executive officer. 

The DG is vested with the overall responsibility for the administration, management, and 

control of secondary and higher education institutions, including Madrashas and other 

specialised educational establishments1. Assisting the DG are four Directors, each of whom 

heads one of the significant operational wings of the directorate. 

The operational responsibilities of DSHE are primarily channelled through its four main 

wings, each with specific mandates.  

College & Administration Wing: This wing is multifaceted. It encompasses the General 

Administration, which includes crucial functions such as budget preparation, financial 

management, and accounting. The Government College section is responsible for managing 

the affairs of the Bangladesh Civil Service (General Education) cadre officers. The Non-
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Government College section primarily manages the Monthly Pay Order (MPO) system for 

non-government colleges. A critical component of this wing is the EMIS Cell (Education 

Management Information System). The EMIS cell is responsible for managing a vast 

repository of information for the secondary and higher education sectors. This includes 

maintaining databases for non-government schools, colleges, and Madrashas (particularly 

MPO-related data), government college teachers, Ebtedayee Madrashas, and other 

employees.1  

Secondary Education Wing: This wing focuses on secondary-level institutions. It 

comprises Secondary Section-1, dealing with government secondary schools. Secondary 

Section-2, which handles matters related to non-government secondary schools. The Special 

Education Section is dedicated to religious education, primarily overseeing Madrassas. The 

Physical Education Division is responsible for the administration and monitoring of physical 

education and extra-curricular activities across secondary and higher secondary institutions. 

Training Wing: This wing is central to human resource development within the education 

sector. It is responsible for organising and managing a wide array of national and 

international training programs for teachers, officials under DSHE, and staff from 

Government Colleges, Teachers Training Colleges (TTCs), Higher Secondary Teacher's 

Training Institutes (HSTTIs), the Bangladesh Madrasha Teachers Training Institute 

(BMTTI), and secondary schools.1 

Planning and Development Wing: This wing is crucial for strategic advancement and 

reform. It is tasked with formulating policies, preparing project proposals for new initiatives, 

monitoring and evaluating the performance of ongoing projects, and liaising with donor 

agencies. The wing is also responsible for preparing the Annual Development Program 

(ADP) and Revised Annual Development Program (RADP) for development projects. It 

houses the Project Monitoring and Quality Assurance Unit (PMQAU), which oversees 

project activities and the quality of secondary and higher education, as well as the Program 

Monitoring Unit (PMU), which monitors and evaluates stipend programs.1 
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To manage its vast network of institutions effectively, DSHE employs a decentralised 

administrative structure with field offices at the divisional, district, and upazila levels. This 

network includes 9 Zonal Offices, 64 District Education Offices, and numerous Upazila 

Secondary Education Offices1. DSHE operates under the overarching supervision and 

guidance of the Ministry of Education (MoE). The Secondary and Higher Education 

Division (SHED) is a key constituent of the MoE, directly overseeing DSHE's domain3. The 

Director General of DSHE is accountable to and reports to the MoE. In this governance 

framework, DSHE plays a crucial role in assisting the MoE in formulating policies related 

to secondary, higher secondary, and higher education. It also serves as a primary source of 

data, statistics, and situational analyses for the Ministry and, at times, contributes to the 

drafting of policy documents. 

 

4. Core Functions and Operational Mandate of DSHE 

The Directorate of Secondary and Higher Education (DSHE) is responsible for a wide range 

of core functions essential for the operation and development of Bangladesh's post-primary 

education sector. These responsibilities span from institutional administration and teacher 

management to policy implementation and quality assurance, reflecting the directorate's 

central role. The sheer breadth of these functions, encompassing micro-level administrative 

duties such as individual MPO processing and macro-level strategic tasks like national 

policy implementation and large-scale project management, inherently presents capacity 

challenges. A diffusion of focus or under-resourcing in any key area can impact the quality 

and efficiency of its overall mandate. 

4.1. Administration and Management of Educational Institutions 

A primary function of DSHE is the overall administration, management, and control of an 

extensive network of educational institutions. This includes approximately 29,569 secondary 

schools, higher secondary colleges, and tertiary-level colleges (including those offering 

degree pass courses), as well as Madrashas. This mandate covers both government-run 
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institutions and significant oversight of non-government institutions, particularly those that 

receive salary support through the Monthly Pay Order (MPO) system. 

4.2. Curriculum Implementation and Support 

DSHE plays a vital complementary role in supporting the effective implementation of the 

prescribed curriculum across all schools and colleges under its jurisdiction. DSHE actively 

participates in curriculum reform discussions and initiatives aimed at modernising 

educational content and pedagogical approaches3. Furthermore, DSHE is instrumental in 

promoting the integration of Information and Communication Technology (ICT) into the 

curriculum and facilitating the development and dissemination of e-learning modules and 

digital educational resources4. This division of labour between NCTB (development) and 

DSHE (implementation support) is logical but demands extreme and seamless coordination.  

 

4.3. Teacher Management: Recruitment, Training, and Development 

DSHE oversees critical aspects of teacher management. For non-government institutions, it 

plays a role in the teacher recruitment process, often working in conjunction with the Non-

Government Teachers Registration and Certification Authority (NTRCA). NTRCA is tasked 

with conducting examinations and creating a pool of qualified teachers eligible for 

appointment in these institutions2. The Training Wing of DSHE is a cornerstone of teacher 

development, responsible for organising and managing extensive training programs for 

teachers and educational officials from both government and non-government schools and 

colleges. These training activities are delivered through a network of institutions, including 

Teachers Training Colleges (TTCs), Higher Secondary Teacher's Training Institutes 

(HSTTIs), and the Bangladesh Madrasha Teachers Training Institute (BMTTI). 

 

4.4. Implementation of National Education Policies 

DSHE serves as a key implementing agency for national education policies.8 This function 

involves translating broad policy directives and strategic goals into concrete, actionable 

programs and ensuring their systematic rollout across the vast education system. This 
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includes spearheading efforts towards quality improvement, ensuring equitable access to 

education, and modernising the educational infrastructure and processes. 

 

4.5. Quality Assurance, Monitoring, and Evaluation 

The Monitoring and Evaluation Wing (MEW) within DSHE is specifically tasked with 

overseeing quality assurance mechanisms in the secondary and higher education sectors. To 

this end, DSHE implements various systems designed to assess and enhance institutional 

and student performance. These include the School Performance-Based Management 

System (SPBMS), which aims to improve school governance and outcomes through 

performance indicators, and the School-Based Assessment (SBA) system, which focuses on 

continuous assessment of students at the school level2. DSHE also conducts regular 

monitoring of educational institutions and the progress of various academic programs and 

project activities. It is essential to note that for higher education accreditation, the 

Bangladesh Accreditation Council (BAC) has been established as a distinct body; the 

DSHE's quality assurance role is more directly focused on monitoring and evaluating schools 

and colleges. 

 

4.6. Financial Management and MPO System 

A significant administrative and financial responsibility of DSHE is managing the Monthly 

Pay Order (MPO) system. The efficient and transparent administration of the MPO system 

is crucial for the financial stability of these institutions and the morale of their staff. 

However, this function is also a substantial administrative undertaking and has been 

identified as an area prone to governance challenges, including delays7. Beyond MPO, 

DSHE is also responsible for budget preparation and financial administration related to its 

own operational expenses and the government institutions it directly manages. 

 

4.7. Planning and Execution of Development Projects 

The Planning and Development Wing of DSHE plays a central role in the strategic 
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advancement of the education sector. It is responsible for formulating new development 

projects, preparing detailed project proposals, and subsequently monitoring and evaluating 

their implementation and impact. DSHE frequently acts as the primary implementing agency 

for large-scale development projects funded jointly by the Government of Bangladesh and 

international development partners, such as the World Bank and the Asian Development 

Bank (ADB). While these projects bring essential financial resources and technical 

expertise, they also raise important questions regarding the long-term sustainability of 

reforms and the institutionalisation of capacity building within DSHE once external funding 

concludes. Successfully mainstreaming project-initiated interventions into DSHE's regular 

operational framework and budgetary allocations remains a critical ongoing challenge. 

 

5. Persistent Challenges and Critiques: Navigating a Complex Educational Terrain 

Despite notable achievements in expanding access and promoting gender parity, the 

Directorate of Secondary and Higher Education (DSHE) and the broader education sector in 

Bangladesh grapple with a multitude of persistent and interconnected challenges. These 

issues span concerns about educational quality, teacher management, governance deficits, 

policy implementation gaps, resource constraints, and equity disparities, all of which 

collectively impede the realisation of national educational goals. The problems are often 

systemic, with weaknesses in one area frequently exacerbating difficulties in others, creating 

a complex web of challenges for DSHE to navigate. Prime challenges are stated below.  

● Strengthening Governance and Accountability: 

○ Implement robust, transparent, and digitised mechanisms for teacher recruitment 

(including NTRCA processes), MPO enlistment and disbursement, and teacher 

transfers to minimise opportunities for corruption, undue influence, and delays7. 

Consider establishing independent oversight for these critical processes. 

○ Enhance the capacity, resources, and operational independence of the Monitoring 

and Evaluation Wing (MEW) by establishing clear, measurable performance 



 
 
 
Government Ashek Mahmud College Journal Khan (2025) 
 

112 | P a g e  
 

indicators for educational institutions and for DSHE's own field offices, ensuring 

regular and adequate oversight.7 

○ Prioritise the finalisation and enactment of the comprehensive Education Act and 

establish the envisioned permanent National Education Commission to provide a 

stronger, updated legal and strategic framework for the education sector, thereby 

enhancing coherence and accountability.7 

● Improving Teacher Quality and Management: 

○ Undertake a comprehensive overhaul of teacher training programs (both pre-

service and in-service), ensuring they are evidence-based and focus on modern 

pedagogical skills, deep subject matter mastery, effective ICT integration, inclusive 

education practices, and continuous professional development, moving decisively 

beyond outdated, traditional methods.9 Training impact should be rigorously 

evaluated. 

○ Conduct a thorough review of teacher remuneration packages, career progression 

pathways, and incentive structures to make the teaching profession more attractive 

and to retain qualified and motivated individuals, particularly in underserved areas.7 

○ Streamline and depoliticise the NTRCA certification and MPO processes to ensure 

fairness, transparency, and timely processing, thereby boosting teacher morale and 

professionalism.7 

● Enhancing Educational Quality and Relevance: 

○ Ensure the effective, equitable, and adequately resourced implementation of 

curriculum and assessment reforms, providing comprehensive support and 

materials to teachers and schools to facilitate the transition to competency-based 

and experiential learning.10 

○ Strengthen national student assessment systems (like NASS) to regularly monitor 

learning outcomes across different grades and demographics, and critically, ensure 

that this data is systematically used to inform targeted interventions, policy 

adjustments, and resource allocation.11 
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○ Foster stronger linkages between secondary/higher secondary education curricula 

and the evolving demands of the labour market by incorporating career guidance, 

entrepreneurship skills, and relevant vocational competencies into the educational 

experience.12 

● Boosting Administrative Efficiency and Capacity: 

○ Continue to invest in the development and upgrading of the Education Management 

Information System (EMIS), focusing on data accuracy, system integrity, user-

friendliness, and building the analytical capacity within DSHE to effectively utilise 

data for strategic planning, resource allocation, and performance management.13 

○ Implement targeted capacity-building programs for DSHE staff at all levels 

(central, zonal, district, upazila), focusing on essential skills in financial 

management, modern project management, effective monitoring and evaluation 

techniques, and educational leadership.14 

○ Undertake a strategic review of DSHE's extensive range of functions, exploring 

possibilities for appropriate delegation of operational autonomy to local 

administrative levels (e.g., District Education Offices) with clear accountability 

frameworks, to mitigate central administrative overload and enhance local 

responsiveness. 

 

● Ensuring Equity and Inclusivity: 

○ Systematically address existing infrastructure gaps, particularly for science 

laboratories, functional ICT facilities, libraries, and inclusive sanitation, 

prioritising investment in underserved geographic areas and institutions catering to 

disadvantaged populations.15 

○ Expand and strengthen targeted support programs for marginalised students, 

including those with disabilities16, ensuring that stipend programs are managed 

transparently and effectively reach their intended beneficiaries without fraud or 

misappropriation.17 
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● Sustainable Project Implementation: 

○ Develop clear, actionable strategies and dedicated budgetary provisions for 

mainstreaming successful interventions and capacities developed through donor-

funded projects into DSHE's regular operational framework. This is crucial for 

ensuring the long-term sustainability of reforms beyond the lifespan of external 

project funding. 

 

6. Strategic Directions and Future Outlook: Charting the Path to Quality Education 

for All 

The Directorate of Secondary and Higher Education (DSHE) is navigating a period of 

significant transformation, with its strategic priorities increasingly shaped by ambitious 

national visions and the imperative to address both long-standing and newly emergent 

educational challenges. The future outlook for secondary and higher education in 

Bangladesh hinges on DSHE's capacity to effectively implement these strategies, foster 

innovation, and ensure that reforms translate into tangible improvements in quality, equity, 

and system resilience. 

6.1. Alignment with National Visions 

DSHE's strategic direction is firmly anchored in overarching national development goals. 

These include Vision 2041, which aims to transform Bangladesh into a developed and 

knowledge-based economy, and the "Smart Bangladesh 2041" vision, which emphasises 

leveraging technology and innovation for national progress5. Furthermore, DSHE's efforts 

are aligned with the global commitment to achieving Sustainable Development Goal 4 

(SDG4), which calls for ensuring inclusive and equitable quality education and promoting 

lifelong learning opportunities for all.28 
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6.2. Ongoing and Planned Reforms 

Several key reform areas are central to DSHE's future strategy: 

● Curriculum Modernisation: There is a continued and intensified effort to modernise 

the curriculum at the secondary and higher secondary levels. This involves moving 

away from traditional rote memorisation towards competency-based learning, fostering 

experiential pedagogical approaches, and promoting greater interdisciplinary 

approaches in subject matter.10 A particular focus is placed on strengthening 

foundational skills in core subjects such as Bangla, English, Mathematics, and Science, 

alongside a strong emphasis on Information and Communication Technology (ICT) 

literacy.19 The success of these curriculum reforms, however, critically depends on the 

capacity and willingness of the vast and diverse teaching force to adopt new 

methodologies. This necessitates sustained, high-quality professional development and 

supportive supervision, areas where DSHE has historically faced implementation 

challenges. 

● Blended Education: Recognising the potential of technology to enhance learning, the 

government has developed, and DSHE is tasked with implementing, a Blended 

Education Master Plan. This plan, guided by the Blended Education for All (BEFA) 

framework, aims to strategically integrate physical classroom-based teaching with 

virtual and digital learning modalities.10 

● Teacher Professional Development: Enhancing the quality and effectiveness of 

teachers remains a high priority. Strategies include expanding teacher training 

programs, incorporating online training modalities (e.g., through platforms like 

Muktopaath), providing specialised training on the newly reformed curriculum and 

assessment methods, and bolstering teachers' ICT skills.10 Plans have also been 

discussed for establishing a residential pedagogical training academy for university 

teachers, which, while focused on higher education, reflects a broader policy direction 

towards improving teaching quality.20 

● ICT Integration and Smart Governance: A significant thrust is on strengthening ICT 
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infrastructure within educational institutions and promoting the use of technology in 

teaching, learning, and administration. This aligns with the "Smart Bangladesh" vision 

and includes initiatives for innovative governance to improve data management, 

enhance monitoring and evaluation systems, and facilitate more informed 

policymaking.10 While this heavy reliance on technology holds promise, it must be 

accompanied by concerted efforts to address the pre-existing digital divide, including 

disparities in infrastructure access (electricity, internet, devices) and digital literacy 

among both students and teachers.15 Without bridging these gaps, technological 

investments risk exacerbating existing inequalities. 

● Assessment Reforms: There is a strategic shift planned in assessment practices, 

moving towards a greater emphasis on formative assessments that support ongoing 

learning and a reduction in the dominance of high-stakes summative examinations 10 

6.3. Focus on Learning Recovery and System Resilience 

The profound impact of the COVID-19 pandemic on student learning has led to a sharpened 

focus on learning recovery and building a more resilient education system. Initiatives like 

the Learning Acceleration in Secondary Education (LAISE) project prioritise interventions 

aimed at addressing pandemic-induced learning losses and student dropouts21. A key 

strategic goal is to develop a secondary education system that is better equipped to adapt to 

and mitigate the impacts of future shocks and disruptions21. 

 

6.4. Strengthening Governance and Institutional Capacity 

Improving governance and bolstering institutional capacity are recognised as crucial for the 

success of all other reforms. 

● This includes ongoing efforts to enhance Education Management Information Systems 

(EMIS) to support better data collection, analysis, and data-driven decision-making in 

educational planning and management.22 

● Strengthening monitoring and evaluation mechanisms within DSHE is also a priority to 
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ensure accountability and track the progress of educational programs and reforms.1 

● Improving financial management practices and ensuring greater accountability in 

resource utilisation are also key areas of focus.14 

● At the higher education level, the Strategic Plan for Higher Education (SPHE) 2018-

2030 outlines ambitious goals, including establishing a Higher Education Commission 

(by upgrading the University Grants Commission), a National Research Accreditation 

Council, and enhancing overall university governance. While distinct from DSHE's 

direct secondary mandate, these reforms provide a broader context for the higher 

education linkages within DSHE's purview.20 However, while "strengthening 

governance" is a stated objective, the specific, actionable mechanisms to tackle deep-

rooted systemic issues like corruption in MPO processes or politically influenced 

teacher appointments appear less clearly articulated in many forward-looking plans. 

Without robust anti-corruption measures and genuine, enforceable accountability, other 

well-intentioned reforms may be significantly undermined. 

6.5. Enhancing Equity and Inclusion 

Addressing disparities and ensuring equitable access to quality education for all remains a 

central tenet of DSHE's future strategy. 

● This includes continued support for students from disadvantaged backgrounds through 

targeted stipend programs and other interventions designed to remove barriers to 

education.23 

● There is an increasing focus on addressing critical issues such as School-Related 

Gender-Based Violence (SRGBV) and promoting student mental health and well-

being.21 

● Efforts to strengthen support for students with neuro-developmental disabilities, 

exemplified by the National Academy for Autism and Neuro-developmental Disability 

(NAAND) project, signify a commitment to greater inclusivity within the education 

system.16 
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7. Conclusion 

The Directorate of Secondary and Higher Education (DSHE) has evolved significantly from 

its origins as the colonial-era Directorate of Public Instruction to governing a vast and 

complex secondary and higher education system in Bangladesh. Its journey reflects the 

nation's expanding educational aspirations and commitment to human resource 

development. DSHE has undoubtedly achieved considerable success, most notably in 

dramatically expanding access to secondary and higher secondary education, achieving 

gender parity in enrollment, and making a significant socio-cultural impact in Bangladesh. 

Despite these achievements, DSHE operates within a challenging environment and confronts 

a range of deeply entrenched issues. The foremost among these is to ensure consistent and 

high-quality education, enhance teacher quality, encompassing recruitment, training 

effectiveness, motivation, and equitable deployment. Ensuring genuinely equitable 

outcomes for students from diverse socio-economic backgrounds, geographic locations, and 

with varying learning needs remains a critical hurdle. The Directorate of Secondary and 

Higher Education has a profound commitment to good governance, robust accountability at 

all levels, and an unyielding focus on providing equitable, high-quality education for every 

child in Bangladesh. The journey is complex, but the stakes for the nation's future are 

exceptionally high, making the strengthening and effective functioning of DSHE a national 

imperative. 

(Declaration: This article uses generative AI) 
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